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NEW DEGREE PROGRAM PROPOSAL

MASTER OF EDUCATION IN CURRICULUM AND INSTRUCTION

THE EVERGREEN STATE COLLEGE

Summary
The Evergreen State College (Evergreen) proposes a Master of Education in Curriculum and Instruction (M.Ed.) degree. This 40-46 credit, seven-quarter program will allow current K-12 teachers to advance in their abilities and professions by providing a graduate-level theoretical and practical framework for curriculum development and pedagogy. 
All students will engage in a core coordinated studies curriculum encompassing the needs of diverse learners in multicultural settings, the latest research on how the function and role of the brain influences learners, and the integration of research and data analysis into teaching practices. Included in the core will be topics such as curriculum theory, best practices, developmentally appropriate curriculum, critical pedagogy, and cultural competence. Current and prospective district-level curriculum supervisors, as well as others involved in education, may also be interested in this advanced degree because of the program’s focus on effective, research-based classroom practices.
Along with the completion of this core program of study, students will have the opportunity to prepare for an additional endorsement in a specific subject area. The degree will initially address the state’s critical need for qualified teachers of mathematics and English as a Second Language (ESL). The college has chosen these two initial areas of focus for three reasons: 
1. Mathematics and ESL have been identified by the state as areas of highest need. 
2. Evergreen has strong faculty in these areas. 
3. The Evergreen M.Ed. defines mathematics as computation, mathematical reasoning, problem solving, and effective communication. Therefore we see mathematics as heavily dependent on language. In our courses we will develop a strong connection between language proficiency, literacy and academic achievement for English language learners as well as content areas such as math for all students. 
Evergreen may expand the program’s endorsement preparation tracks to include special education and science in the next five years; other tracks may be considered in the future. Evergreen’s M.Ed. will also offer current and prospective district-level curriculum supervisors an advanced degree focusing on effective, research-based classroom practices. The program will complement and benefit from Evergreen’s existing pre-service Master in Teaching program. It will focus its student recruitment efforts on practicing teachers in Thurston, Mason, Grays Harbor, and Lewis counties.
This proposal outlines a model for 20 FTE, 40 headcount program in its steady state, beginning with the program’s third year.  Evergreen will recruit 30 students for the program’s initial cohort in order to meet the target of 20 FTE in the first year.  Our target thereafter will be to admit a new 20-student cohort each year. The college is moving into a market that appears to hold considerable promise for future growth. We will be closely monitoring demand for the program in its initial years, and have created a model that is expandable to address future calls for increased numbers of students.

Relationship to institutional role, mission, and program priorities

Evergreen fulfills a multifaceted role in Washington’s higher education system. As one of Washington’s regional four-year institutions, it serves as a key provider of baccalaureate and master’s-level education for residents of the state’s southwest interior, Olympic Peninsula, and coastal communities. As the state’s publicly-funded premier liberal arts college, Evergreen has from its beginnings been committed to an interdisciplinary, integrated curriculum that:

· Links theory and practice.
· Engages students personally and gives them responsibility for their own education.
· Teaches and models genuine collaboration in learning communities.

· Provides an educational environment where students, faculty and staff learn to recognize, respect and bridge the differences they encounter.
· Engages the community, state, and nation — offering the best work of the college in service to others and bringing back to the college the best ideas of the wider community.
The college prepares students within their academic fields, but it also strives to provide them the fundamental skills to communicate, solve problems, and work collaboratively and independently in addressing real issues and problems. 
This proposed M.Ed. program is an excellent fit for Evergreen’s mission, commitments, and values. It will create a relatively inexpensive opportunity for teachers in the region to earn a master’s degree and improve their professional abilities and standing. It will serve a state and nation engaged in the Herculean effort to improve student learning by preparing more teachers to meet the increasing challenges of the classroom. It will emphasize the knowledge, abilities and anti-bias approaches required to teach those students most likely to fail—cultural minorities and English language learners. It will emphasize the necessity of continuous assessment and improvement by showing teachers how to integrate research and data analysis into their classroom practices. And as a modified cohort-based, coordinated studies program, it will help teachers create learning communities in their classrooms and, as importantly, in their staffrooms, where collaboration and synergy can contribute to improved outcomes for students.
Documentation of need for program

For the past several years, Evergreen has received frequent inquiries from teachers and school districts [Can you offer any quantitative statistics on the number of inquiries? Even if they are informal estimates, they could be helpful as evidence for student (i.e. K-12 teacher) or employer (i.e. district) demand for the proposed program.] in the southwest interior and Pacific coast regions of the state that are seeking accessible master of education and continuing certification programs, particularly in mathematics. Demand for these offerings is fueled by substantial salary increases for teachers who complete a master’s degree (~$6,500 per year in 2007-08) and by the need many districts have for more highly qualified and professionally certified educators in the classroom. 
Addressing teacher shortages. The shortage of mathematics teachers has been well-documented, with districts across the state unable to fill vacancies with qualified applicants. The Office of the Superintendent of Public Instruction (OSPI) report, Educator Supply and Demand in Washington State, lists mathematics as a teacher shortage field second only to special education, and noted that the problem will be exacerbated by 2009 when high numbers of mathematics teachers will be eligible to retire (Lashaway 2005).

Evergreen’s endorsement in ESL will address the growing needs of English language learners in schools. The Educator Supply and Demand report also names ESL as a field shortage area. According to OSPI, 7.4% of Washington’s public K-12 students are identified as transitional bilingual (2007) [In this context, does transitional bilingual mean “in the process of becoming bilingual?”]; English is not the primary language spoken at home for most of these students, and school is their chief resource for learning it. The need for ESL certified teachers is growing in Thurston and its border counties, with pockets of immigrants settling in a number of discrete local areas including Shelton, Grays Harbor, Lacey, and Centralia (Table 1).
	Table 1: Percentage and approximate number of English language learners in 
select school districts within the M.Ed. program’s proposed catchment area

	School District
	Aberdeen
	Hoquiam
	Rochester
	Centralia
	Shelton
	North Thurston

	Percentage
	7.6
	3.7
	4.6
	6.6
	5.4
	1.3

	~ Number
	290
	75
	95
	321
	235
	175

	Source: OSPI 2007


A promising regional market. The market appears especially promising for the type of degree program that Evergreen proposes. Statewide, 39% of current elementary and secondary teachers have not earned master’s degrees (OSPI 2007). Furthermore, five of the top 15 key occupations requiring long-term preparation in the Pacific Mountain workforce region are for K-12 teachers, according to Employment Security’s Occupational Outlook 2005 (Spalding 2006).
Evergreen has conducted considerable market research to ascertain the viability of a M.Ed. program at its Olympia campus. A survey of teachers’ educational backgrounds uncovered a solid potential market for a M.Ed. at the five largest districts nearest to Evergreen alone. As Table 2 shows, personnel administrators estimate between 48 and 71 teachers each year will be seeking master’s degrees in these five districts. If Evergreen were to capture 50% of that narrow market, the college could meet its projections for this program with a head count of 24 to 35 students; the market in the proposed four-county catchment area would be significantly greater. [This approach to ascertaining student demand is a good start, but the net it casts catches more fish than the math/ESL fish we are interested in. What statistics do you have that measure student demand specifically for skills or endorsements in the math or ESL concentrations proposed? How many teachers need the master’s level math and ESL concentrations that the proposed program offers? Also, the case for student demand would be stronger if you had specifically surveyed teachers about their interest in pursuing Evergreen’s M.Ed program, for example by describing the program to them and asking how likely they would be to apply to such a program. Do you have such survey or other data? It looks like you sent a survey out to potential students asking some other questions (second to last paragraph of Students section of proposal). If that survey included any measures of student interest in the program, it would be helpful to know the results.]
	Table 2: Potential Evergreen M.Ed. market from five large nearby school districts

	
	Olympia
	Yelm
	Shelton
	Tumwater
	North 
Thurston
	Total

	Total Teachers
	579
	330
	270
	380
	858
	2417

	With bachelor’s only
	121
	152
	110
	156
	271
	810

	With master’s and higher
	458
	178
	160
	224
	577
	1597

	Est. annual number pursuing master’s degrees
	6-10
	4-5
	5-6
	3-10
	30-40
	48-71

	Potential Evergreen market at 50% of active master’s-seeking students
	24-35


Source: School district personnel data

Support of the state’s Strategic Master Plan for Higher Education and
statewide goals for improving student learning
Evergreen’s proposed M.Ed. program supports the third goal of the 2004 Washington Strategic Master Plan for Higher Education: Increasing the number of degrees in high-demand fields. As explained in the introduction of this proposal, the program will prepare more highly qualified teachers in the fields of mathematics and English as a Second Language, with possible future endorsement tracks in special education, science, and other concentrations. This proposal addresses 20 of 100 new high-demand enrollments for Evergreen proposed by the governor and authorized by the 2007 Legislature.

