My name is John Traynor and I am a new faculty member in the Dept. of Teacher Ed  at Gonzaga University.  I’m currently teaching the foundations of ed course.  I was wondering if I could solicit your help on a project that I’m doing for an Ed Policy class I’m taking as part of my Doctoral studies through WSU.  I’m working with a group (there are three of us) that is looking at the Special Education system.  I realize that this is a very unclear title, but maybe it will make more sense as I describe my part in it.

I am looking at the roles that teacher education programs play in preparing general education teachers (not sure what you mean by “general education  teachers”, teachers have endorsement areas and no one is “general education”, unless you mean elementary education teachers that teach all subjects  K-8?)to participate in the MDT/Special Education program (again, I’m unclear what you mean here, I am unfamiliar with what MDT stands for, are you referring to people that already have teacher certificates and then are entering a Master’s in Education program with a specialization in Special Education?).  I would like to see what schools are doing to prepare their teachers to participate in this process of referral, students support, mainstreaming, etc.  My guess is that there not doing enough.  Could you help point me in a direction that might give me more information on this?  A couple questions come to mind:

What is the course that general ed students take that relates to the special education programs in the schools?  Is there more than one course required of general education students? Students in Evergreen’s Master in Teaching program, the only residency certification program option here, have knowledge about special education incorporated into our interdisciplinary program. We do not have separate “courses” here, instead students take 16 interdisciplinary credits per quarter.  Meeting the needs of all students is woven through out the program.

Per the WAC for teacher education programs mentioned below, we cover areas (n) and (o) through a variety of means. We have workshops on on spec law, and how to teach/accommodate, refer/ work with special needs students, outside speakers  and panelsincluding practicing special education teachers, curriculum projects where students must design and adapt their lessons to special needs students, observation assignments in their first year field experiences that include interviewing special education personnel in their building &observing/working with special needs students, portfolio work etc. Generally special education  training occurs during winter or spring quarter the first year in the program, and again in the winter quarter the second year between the fall and spring student teaching quarters.  Some examples from our cycle web sites:

http://academic.evergreen.edu/curricular/mit2005/Spring/advstudteach.htm

http://academic.evergreen.edu/curricular/mit2005/Spring/CurriculumProject.htm

http://academic.evergreen.edu/curricular/mit2005/Spring/majordates.htm
My second year MIT students received last year a credit in “ Professional Issues: child Abuse, Law and IDEA”. They will have more later this year.

My graduating students from spring 2004 received 1 credit their first year in “Special Education: Disabilities, IDEA and Curricular Accomodations”

My 2003 graduates received : 2 credits “Special Education: Family Perspectives” and 2 credits “The Law of School, Students and Teachers”

The 2002 MIT graduates received 2 credits “ Professional Development (assessment, law, abuse, special needs)

My 2001 MIT graduates received 2 credits “ Introduction to Special Education: Exceptionality and Family Challenges”

As you can see, each cycle’s three personal faculty team can choose the wording of credit equivalencies, and often students receive more than the credits listed.

We are working to improve the knowledge and skills of our teacher education students to work with special education students, and have hired a two year visiting faculty member with extensive background, teaching  and certification in special education to be one of the team members for 2004-2006.

2.      Are other Universities doing more/less in this area?  Probably, but we all must meet the minimums per the WAC below, and to pass our 5 year accreditation  visits for re-approval by the State Board we must show evidence that teacher candidates can work with special needs students, (see particularly the standard on program design (Standard IV, especially  IV.A.d, IV.D.a, IV.G.g) http://www.k12.wa.us/certification/profed/sitevisits.aspx                                                                                                                                                                    
3.      Is there a model being advocated by professionals in the Special Education field? Don’t know, would have to check with faculty.

4.      Does the state place any requirements on general ed to provide appropriate/adequate training?  Yes, see the WAC below and the Professional Preparation  Program Site Visits source cited above.

I think that’s enough for now.  I hope that my request is not an imposition.  If there are special and/or regular education faculty that might be able to help, I would appreciate if you would forward this message to them.  Any help/guidance that you could give me would be great!

Thank you, 

John Traynor 

State Expectations of all Teacher Candidates

 [WAC 180-78A-270 (1)] 

Teacher candidates will complete a well-planned sequence of courses and/or experiences in which they acquire and apply knowledge about:

 (a) The state goals* and Essential Academic Learning Requirements (EALR).

(Note: EALR will be addressed in a variety of your courses.)

 (b) The subject matter content for the area(s) they teach, including relevant methods course work and the essential areas of study for each endorsement area for which the candidate is applying.

 (c) The social, historical, and philosophical foundations of education, including an understanding of the moral, social, and political dimensions of classrooms, teaching, and schools.

 (d) The impact of technological and societal changes on schools.

 (e) Theories of human development and learning.

 (f) Inquiry and research.

 (g) School law and educational policy.

 (h) Professional ethics.

 (I) The responsibilities, structure and activities of the profession.

 (j) Issues related to abuse, including the identification of physical, emotional, sexual, and substance abuse, information on the impact of abuse on the behavior and learning abilities of students, discussion of the responsibilities of a teacher to report abuse or provide assistance to students who are the victims of abuse, and methods for teaching students about abuse of all types and their prevention.

 (k) The standards, criteria and other requirements for obtaining the professional certificate.

 (l) Research and experience-based principles of effective practice for encouraging the intellectual, social, and personal development of students.

 (m) Different student approaches to learning for creating instructional opportunities adapted to learners from diverse cultural or linguistic backgrounds.

 (n) Area of exceptionality and learning including, but not limited to, learning disabilities, visual and perceptual difficulties, and special physical or mental challenges.

 (o) Effective instructional strategies for students at all levels of academic abilities and talents.

 (p) Instructional strategies for developing reading, writing, critical thinking, problem solving and performance skills. 

 (q) The prevention and diagnosis of reading, writing, critical thinking, and problem solving skills.

 ( r) Classroom management and discipline, including:

 1) individual and group motivation for encouraging positive social interaction, active engagement in learning, and self-motivation; 

 2) effective verbal, nonverbal, and media communication for fostering active inquiry, collaboration, and supportive interactions in the classroom.

 (s) Planning and management of instruction based on knowledge of the content area, the community, and curriculum goals.

 (t) Formal and informal assessment strategies for evaluating and censuring the continuous intellectual, social, and physical development of the learner.

 (u) Collaboration with school colleagues, parents, and agencies in the larger community for supporting students' learning and well-being.

 (v) Effective interactions with parents to support students' learning and well-being.

 (w) The opportunity for candidates to reflect on their teaching and its effects on student growth and learning.

 (x) Educational technology including the use of computer and other technologies in instruction, assessment and professional productivity.

 (y) Strategies for effective participation in group decision making.