The program also directly addresses several key strategies outlined in 2006 by the governor’s Washington Learns committee to improve student learning. Despite steady learning gains among Washington students in all subject areas, considerable work remains to meet the goals of the state’s standards-based reform agenda. Good teaching is critical to those efforts. Numerous studies demonstrate that students, regardless of their backgrounds, learn more with better-prepared teachers (Jerald 2002; Darling-Hammond and Young 2002; Whitehurst 2002). As Washington continues its efforts to raise student achievement, the state must develop the capacities of its current teachers through additional graduate education, subject area mastery, and development of cultural competence.

Mathematics education is an area of special concern. In 2006, 49% of the state’s 10th graders failed to meet math standards required for graduation, as measured by the Washington Assessment of Student Learning. In its final report, Washington Learns identified improving math and science teaching and learning as one of five particular priorities for the state, identifying seven strategies for bringing improvements (Washington Learns 2006). Evergreen’s proposed M.Ed. with a mathematics endorsement offering has direct bearing on strategies 1 through 4: 

· Strategy 1: Develop math and science materials to train child care and early education teachers.

· Strategy 2: Bring world-class math and science into our classrooms. 

· Strategy 3: Build expertise in math and science teaching. 

· Strategy 4: Attract more math and science teachers.

OSPI researchers Sue Shannon and Pete Bylsma point to inadequate cultural competencies among teachers as one of the reasons an achievement gap persists among immigrants and students of color (Shannon and Bylsma 2002). Students without proficiency in English, or the means to acquire proficiency reasonably quickly, can find themselves isolated from the curriculum in its entirety and hopelessly behind in achieving grade level learning expectations. In this respect, the proposed M.Ed. ESL track, as well as the program core’s emphasis on meeting the needs of diverse learners, provides us the greatest opportunity to have a positive impact on K-12 student learning. It makes curriculum content accessible to students.

With a growing immigrant population and increasing cultural diversity in our state, Washington teachers need to demonstrate cultural competencies in the classroom and respond positively and productively to students and families from varying cultural and linguistic backgrounds in our schools. Washington Learns also identified these areas for action, as part of a goal to improve personalized student learning that includes these strategies:

· Strategy 2: Improve learning opportunities for English language learners.

· Strategy 7: Reflect diversity and support cultural understanding.

Relationship to other institutions

Numerous Washington colleges and universities offer M.Ed. programs and many are designed to meet the scheduling needs of working teachers. Evergreen, however, is proposing a unique offering that as a package will provide a valuable additional option for teachers in the region seeking advanced education and credentials. 

A degree program addressing curricular and pedagogical issues to improve student achievement. By emphasizing cultural competencies, anti-bias pedagogies, and teaching informed by research and data analysis, the core curriculum of Evergreen’s proposed M.Ed. program will deepen teacher understanding of what students need in order to have a positive impact on student learning in the area of focus (i.e., mathematics and ESL) as evidenced by OSPI’s Descriptions of Practice (www.k12.wa.us/certification/ProfEd/profcertformsdocuments.aspx) and the 2007 Endorsement Skills and Competencies (www.k12.wa.us/certification/profed/competency.aspx).
A program for advanced teacher education in a region with limited nearby offerings. Practicing classroom teachers in Thurston, Grays Harbor, Mason, and Lewis counties have no public institution within easy commuting distance where they can achieve new endorsement areas in mathematics or ESL. The University of Washington-Tacoma offers a M.Ed. for working teachers, but it does not offer endorsement preparation in secondary level mathematics or English as a Second Language. Washington State University-Vancouver has an Ed.M. program for working teachers that includes an option for ESL concentration, but not mathematics. The program is beyond commuting distance for most prospective students in Evergreen’s proposed catchment area. Four private institutions in Tacoma offer master’s degree programs for working teachers: University of Puget Sound, Pacific Lutheran University, Lesley University and City University. None has mathematics or ESL concentrations. One private institution, Saint Martin’s University in Lacey, offers a M.Ed. for certified teachers that includes an ESL concentration as one of several elective strands, but not mathematics. Given that ESL is a teacher shortage area, the interests of the state would seem to call for additional mathematics and ESL endorsement opportunities for teachers in the program’s four county target area. 
An accessible program designed to fit the schedules of working teachers. Evergreen’s M.Ed. program will be offered full-time in summers and through four-credit classes during the regular academic year. The degree is designed so that students can complete it in seven quarters. With a graduation requirement of 40-46 quarter credit hours, the length of the program is comparable to most other M.Ed. offerings in the state.

A lower-cost alternative. The college’s enrollment management staff examined the for education master’s degree programs at the top ten higher education institutions attended by Olympia School District teachers and found that the cost of Evergreen’s proposed M.Ed. would be significantly lower than most of these institutions. Table 3 shows the estimated cost differentials for students completing an Evergreen M.Ed. with 40 credits based on advertised 2007-08 tuition and fee costs per credit.
	Table 3: Approximate  cost comparisons with top 10 colleges and universities awarding education master’s degrees to Olympia School District teachers

	School
	Number
[Of master’s degrees awarded annually? If so, do the numbers include both M.I.T. and M.Ed. degrees?or M.Ed. degrees only?]
	Credits to degree
	Tuition and fees per credit**
	Total tuition for degree
	Approximate cost differential with Evergreen 

	Evergreen
	 
	40
	$219 
	$8,760 
	 

	City University – Tacoma
	98
	58
	$486 
	$28,188 
	($19,428)

	Lesley University – Tacoma*
	49
	33
	$735 
	$24,255 
	($15,495)

	UW Tacoma
	39
	45
	$492 
	$22,140 
	($13,380)

	Pacific Lutheran University*
	20
	32
	$784 
	$25,088 
	($16,328)

	WWU
	20
	50
	$232 
	$11,600 
	($2,840)

	University of Puget Sound*
	16
	32
	$612 
	$19,584 
	($10,824)

	WSU – Vancouver*
	16
	37
	$378 
	$13,986 
	($5,226)

	CWU
	14
	45
	$220 
	$9,900 
	($1,140)

	St Martin’s University*
	12
	36
	$742 
	$26,712 
	($17,952)

	University of Portland*
	11
	36
	$775 
	$27,900 
	($19,140)

	*Semester schools.

**Resident tuition rates were used for Washington public institutions.


Source: Olympia School District personnel office and institution Web sites; based on 2007-08 costs.
Curriculum

The proposed 40-46 credit M.Ed. program is designed to be completed in seven quarters. Students will enter the program as a modified cohort in the summer quarter of year one and attend straight through winter quarter of year two, attending full-time in the two summer terms and part-time (~4 credits per quarter) during the academic year. The college will add a new modified cohort each year. 
The M.Ed. core curriculum will focus on the role the brain, culture, and language development play in student learning and consequently in academic achievement. Courses will be offered during the day in summer sessions and during evenings and weekends during the academic year. As part of core coursework, students will engage in the application of research and data analysis to teaching practices. The program will culminate with students completing and presenting a research project. As students progress through the program, they will also take coursework to prepare them for the Washington Educator Skills Tests—Endorsements (WEST-E) examination for ESL or mathematics. At this point we are not ready to determine whether we will focus on middle- or secondary mathematics endorsement, or both. We will make that determination based on the needs of the students who enter the program. 
Table 4 charts the flow of the program’s course of study. M.Ed. students take the core course of study along with one of the two concentration pathways. Students who need to stop out of the program for personal reasons can reenter the course sequence in the following academic year. Students will be able to gain practicum experiences in endorsement areas, if required, during the field research [Is this the 3 credit “Action research and seminar offered Fall quarter of year 2?] portion of the curriculum. We anticipate that most of our students will be working as teachers while enrolled in the program; for those who aren’t, the college will work to ensure they have a teaching environment in which to carry out their classroom research project [Would you please give an example of how the college would work to ensure a teaching environment for students not employed as teachers?].
	Table 4: Proposed curriculum

	
	ESL

Concentration
	Core courses
All students
	Mathematics 
concentration

	YEAR ONE

	Summer quarter
	Linguistics for teachers of English language learners 

(4 credits) [Taught by new hire?]
	How students learn: Supporting diverse learners

(9 credits) [Who would teach this?]
	Rational numbers:

How students learn mathematics

(4 credits) [Taught by new hire?]

	Fall quarter
	First and second language acquisition

(4 credits) [Taught by new hire?]
	
	Algebraic thinking: Pedagogies that support student learning and English language learners

(4 credits) [Taught by new hire?]

	Winter quarter
	Developing literacy for English language learners

(4 credits) [Taught by new hire?]
	
	Probability and statistics: Creating an inclusive mathematics learning environment

(4 credits) [Taught by new hire?]

	Spring quarter
	Methodologies of content area ESL

(4 credits) [Taught by new hire?]
	
	Teacher leadership in mathematics education
(4 credits) [Taught by new hire?]

	YEAR TWO

	Summer quarter
	Effective practices for English language learners:
Assessment and policies 
(4 credits) [Taught by new hire?]
	Reflective practice: Applying research and data analysis to student learning

(6 credits) [Who would teach this?]
	Electives related to mathematics endorsement competencies under advisement of faculty mentor

(4 to 10 credits based on individual student needs identified at admission)

May be taken at any point in program
[Would these be taught by M.Ed. program faculty or other faculty?]

	Fall quarter
	
	Action research and seminar
(3 credits) [Who would teach this?]
	

	Winter quarter
	
	Research paper and presentation

(2 credits) [Who would teach this?]
	

	Total credits
	20
	20
	20-26

(based on individual student needs identified at admission)


If space is available, practicing teachers not admitted to the M.Ed. program may enroll in endorsement courses with prior approval. Undergraduate seniors at Evergreen may also enroll in courses after demonstrating a career interest in teaching and adequate (3.0 GPA equivalency [How does Evergreen measure GPA equivalency?]) preparation for the graduate-level coursework [Why would such seniors enroll in the proposed program rather than Evergreen’s existing M.I.T. program?]. Table 5 lists the endorsement-only tracks. The program will embed practicum experiences into coursework for endorsement-only students [What about the other students who aren’t “endorsement only”. Will practicum experiences be embedded in coursework for them too? Also, would the endorsement-only students be able to matriculate after they’ve begun their coursework if they wish to?]. 
	Table 5: Endorsement concentrations only

	ESL
	Mathematics

	How students learn: Supporting diverse learners

(9 credits)
	How students learn: Supporting diverse learners

(9 credits)

	Linguistics for teachers of English language learners 

(4 credits)
	Rational numbers: How students learn mathematics

(4 credits)

	First and second language acquisition

(4 credits)
	Algebraic thinking: Pedagogies that support student learning and English language learners

(4 credits)

	Developing literacy for English language learners

(4 credits)
	Probability and statistics: Creating an inclusive mathematics learning environment

(4 credits)

	Methodologies of content area ESL

(4 credits)
	Calculus
(4 credits)

	Effective practices for English language learners;

Assessment and policies 
(4 credits)
	Discrete mathematics
(6 credits)

	
	Instructional methodologies III: Developing conceptual understandings in mathematics (number sense )
(4 credits)

	
	Additional course credits
(4-10 credits)
(based on individual student needs identified at admission)

	29 total credits
	39-45 total credits
(based on individual student needs identified at admission)


In order to graduate, M.Ed. students must pass the appropriate WEST-E exam required for endorsement in ESL or mathematics and successfully complete all required coursework with a 3.0 GPA or its equivalent [Evergreen would be using “equivalents” and not grades for M.Ed. students, right?]. 
Students may also choose to extend their program by an additional five credits to achieve Professional Certification through the college’s existing curriculum. Furthermore, if students generate sufficient interest in pursuing National Board Certification, the college will offer a seminar to support their efforts toward that end. Some teachers may take the Professional Certification strand alone on a space available basis. Table 6 outlines Evergreen’s Professional Certification curriculum.
	Table 6: Professional Certification curriculum

	Pre-assessment seminar (3 credits)

	Culminating seminar (2 credits)

	How all students learn: Supporting diverse learners (4 credits)

Not required for the M.Ed. candidates; covered in first-year core course work

	Courses required by Professional Growth Plan (PGP—a state requirement for Professional Certification) (6 credits)

Any of the mathematics or ESL concentration classes for the M.Ed. degree could be applied to the PGP.

	15 total credits for Professional Certification-only students 


The M.Ed. program will not award a Residency Certificate—required in Washington for first-time teachers—but expects that entering students will already have a teaching certificate. 

Evergreen’s proposed curriculum for the M.Ed., endorsement concentrations, and professional certification will remain nimble [Will the nimble curriculum have a program focus, like the M.I.T.’s “Multiple Voices in Democracy: Education as Social Transformation” that changes from time to time?]. Faculty will ensure that students have access to and gain competencies in the most recent research and requirements. In particular, the program will incorporate the work of the following Washington Learns assignments from its final report as these initiatives develop:
· By December 2007, the State Board of Education will adopt international performance standards for math and science benchmarked to the Trends in International Mathematics and Science Study (TIMSS) or the Programme for International Student Assessment (PISA) and will adopt high school graduation requirements aligned with those standards.

· By July 2008 for math and by July 2009 for science, the Office of the Superintendent of Public Instruction and the State Board of Education will identify no more than three curricula for elementary, middle and high school, along with diagnostic and other materials that are aligned with the new standards.
· By December 2007, the Professional Educator Standards Board will adopt new math and science knowledge requirements for people entering teacher preparation programs, and certification requirements for math teachers in middle and high schools that will prepare them to teach state math and science standards.

· By December 2009, the Professional Educator Standards Board will review teacher preparation requirements in cultural understanding, make recommendations for strengthening these standards, and recommend strategies to increase educator diversity.

· Beginning in 2007, the state’s education ombudsman will assist the Office of the Superintendent of Public Instruction and school districts in implementing professional development activities on cultural competence, individualizing education, and using the community to build cultural understanding.

Form 4 is attached.
Infrastructure requirements
Evergreen will operate the M.Ed. program within its current infrastructure.
Faculty
The Evergreen State College is first and foremost an institution about teaching and learning. Educators come to Evergreen because they know the college supports learning and encourages innovation and continuous assessment and improvement. Currently, teacher preparation at Evergreen occurs in the Master in Teaching Program (MIT) and through classes and contracts that prepare participants to add various endorsements. The MIT faculty members who work in these programs hold terminal degrees, have experiences teaching in P-12 schools, actively collaborate with P-12 educators, engage in scholarship, and provide service to the college and the larger community. We expect the same knowledge, skills, and commitments of faculty who will be hired to teach in the M.Ed. program.

Current MIT faculty, like the college’s faculty as a whole, are dedicated to creating learning experiences that reflect the vision of Charles McCann, Evergreen’s first president: 
We hoped to outline an environment which stimulates the learning process, encourages the student to come to grips with his mind and ideas…,expects him to know not only the facts but how they are found, how to deal with them and how to articulate them….We assumed that the most valuable service a college can offer a student is to initiate a process of continuing learning: by preparing him with the methods of learning and experimentation, by encouraging independence in pursuing inquiries that interest and motivate him, by providing him with resources to test his knowledge and ability (Archives, The Evergreen State College).
We expect faculty for the M.Ed. program to have the same commitment to teaching and learning.
	Table 7: Faculty

	Name
	Degree
	Position
	Status
	% Effort in Program

	Magda Costantino
	Ph.D.
	Director and faculty
	Full-time
	25% of 12-month appointment

	Teresa Ford
	Ph.D.
	Member of the faculty
	Part-time
	15% of 9-month appointment

	New mathematics hire
	Ph.D. or Ed.D.
	Member of the faculty
	Part-time first year; full time thereafter
	50% first year of implementation;

100% thereafter;

9-month appointment

	New ESL hire
	Ph.D. or Ed.D.
	Member of the faculty
	Part-time first year; full-time thereafter
	50% first year of implementation;

100% thereafter;

9-month appointment

	New Professional Certification hires
	Master’s or doctorate.

Public school teachers with National Board Certification
	Visiting faculty
	Part-time as needed
	As needed

	Additional visiting faculty 
	Master’s or doctorate
	Visiting faculty
	Part-time as needed
	16.7% based on 9-month appointment 

	Total faculty FTE at full enrollment
12 month FTE
	1.95


New hires will be appointed only half-time to the M.Ed. program during the first year, when only one cohort has matriculated. To ensure the broadest possible pool of qualified candidates, the college will offer these two new faculty full-time appointments in the first year, with the balance of their time dedicated to the MIT program and elective coursework. 

See Form 6, attached.

Students
Evergreen expects this program will largely serve practicing teachers who wish to obtain a master’s degree with optional professional certification. It will offer current and prospective district-level curriculum supervisors an advanced degree focusing on effective, research-based classroom practices. The program will have options for teachers wishing only to prepare for endorsement in either Mathematics or ESL, or to gain Professional Certification alone.
Admission requirements include a bachelor’s degree from an accredited institution with a grade point average of 3.0 or its equivalent in the last 90 quarter or 60 semester credits of the student’s higher education coursework. It is expected that entering students will have completed the equivalent of 4 quarter credits or 3 semester credits in child and adolescent development, lifespan development, or another human development course covering the cognitive, affective, and psychological components of individuals.
Applicants may transfer as many as ten quarter credit hours or six semester hours from another accredited institution with approval from the M.Ed. director. Grades for transfer classes must be 3.0 or above or the equivalent in narrative evaluations. As part of the application process, applicants will submit two two-page typed essays. One will address the endorsement area they wish to pursue and why. The other will be a critical response to the following statement and a discussion of how their background, behaviors, and experiences have prepared them to face the issues described:
It is virtually impossible to be raised in the culture of the United States without being taught racial, ethnic, gender, and socioeconomic class biases, yet teachers today must be prepared to work with children from many backgrounds. They must also be prepared to demonstrate a commitment to the highest ideals of U.S. society and of public education.
By enrolling a headcount of 30 students in the first year and 20 students each subsequent year, Evergreen expects to achieve full enrollment in this program (20 FTE) during the first year of operation; the college intends to serve two cohorts simultaneously each subsequent year. By the end of the program’s third year, our annual graduation target is 14 (see Form 5). Our surveys [By using the word surveys rather than survey are you implying that you have other evidence of student demand for the program in addition to the evidence in table 2? If so, please elaborate. The more the merrier when it comes to evidence.] of the market suggest there is some pent-up demand in the region for this kind of M.Ed. program. The college is confident that it can meet a 30 headcount target in its first year of operation, but anticipates that demand may settle to the 20 student-per-cohort target in subsequent years [Comment: This kind of pent up demand that then settles down analysis is extremely conscientious of you. Really thoughtful and much appreciated.]. The program model, however, is scalable and could expand to accommodate more students and other endorsement concentrations.
The college intends to recruit practicing teachers from the variety of districts and schools in the four county catchment area—large and small; urban, rural and tribal. It will also have program representatives at regional and state graduate school fairs and will work with statewide agencies (OSPI, Washington Education Association, and others) to advertise the program. The diversity of our student pool will depend in part on the diversity of the teaching pool interested in pursuing an education master’s degree, but the program is designed in ways that will interest and appeal to teachers interested in and committed to diversity in their teaching. Marketing of this proposed program has already begun, with appropriate caveats that it is subject to HECB approval. College representatives are meeting with practicing teachers at school and district staff meetings. The college has printed and is in the process of sending several thousand flyers about the program to teachers in the target counties. The college is also conducting a survey [Comment: Excellent!] of teachers highlighting program features and requesting feedback about the program’s delivery model [Do you have any results from this survey? Did the survey ask any questions measuring the likelihood that survey respondents would apply to the program?]. As of this writing, the college has 70 requests for additional information about the M.Ed. program from practicing teachers in nearby school districts [Comment-you could use the 70 requests as evidence for student demand for the program. Has the number of requests increased since you wrote the proposal? How many of the requests are from people interested in the math concentration and how many are from people interested in the ESL concentration?].
Faculty will not simply teach students how to create broad, inclusive learning communities; they will model it in their own pedagogies. Evergreen has a longstanding commitment to building and maintaining a diverse community of learners among its students, faculty and staff. This commitment has strong currents running through the college’s programs and curriculum and is an especially vital and lauded part of its Master’s in Teaching program. The M.Ed. program will honor that commitment and work to promote and instill it in its students as well.
Administration
The director of the M.Ed. program, a 12-month employee of the college, will spend 50 percent of her time in administration and 25 percent of her time in teaching [Which courses?] in the program. She will be responsible for the day-to-day program operations, including but not limited to the following:
· Working collaboratively with the faculty to plan, coordinate, and adjust program offerings as needed.
· Ensuring the quality of the classes through observing in the classes and conferring with the faculty.

· Overseeing recruitment and admissions.
· Overseeing development of publications.
· Ensuring that appropriate school districts learn about the program.
· Evaluating applicants’ transcripts in order to advise applicants about necessary coursework.
· Supervising support staff.
· Writing any required college and/or state reports.
· Teaching in the program.
· Collaborating with the MIT director to ensure the quality of the program.

The M.Ed. director and the MIT director, will collaborate to design, evaluate, and oversee the content and operation of the program. A half-time program coordinator will assist the M.Ed. director with administrative support (developing and maintaining a data base of applicants and participants; coordinating the director’s appointments, travel, school visits, etc.; word processing and maintaining relevant reports) and a half-time office support person will provide office-related services (copying, answering the telephone, preparing materials, etc.). The M.Ed. director and the MIT director both report directly to the academic vice president and provost of The Evergreen State College.

The director of the MIT program is responsible for the day-to-day operations of the Master in Teaching Program; ensuring that the program is in compliance with state regulations; completing state and institutional reports about the program; supervising and evaluating staff in the MIT program; and teaching in the program. The MIT director will represent both the MIT and M.Ed. programs before appropriate state agencies. The M.Ed. and MIT director will rotate representation of both programs before the college’s administration. [But the MIT director would not teach any of the courses in the M.Ed. program, right?]
Dr. Magda Costantino, the director of Evergreen’s Center for Educational Improvement, has been appointed M.Ed. director. Dr. Costantino holds a Ph.D. in Curriculum and Instruction with emphases in Bilingual Education and English as a Second Language, an M.Ed. in Spanish Language and Spanish and Latin American Literature, and an M.A. in English Literature, Spanish Literature, and Applied Linguistics. She holds a K-12 certification in Spanish from Pennsylvania and, as the director of the Evergreen Center for Educational Improvement, has provided extensive professional development for Washington teachers from 1994 to the present. Dr. Costantino was instrumental in the development of a culturally appropriate reading curriculum for children who are members of Washington tribes and in the development of a culturally-relevant history and culture curriculum for the Chehalis tribe. Dr. Costantino will continue with a 25 percent time appointment as director of the Evergreen Center for Educational Improvement.
Sherry Walton, the current director of the Master in Teaching Program, will work collaboratively with Dr. Costantino to ensure the quality and effectiveness of the program. Dr. Walton has been a faculty member at Evergreen since 1987 and has taught in K-12 schools at a variety of levels. She holds a Ph.D. in Education with emphases in Learning Theories, Reading, and Assessment. Her M.Ed. is in clinical reading diagnosis and remediation. She has worked extensively with area schools and teachers.
	Administration and staff

	Name
	Title
	Responsibilities
	% Effort in the Program

	Magda Costantino
	Director
	Overall program operations and management, with oversight and collaboration from the MIT director
	50%

	Sherry Walton
	MIT Director
	Consult with M.Ed. director and provide broad oversight to ensure program compliance with state regulations
	10%

	Lynne Adair
	Program coordinator
	Support for the director
	50%

	New hire
	Program assistant
	Responding to inquiries;

communication with school districts;

maintaining data base for M.Ed. and Professional Certification;

Maintaining application, program completion; Professional Certification and endorsement files.
	50%

	Support from the college
	Various staff
	Advertising and recruitment;

computer support;

library & media support;

evaluation support; endorsement and professional certification;
Admissions; Registration;

Access Services;

Financial Aid.
	na

	Total Staff FTE

12-month FTE
	1.6


For more detail see Forms 6 and 7, attached.
Accreditation
The Evergreen State College is accredited by the Northwest Commission on Colleges and Universities. Accreditation of The Evergreen State College occurs every 10 years. The last self study report for accreditation was completed in 1998 and another is currently underway.
The Evergreen State College’s Master in Teaching Program is accredited by the Washington Professional Educator Standards Board (PESB) under Washington Administrative Code standards for pre-service teacher education programs. The Evergreen Master in Teaching Program received its most recent five-year re-accreditation in January 2003; the program is preparing for reaccreditation in 2007.
Because the M.Ed. program will not offer an initial teacher certification, it will not require accreditation from the PESB. The college is applying to the PESB for reapproval of the mathematics and ESL endorsement concentrations [Is the PESB reapproving endorsement concentrations in the existing M.I.T. program? If so, would PESB approval of those concentrations for the M.I.T. program eliminate any need for separate PESB approval of the math and ESL endorsement concentrations in the proposed M.Ed. program? Is the M.Ed. endorsement coursework the same as the M.I.T. endorsement coursework?].
Program Assessment
Continuous evaluation and improvement is a core principle of Evergreen’s mission and an ethic shared by the college’s faculty and staff. “Faculty and staff continually review, assess and modify programs and services to fit changing needs of students and society” (http://www.evergreen.edu/about/mission.htm). 

In keeping with this commitment, the M.Ed. program will continuously review program outcomes from a variety of sources and use findings to design and implement improvements. The bulk of this program evaluation will result from analysis of faculty evaluations of student work and student self-evaluation of their own work. Faculty and students will each complete individual narrative evaluations of student work at the end of each class. Students will also write narrative evaluations of faculty. Faculty and staff will analyze the content of these evaluations to uncover curricular and pedagogical successes, challenges, and areas for improvement. The M.Ed. director, in consultation with the MIT director and faculty and staff from both programs will use this information to develop and implement design changes in coursework, teaching approaches, and expectations of students. Existing college practices for evaluating faculty will apply to M.Ed. faculty.
The M.Ed. program will also gather additional information through surveys, focus groups or interviews. Subjects for these data collection efforts include: 

· Program completers as they finish the program. 

· Program completers a year after they complete the program.
· Principals of schools where program completers are employed.
Each of these surveys will ask specific questions related to program structure, pedagogies, and content; satisfaction with the program; degree to which the program met student goals; and perceptions of the degree to which program classes and the field-based research project improved the abilities of the participants to effectively teach mathematics and/or ESL. 
Faculty and staff may also conduct periodic surveys of and consultations with district-level and ESD professionals, professional associations, ESDs and state agencies, particularly on the content of the program as it relates to professional educator and student learning standards.
Student Assessment
Student assessment in the M.Ed. program will begin with a review of potential candidates through analysis of college transcripts and two written essays. A M.Ed. admissions committee will analyze each application using a standard review sheet to ensure that decisions are equitable. Once applicants enter the program, assessment will become an ongoing part of their educational experiences. In addition, students must pass the appropriate WEST-E examination in order to graduate.
The M.Ed. program will use both formative and summative assessments to support students’ work and make decisions about continuation in, and completion of, the program. Formative student assessments will be used [Nice!] to identify areas that faculty may need to revisit or strengthen and to help participants set goals for their own growth and development. Formative assessments will include rubric and narrative feedback from faculty and peers and participants’ self-assessments on a variety of program work, including in-progress seminar and research papers, lesson and unit plans, and teacher knowledge and skills. Summative assessments in the form of quarterly faculty narrative evaluations and student narrative self-evaluations will provide information about knowledge and skills that have been attained [How will the summative assessment information be used?]. 
One of the conceptual frameworks of the MIT program, that will also inform the M.Ed. program, is the understanding that learning is developmental. The faculty understand that research in this domain applies as much to teachers’ development as to the development of children and youth. Thus the M.Ed. assessment system is intended to provide many opportunities for students to explore, develop, and try out new knowledge and skills; receive feedback from faculty and their colleagues; and try new or modified strategies with previous experiences and feedback to inform their choices.
Assessment is also intended to help participants set and articulate professional development goals for themselves. 

[Would you please describe the expected student learning outcomes of the program as a whole and also of the individual courses? Would you please show how individual course learning outcomes fit together so that by taking the courses, students will attain the programmatic learning outcomes? For example, do you have any sort of matrix that shows how the learning outcomes for each course are aligned with the learning outcomes of the program as a whole? If you do, I’ll be able to say in my review something strong like: “Learning outcomes for each course are clearly defined and aligned with the program goals.” I realize that at Evergreen, professors design their own classes, but I’m hoping that the learning outcomes have been specified in advance and that you can tell us the learning outcomes of the program and its constituent courses now.]
Budget
The proposed M.Ed. program enrollment plan is expected to meet the state-funded level of 20 graduate student FTE per year. This will be achieved in the first year (08-09) with a targeted enrollment of 30 students (15 per track). Thereafter, 20 students (10 per track) will be admitted into the program yearly.

State support at $13,000 per GSFTE combined with projected net operating tuition is sufficient to deliver the program as designed (see Form 7). Operating expense increases in the second year and beyond for faculty, staff support, goods and services and travel reflect the additional costs needed to support two cohorts (40 heads) in steady state.

New faculty and staff office space is available. Computing and office equipment will be provided by the college from other sources.
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FORM 4

REQUIRED COURSE WORK [Are all of the required and elective courses graduate level courses? Without course numbers, it’s hard to tell.]
The 40-46 quarter-credit-hour Master of Education in Curriculum and Instruction program, with emphases in mathematics or ESL, is proposed as a seven-quarter program. Applicants may transfer as many as 10 quarter credit hours or six semester credit hours from another accredited institution with approval from the M.Ed. director. Transfer courses must be assessed at a minimum 3.0 on a 4.0 scale or its equivalent. 

Participants have options to complete Professional Certification through this program or they may elect to exit once endorsement requirements are completed.
The core requirements, mathematics and ESL emphases, and endorsement and Professional Certification pathways of this program are as follows:

To be eligible for graduation, students must pass the WEST-E examination appropriate to their endorsement area and successfully complete all coursework at a minimum of 3.0 on a 4.0 scale, or its equivalent.
Practicing teachers or undergraduate seniors, with signature, can take classes towards their endorsement or Professional Certification if space is available.
The M.Ed. program will not award a Residency Certificate.
Prerequisite Courses

	Course Number
	Course Title
	Credits (in quarter hours)

	
	Child and adolescent development or Life span development: Cognitive, affective, and psychological
	3 semester or 4 quarter credits

	Total credits
	3 semester or 4 quarter credits.


Additional admission requirements are listed in the narrative of this proposal.

Master of Education in Curriculum and Instruction Program Requirements

Course requirements may be adjusted in response to revisions of endorsement competencies.
Required Core
	Course Number
	Course Title
	Credits

	
	How students learn: Supporting diverse learners – summer, year 1
	9

	
	Reflective practice: Applying research and data analysis to student learning – summer, year 2 
	6

	
	Action research & Seminar – fall, year 2
	3

	
	Research paper and presentation – winter, year 2
	2

	Total Credits
	20


Participants may be able to apply any or all of these classes to the Professional Growth Plan for Professional Certification.

Additional Required Courses for M.Ed. with Mathematics Emphasis

	Course Number
	Course Title
	Credits

	
	Rational numbers: How students learn mathematics – summer, year 1
	4

	
	Algebraic thinking: Pedagogies that support all student learning including English language learners – fall, year 1
	4

	
	Probability and statistics: Creating an inclusive mathematics learning environment – winter, year 1
	4

	
	Teacher leadership in mathematics education – spring , year 1
	4

	
	Electives related to mathematics endorsement competencies under advisement of the mentor or M.Ed. director
	4-10 
(based on individual student needs identified at admission)[Are these electives education courses, or are they courses that any Evergreen Student could take? Are they Graduate level courses?]

	Total Credits
	20-26


The number of total credits needed relative to the mathematics endorsement competencies will be determined on an individual basis in consultation with the M.Ed. Director upon admission. Number of credits required will depend upon the candidate’s background. Depending upon the number of credits needed to prepare for the WEST-E, the candidate might need an extra quarter to complete the program. Participants may be able to apply any or all of these classes to the Professional Growth Plan for Professional Certification.
Additional Required Courses for M.Ed. with English as a Second Language Emphasis

	Course Number
	Course Title
	Credits

	
	Linguistics for teachers of English language learners – summer, year 1 
	4

	
	First and second language acquisition – fall, year 1
	4

	
	Developing literacy for English language learners – winter, year 1
	4

	
	Methodologies of content area ESL – spring, year 1
	4

	
	Effective practices for English language learners: Assessment and policies –summer, year 2
	4

	Total Credits
	20


Endorsement-only strands

M.Ed. candidates have priority in all classes. However, teachers and college seniors with prior approval may register for endorsement classes if space is available.
Required Coursework for Endorsement-only Strand in Mathematics
	Course Number
	Course Title
	Credits

	
	How students learn: Supporting diverse learners – summer, year 1
	9

	
	Rational numbers: How students learn mathematics – summer, year 1
	4

	
	Algebraic thinking: Pedagogies that support all student learning including English language learners – fall, year 1
	4

	
	Probability and statistics: Creating an inclusive mathematics learning environment – winter, year 1
	4

	
	Additional course credits depend on background related to endorsement competencies and whether the candidates seek secondary or middle level endorsement
	4-10
(based on individual student needs identified at admission)

	
	Calculus
	4

	
	Discrete mathematics
	6

	Total Credits
	39-45


The number of credits needed relative to the mathematics endorsement competencies will be determined in consultation with the M.Ed. Director upon admission. Number of credits will depend upon the candidates’ background. Endorsement depends on the student also achieving a passing score on the appropriate WEST-E examination. Participants may be able to apply any or all of these classes to the Professional Growth Plan for Professional Certification.

Required Coursework for Endorsement-only Strand in English as a Second Language

	Course Number
	Course Title
	Credits

	
	How students learn: Supporting diverse learners – summer, year 1
	9

	
	Linguistics for teachers of English language learners – summer, year 1 
	4

	
	First and second language acquisition – fall, year 1
	4

	
	Developing literacy for English language learners – winter, year 1
	4

	
	Methodologies of content area ESL – spring, year 1
	4

	
	Effective practices for English language learners: Assessment and policies – summer, year 2
	4

	Total Credits
	29


Endorsement depends on the student also achieving a passing score on the appropriate 
WEST-E examination. Participants may be able to apply any or all of these classes to the Professional Growth Plan for Professional Certification.
Professional Certification Strand

M.Ed. candidates may work toward completion of the Professional Certification by earning an additional five credits at Evergreen. Teachers interested in pursuing only a Professional Certification may enroll if space is available.
Required Course Work for Professional Certification

	Course Number
	Course Title
	Credits

	
	Pre-assessment seminar
	3

	
	Culminating seminar
	2

	
	How students learn: Supporting diverse learners

Not required for M.Ed. candidates; already covered in first-year core course work
	4

	
	Courses required by Professional Growth Plan (PGP—a state requirement for Professional Certification)

Any of the mathematics or ESL concentration classes for the M.Ed. degree could be applied to the PGP
	6

	Total Credits
	5 for M.Ed. candidates

15 for Professional Certification-only 


FORM 5
ENROLLMENT AND GRADUATION TARGETS 
	
	Year 1
	Year 2
	Year 3 and following

	Headcount
	30
	50
	40

	FTE
	20
	20
	20

	Program Graduates* 
	0
	21
	14

	*Assumes a 70% on-time completion rate, considered reasonable for a program enrolling full-time professionals


[How many FTE in each track? Are you assuming a 50-50 split between math and ESL?]

FORM 6

PROGRAM PERSONNEL
	Faculty

	Name
	Degree
	Rank
	Status
	% Effort in Program

	Magda Costantino
	Ph.D.
	Director and member of the faculty
	Full-time
12 months
	25% of 12-month appointment

	Teresa Ford [What is Teresa’s role?]
	Ph.D.
	Member of the faculty
	Part-time
	15% of 9-month appointment

	New mathematics hire
	Ph.D. or Ed.D
	Member of the faculty
	Part-time first year; full time thereafter
	50% first year of implementation;

100% thereafter;
9-month appointment

	New ESL hire
	Ph.D. or Ed.D.
	Member of the faculty
	Part-time first year; full-time thereafter
	50% first year of implementation;

100% thereafter;
9-month appointment

	New Professional Certification hires
	Master’s or doctorate; public school teachers with National Board Certification
	Visiting faculty
	Part-time as needed
	As needed

	Additional visiting faculty 
	Master’s or doctorate
	Visiting Faculty
	Part-time as needed
	16.7% based on 9-month appointment 

	Total faculty FTE at full enrollment
12-month FTE
	1.95


	Administration and Staff

	Name
	Title
	Responsibilities
	% Effort in the Program

	Magda Costantino
	Director
	· Working collaboratively with the faculty to plan, coordinate, and adjust program offerings as needed 

· Ensuring the quality of the classes through observing in the classes and conferring with the faculty

· Overseeing recruitment and admissions

· Overseeing development of publications

· Ensuring that appropriate school districts learn about the program

· Evaluating applicants’ transcripts in order to advise applicants about necessary coursework 

· Supervising support staff

· Writing any required college and/or state reports

· Teaching in the program

· Collaborating with the MIT director to ensure the quality of the program 
	50%

	Sherry Walton
	MIT Director
	· Consult with M.Ed. director and provide broad oversight to ensure program compliance with state regulations
	10%

	Lynne Adair
	Program coordinator
	Support for the director
	50%

	New hire
	Program or office assistant
	· Responding to inquiries

· Communicating with school districts

· Preparing program materials

· Filing

· Miscellaneous office work
	50%

	College support
	Various staff
	· Advertising and recruitment;

· computer support;

· library & media support;

· evaluation support;

· endorsement and professional certification;

· Admissions; 
· Registration;

· Access Services;

· Financial Aid.
	Na

	Total staff FTE
12 month FTE
	1.6


FORM 7
SUMMARY OF PROGRAM COSTS AND REVENUE 
	Program Expenses [Including costs of summer quarters, right?]

	
	2008-09
(Year 1)
	2009-10

(Year 2) 
	2010-11 (Year 3) and following 
(full enrollment) 

	Administrative Salaries (0.5 FTE) Benefits @ 30% 
	47,102
	47,102
	47,102

	Faculty Salaries (1.95 FTE [Does the FTE increase in year 2?) Benefits @ 33 %
	196,781 [Does this include new hires at .5 FTE apiece or at 1 FTE apiece?]
	210,547[Shouldn’t year 2 and year 3 salary/benefits members increase by more than just $14,000 relative to year 1 if two new hires are both jumping from 50% time to 100% time? Or did year 1 numbers already include them at 100%?]
	210,547

	TA/RA Salaries (FTE) Benefits
	na
	Na
	na

	Prog. Asst. Salary (0.5 FTE [Does the FTE increase to 1.0 in year 2?]) Benefits @ 42%
	24,402
	48,804
	48,804

	Prog. Coord. Salary (0.5 FTE) Benefits @ 39.5%
	26,894
	26,894
	26,894

	Financial Aid Specific to the Program
	na
	Na
	na

	Contract Services
	na
	Na
	na

	Goods and Services
	8,000
	12,000
	12,000

	Travel
	3,000
	4,000
	4,000

	Equipment
	na
	Na
	na

	Lease or Acquisition (attach form iii.a)
	na
	Na
	na

	Other (itemize) Hourly institutional employees
	4,712
	4,712
	4,712

	Indirect (if applied to the program) @ 7.5%
	23,317
	26,554
	26,554

	Total Costs
	334,208
	380,613
	380,613

	Note: Increases not projected for years 2 and 3

	Program Revenue

	
	2008-09
(Year 1)
	2009-10

(Year 2) 
	2010-11 (Year 3) and following 
(full enrollment) 

	General Fund State Support: 20 SFTE @ $13,000
	260,000
	260,000
	260,000

	Tuition (net operating only)
	74,134
	118,995
	118,995

	Corporate Grants / Donations
	na
	Na
	Na

	Internal Reallocation*
	na
	Na
	Na

	Other Fund Source (specify)
	na
	-
	Na

	Total Revenue 
	334,134
	378,995
	378,995


[The cost per student FTE at full enrollment is $380,613/20 = $19,030. This seems high. For comparison, CWU’s cost per graduate education student FTE is only $12,678. EWU’s is only $9,839, and WWU’s is only $13,946. Would you please call me at 753-7881 so that we can do some brainstorming and figure out what’s going on? Perhaps the problem is in the definition of FTE.] 

Appendix A—External reviewer biographies
Marsha Riddle Buly is an Associate Professor of Elementary Education at Western Washington University in Bellingham WA. As a professor, she has been directly involved in teacher education at both the undergraduate and graduate level since 1999. Her doctoral work, completed in 1999 at the University of Washington, included two years as a teaching assistant, directly working with teacher education. 
Dr. Riddle Buly’s training, teaching, and research in teacher education focuses on literacy education, assessment and measurement, and bilingual/ESL education with an emphasis on language minority students in the United States. She has been involved in different iterations of the Masters of Education program at Western Washington University since 1999, serving at various times as instructor, advisor, planner, and coordinator. 

Anita E. Fernández is a faculty member in education at Prescott College in Prescott, Arizona and an affiliate faculty for Prescott’s Ph.D. program. She earned her Ph.D. in 2001 at the University of Arizona in Language, Reading and Culture. Dr. Fernández brings to Prescott College a passion for working with future teachers. She is committed to issues of equity and access to education, particularly in public school settings. As a former high school English teacher in Tucson, she understands the need for compassionate, caring and committed teachers in our schools to teach in a manner that puts students’ lives at the center of their curriculum. Before joining the Prescott College faculty in 2005, Dr. Fernández taught in the teacher preparation program at California State University in Chico. 
Her areas of research interest include the use of autobiography in teacher education; multicultural, anti-racist education, and education as the practice of freedom. She has published articles in a variety of journals, including “It's not so elementary: Practices to disrupt homophobia in teacher education classes,” which was recently featured on EdChange Multicultural Pavilion, an online research room. 
Appendix B—Summary of reviewer recommendations and Evergreen responses

Rationale for mathematics and ESL endorsement tracks. Dr. Riddle Buly noted that the review copy of the proposal didn’t provide “a clear rationale” for the college’s decision to offer initial endorsement tracks in mathematics and ESL. The final proposal provides this rationale within the opening summary section.

Curriculum and instruction course. Dr. Fernández suggested that the program should require a curriculum and instruction course that would “focus on curriculum theory, best practices, developmentally appropriate curriculum, critical pedagogy, etc.” Though not explicitly stated in the review copy of the proposal that Dr. Fernández evaluated, curriculum and instruction content will be embedded within the program’s core curriculum. We have added clarifying statements addressing this issue in the final proposal.

New hires with half-time M.Ed. appointments. Dr. Fernández raised the concern that it might be difficult to attract new hires when their assignments will only be half-time during the first year of the program. The college recognizes this potential drawback and will offer new hires full-time appointments in the first year, with the half of their time in the first year working within the M.I.T. program and offering elective coursework [If the M.I.T. program already has sufficient teaching staff, how can the M.I.T. program afford it’s share of the new faculty?].
Mathematics faculty and elective offerings. Dr. Riddle-Buly stressed the importance of several factors for a successful mathematics concentration in the program. Foremost is the successful hire of a faculty member with “deep educational mathematical understanding.” The college recognizes this need and is conducting a national competitive search for this position [The lion’s share of the teaching for the new program will be done by new hires, and that’s risky. For example, isn’t it pretty tough for institutions to hire good math education faculty right now? What is your contingency plan if you can’t find qualified new-hire faculty (either for math or ESL) who willing to work for what Evergreen is willing to pay?]. We also value Dr. Riddle-Buly’s advice that Evergreen’s existing mathematics faculty be involved in developing and planning mathematics electives. The program director and faculty will work closely with the college deans and mathematics faculty to ensure an appropriate range of mathematical electives [Great! What about the required courses—what involvement, if any, will the mathematics faculty have with those?]. In 2007-08, the college offered 10 separate mathematics courses during evenings and weekends, including algebraic thinking, precalculus, calculus, probability and statistics, data analysis, and discrete mathematics. These offerings are highly sought by students and frequently offered at Evergreen [Were these 10 courses offered within the M.I.T. program or outside of it? In other words, were they education classes?].
Course descriptions. Both evaluators recommended course descriptions to strengthen the proposal. In order to respond to this recommendation, we have clarified the learning outcomes of both the core curriculum and the mathematics and ESL endorsement concentrations. Faculty and the M.Ed. director decided not to develop these descriptions at this point. In accordance with the Evergreen’s mission and values, faculty members develop the courses they teach. Thus descriptions for a number of the proposed courses taught by new hires would not likely reflect the actual content explicitly. 

Grade level focus. Dr. Riddle Buly called for clarification of the grade-level focus for the program, i.e., K-8, K-12, secondary, adult? The core program and ESL concentration are intended for practicing teachers at all levels of K-12. The mathematics concentration may emphasize middle or secondary mathematics depending on the needs identified among program students.
Admission requirements. Both reviewers called for clarifications about admission requirements for the program. Dr. Fernández recommended an explicit admission statement that the program is for practicing teachers. Dr. Riddle Buly suggested the proposal address the amount of teaching experience required of applicants and at what level (K-8; K-12, etc.); she also recommended clarification of admission requirements for international students. The proposal now clarifies in a number of places that the program is intended for practicing teachers. However, because the program may also be of interest to education administrators interested in an advanced degree in curriculum and instruction, we will not require a teaching certificate for admission or a minimum period of classroom experience. Because the M.Ed. program literature will clearly state that it does not offer a Residency Certificate, we do not expect prospective teachers to confuse it with Evergreen’s MIT program, which does offer initial teacher education. The college has decided against the active recruitment of international students and will consider admission of international students on a case-by-case basis.
Prerequisites for undergraduate students taking M.Ed. courses on a space available basis. Dr. Riddle Buly commented that undergraduate students admitted to M.Ed. courses should have to meet clearly-stated prerequisites to ensure graduate-level rigor in program offerings. Because Evergreen’s undergraduate curriculum does not require specific course prerequisites, M.Ed. program faculty or staff will meet with individual undergraduates wishing to enroll in M.Ed. to evaluate their readiness for specific courses.
Appendix C—External reviews
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	An equal opportunity university

	Woodring College of Education 
	Bellingham, Washington 98225-9090

	 (360) 650-7348 — Fax (360) 650-4845


October 5, 2007

To: Mr. John McLain

Academic Grants Manager

The Evergreen State College

Re: External review of Evergreen M.Ed. degree proposal

Dear Mr. McLain,

I have had an opportunity to carefully review Evergreen State College’s proposal for a Master of Education in Curriculum and Instruction degree with a concentration on ESL and mathematics. I believe that Evergreen has proposed a program that could very successfully help to fill a need in the state of Washington, with elaboration or consideration of specific areas discussed in the review.

As you requested, I have organized my review in four areas: 1) assessment of need for the M.Ed. program; 2) degree program design; 3) adequacy of faculty and administrative support; and 4) other relevant factors to the program’s potential for success. In the attached review you will find summary observations for each of four areas and then questions or recommendations. I hope that my review is helpful to you as you clarify, strengthen, and submit the proposal. 
Marsha Riddle Buly

Associate Professor

Elementary Education

[REVIEW OF DR. MARSHA RIDDLE BULY]

Assessment of need for the M.Ed. program:


The proposal developed for Evergreen State College provides clear evidence of the need to provide a Masters in Education with a focus on ESL and mathematics. The proposal supports the need for an M.Ed. at Evergreen first through reference to the statewide shortage of mathematics teachers, a need second only in this state to Special Education teachers. The proposal further references the growing need for ESL teachers documented in Lashaway’s 2005 report Educator Supply and Demand in Washington State. Data for the numbers of English language learners in the programs catchment area are included to support the need for teachers with ESL endorsements. Together, the data for the shortage of mathematics’ teachers and the growing numbers of English Language Learners in the catchment area supports the need for the proposed program.


The proposal provides documentation of the numbers of teachers in the state who do not yet hold a master’s degree (39%). The results of a market analysis support the need and compelling data is presented in Table 2. The proposal writers recognize that any program will only capture a portion of those who seek a Masters. They suggest a scenario with 50% of the market. A scenario of 50% seems high yet reasonable given the distance to other state-supported programs. According to information presented in the proposal, the closest public institution granting the M.Ed. is in Tacoma and that institution neither offers the M.Ed. in mathematics nor in ESL. In addition, and likely to be very compelling to the prospective students, according to data provided in Table 3the proposed M.Ed. at Evergreen will cost students substantially less than the program at UW Tacoma.


Overall, the proposal strongly supports the need for a Masters in Education program at Evergreen State College with concentrations on ESL or mathematics. However, it also supported a need for Special Education. As I read I wondered why mathematics and ESL. I didn’t see a clear rationale or link between these two areas in the proposal. My assumption is that the College faculty or administration believe that the faculty have a particular strength in these two areas. I recommend further developing and highlighting the reason for the pairing of mathematics and ESL.

Degree program design:


The thoughtfulness provided to time of course offerings and numbers of cohorts, combined with the focus on ESL and mathematics suggests a program design that has considered the needs and wishes of prospective students. The outline allows for practicing teachers to complete the program in seven quarters. Seven quarters is a reasonable amount of time for a Masters in Education hoping to attract practicing teachers. The distribution of coursework suggests consideration by the designers of the unique time constraints of teachers during the academic year. Based on the proposal, students would normally have only one course during the academic year. Students would have full-time coursework during each of two summers; a time when teachers normally are able to put more focus on studies. The final year, for ESL endorsements, the coursework appears to be limited to the required research, suggesting further consideration of the constraints of a working teacher's schedule. For those focusing on mathematics, electives based on individual teacher’s needs in mathematics are combined with the final research project in the final two quarters. This seems to provide the necessary flexibility for teachers as they complete their research and seek the endorsements. 


Further, the proposed M.Ed. provides an avenue for those teachers seeking professional certification that requires only an additional 5 credits. The program planners clearly understand the needs of certification. The proposal indicates that coursework will be included to help prepare students for the tests required for an ESL or mathematics endorsement. 
In addition, the proposal is not trying to seek all avenues at once, recognizing that there may be an interest in National Board Certification and acknowledging that if such certification is a desire of enough students, then Evergreen will offer a seminar to support those efforts. In my experience directing a Masters in Education, teachers are seeking programs with flexible options, as proposed by Evergreen State College.

The proposal suggests adding one cohort each year. The addition of only one cohort per year suggests that the planners have carefully considered how many courses and students can be adequately supported at a time. With only one cohort the chances seem higher that regular faculty rather than adjunct faculty would be responsible for the majority of instruction. In my experience as an advisor for a regional university master program, graduate students felt most supported when they received instruction from regular faculty. 

The proposed program will also offer space in the endorsement courses to undergraduate seniors and to teachers not admitted to the M.Ed. This provides an excellent example of meeting individual needs and interesting future teachers in the Masters program. 


A further strength of the proposal is requiring that students pass the state endorsement test in either mathematics or ESL (West-E) in addition to satisfactorily completing all coursework. This requirement demonstrates incorporation of state requirements and the need for teachers to demonstrate highly qualified preparation in more than one way. Another link to state initiatives is the attention to Washington Learns (p 9) and the built-in flexibility to incorporate the work of Washington Learns as initiatives develop.


 Evergreen State College has a reputation across the state of doing an excellent job of preparing teachers for diverse classrooms. The proposed M.Ed. emphasizes cultural competencies, for both those focusing on TESOL and those focusing on mathematics. I believe that continuing this focus on social justice in the Masters in Education will be a particular strength of the proposed program.


There are three areas related to program design where I have questions or recommendations: First, minimal admittance requirements for students; second, content of courses; and third, math elective options.


Regarding minimal admittance requirements the type of student expected is described and the qualifications students will bring---bachelor’s degree, grade point of 3.0 etc (p. 11). The proposal developers state that Evergreen expects to largely serve practicing teachers and perhaps curriculum supervisors and international educators. It is clear in the proposal that the masters is not for teachers with a bachelor’s degree who are seeking teacher certification. On page 9 is a statement that entering students are expected to already have a teaching credential. The proposal also suggests that international students may be part of the program. What is not clear is whether the students are expected to have any teaching experience and what level the teaching experience or credential need to be. Will the focus be K-12? K-8? Adult? In addition, if international students are a projected part of the student body, the requirements in relation to teacher certification or preparation are not clear for international students. I suggest expanding the discussion about student qualifications and experiences, with particular attention to qualifications of international students and teaching experience/level of applicant preparation. Since some undergraduates might be offered space in the endorsement courses, clear prerequisite courses and experiences for these students are also recommended in order to keep the caliber of the courses at a master’s level for practicing teachers. 


The second area that I recommend expanding is the content of the courses. I did not locate clear, individual, course descriptions in the review materials. While it is commendable and appropriate for the curriculum to “remain nimble” (p. 9), it is equally critical to clearly describe the curriculum at any given time. There is a brief overview of the core coordinated studies curriculum found in the introduction. In the overview it is stated that the program will encompass the needs of diverse learners in multicultural settings, the latest research on how the function and the role of the brain influences learners, and the integration of research and data analysis into teaching practices. I further know, from the overview, that the courses will focus on mathematics and English as a Second Language (ESL). In Table 4, the proposed curriculum provides titles for the core courses, titles for the courses in the ESL concentration, and some of the courses in the mathematics concentration. However, since they are only titles without numbers, I assume that these are new courses that will be developed and taken through a curricular approval process [Is Marsha’s assumption correct? What curricular approval process will the new courses go through at Evergreen?]. The course titles coupled with the overview statement provide an idea of the content, but a concise brief description of each course, similar to catalog copy, would allow others to get a better sense of overall content. A brief catalog description would also illuminate to some degree the action research and research paper/presentation that culminate both concentrations. The additional information is needed so that the breadth and depth of the program are clear. 

Last, but related, is my recommendation to outline the options for electives related to math endorsement competencies [In your response, you listed some historical course offerings. Are you suggesting that future offerings will be the same?]. On page 19, courses are to be determined by the student in consultation with the M.Ed. Director upon admission, but a list and description of what courses are available is not included [Comment - most new program proposals do include such lists.].

Adequacy of faculty and administrative support:

The administrative support seems adequate. The proposal states that the M.Ed. Director (identified as Dr. Magda Costantino) and the MIT Director (identified as Dr. Sherry Walton) will work together to administer the program. In addition, a program coordinator and a half-time office support person will be part of the program. A paragraph is provided that highlights both Dr. Costantino’s and Dr. Walton’s backgrounds. From the description, they appear to have ample experience administering programs. Dr. Costantino’s qualifications are outlined on page 12 and 13 and clearly illuminate her administrative experience directing the Evergreen Center for Educational Improvement. She is identified as the prospective Director of the program with an extensive list of duties outlined on page 12. Dr. Costantino is assigned 100% to the program, as both faculty and Program Director (including duties as advisor). Designating what realistically would be the extent of her time on each area seems like a key factor in the success of the program. If there are other mathematics or ESL faculty already on staff that will be supporting the program (teaching, planning, advising) then it would be beneficial to include the time allocation and qualifications of others in the proposal.

 It is a strength to have identified a Program Coordinator position in the proposal. The extent of time that the Program Coordinator has allocated to the program is not stated, although I assume it is 100%. I recommend clearly stating the percentage.

The adequacy of faculty and time allocation of faculty to support the program in terms of instruction and advising needs to be highlighted and explored further in this proposal. What I did not know, and could not tell from reviewing the documents, was what faculty member was bringing math expertise to the proposal and program, including advising of students in the math concentration. The M.Ed. Director, Dr. Costantino, has extensive experience and expertise in ESL but does not appear to have a rich background in mathematics education. It would seem appropriate for a math educator to be the consultant for students in the math concentration, especially about elective courses related to the math endorsement [Who will be the consultant for students in the math concentration?].

 I did a brief internet search and found that Dr. Anita Lenges, a faculty member listed on the proposal but without a clear description of her role in the proposed program, has been recognized for her work in culturally responsive math and science teaching [Anita Lenges appears to have dropped out of the proposal altogether. Why? What would her role have been, and who will do for the program what she would have done?]. My assumption is that she is bringing mathematics expertise to the planning of this program. Table 7 identifies Dr. Lenges’s role as “faculty member” and her time allocation to the program “as needed.” The role of Dr. Lenges in this proposal and in the program is critical, unless mathematics expertise is coming from another faculty member or source. A proposed new hire will be a mathematics faculty member, assuming a successful search. I believe that securing a faculty member with deep educational mathematics understanding will be critical to the success of the mathematics strand of the proposed M.Ed. and to successful advising of students regarding mathematics electives. In the interim, I would recommend that the percent effort and specific role of Dr. Lenges be clearly described to ensure that she has adequate time allocated. In addition, I recommend that the specific role the new mathematics faculty member will assume in addition to teaching be more fully described. For example, will the mathematics courses (and course descriptions requested above) be created prior to the arrival of a new faculty member or will that person be responsible for the development of the courses? Will the new faculty member play a role in advising those students in the mathematics concentration? Will the new faculty member serve as a liaison, or joint faculty member, with the math department? [What will the new mathematics faculty be doing in addition to teaching? Please include in your response answers the preceding 3 questions raised by the reviewer. How, if at all, would your response differ for the new ESL faculty?]
Additionally, in the area of mathematics, it seems critical to have math faculty outside of education involved in the planning and development of courses if students are to take math electives. A clear outline and description of courses leading to the mathematics endorsement and identification of who is currently on faculty in mathematics to teach the courses is needed.

Based on the faculty and administrative support outlined in the proposal that I reviewed, I recommend that the college start a cohort in each endorsement line only when the new faculty members have been secured. Based on the lack of identified math faculty, the need to hire two faculty (one in math, one in ESL) and the strength of Dr. Costantino in the area of ESL, I suggest that the College consider beginning with a focus on ESL and plan to expand to mathematics in the second or third year if ample teaching faculty are available to assist Dr. Costantino [Please respond in detail to this suggestion.]. A staggered start, adding math later, may provide the college time to hire the most highly qualified applicants for the mathematics position, to coordinate with other math faculty outside of education, to outline coursework that can be taken in math, and to begin with ESL. [The staggered start idea seems prudent, yet that’s not the approach that the proposed program is taking. Why not?]  If faculty support for mathematics is already a strength, then I suggest elaborating on that support in the proposal.
Other relevant factors to the program’s potential for success:


The marketing plan appears to be in place and should be successful if fully executed. Not only has the College planned to recruit directly from districts in the area, but also to have representatives at regional and state graduate school fairs and to work with state educational agencies (e.g. OPSI and WEA) to advertise. In my experience with Masters programs and with the competition from on-line programs and other private options, it is essential to aggressively market the program, and highlight not only the quality of the university faculty, but also the cost savings, and any other benefits.

And a minor point – I believe that on page 1, it should state a 40-46 credit, seven-quarter program since the mathematics appears to be 40-46 credits as outlined in Table 2 on page 7.

Summary:

Overall, the Master of Education in Curriculum and Instruction degree with a focus on ESL or mathematics, proposed by Evergreen State College addresses an area of need in the state. The program utilizes Evergreen’s recognized focus on social justice and experienced faculty in ESL. With an expectation that 1) two new faculty members are hired, 2) courses are more fully described 3) elective course options for mathematics are included 4) and qualified faculty are identified who will help plan, advise, and teach the math courses I believe that the proposal should be supported. 

If further details related to the mathematics focus are not yet available, I recommend that the Evergreen State College focus the proposal first on ESL, which is a growing need in our state, and then add mathematics or other focus areas as highly qualified faculty are added to the staff of Evergreen State College and as the connection between each area becomes clear. The growing numbers of ESL students and lack of teachers sufficiently trained to work with ESL students warrants this program with, or without, the mathematics focus. I look forward to recommending this program to teachers from Western with teaching positions in the Evergreen catchment area. 

Marsha Riddle Buly
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October 4, 2007

Magda Costantino, Ph.D.
Director, Master of Education Program
Seminar 2 E
The Evergreen State College
2700 Evergreen Parkway NW
Olympia, WA 98505
 
Dear Dr. Costantino:

Attached you will find my review of the proposal for a Master of Education Program in Curriculum and Instruction at Evergreen State College. Overall, I found that the proposal was strong – well organized, responsive to the needs of the community and offering a much-needed curriculum. I strongly recommend implementation of the program.

Feel free to contact me if you have any further questions.

Sincerely,

Anita E. Fernández, Ph.D.

Education Program Coordinator

Prescott College

RESIDENT DEGREE PROGRAM

220 Grove Avenue ( Prescott ( Arizona 86301

928.350.2000 ( 877.350.2100 ext. 2000 ( Fax: 928.776.5137

www.prescott.edu
Review of Evergreen State College’s Proposal for a Masters in Education Program

October 1, 2007

Reviewer: Anita E. Fernández, Ph.D., Education Program Coordinator, Prescott College

I have completed my review of the M.Ed. program proposed by Evergreen State College. I find that the need for such a program, the program design, and the adequacy of faculty and administrative support demonstrate great potential for success. In times of increased standardization and anti-immigrant sentiments, it is refreshing to hear of a program steeped in critical, anti-racist multicultural education making this a cutting edge M.Ed. program. I will elaborate on more specific observations in the sections below.

Documentation of need for the M. Ed. Program:

The proposal adequately documents the need for this program by highlighting both local and national trends in education. Nationally, teacher education programs are faced with the challenge of preparing relatively homogeneous groups of future educators to work with increasingly diverse populations of students. Washington State is experiencing a growing number of English language learners and therefore a need for ESL certified teachers, which this program would produce. The proposal shares statistics on the shortage of math teachers in Washington as well as the need for a M.Ed. program for working teachers. Finally, this program would support the state’s strategic master plan for higher education and statewide goals for improving student learning including increasing the number of degrees in high-demand fields.

Degree program design:

Students with a B.A. from an accredited institution will be admitted to the program based on their GPA and essay questions focusing on teacher dispositions related to multicultural education. I would recommend making an explicit admissions statement that this program is for practicing teachers as a way to help differentiate from the current Master’s in Teaching program offered at Evergreen. I was encouraged to read that the college intends to recruit teachers from a variety of districts and schools including large, small, urban and tribal schools as well as the commitment this program has to modeling pedagogies for diverse, inclusive learning communities.

The structure of the program is designed to fit working teachers. Students move through the program in a cohort, beginning with an intensive summer quarter and then moving into weekend and evening courses during the school year. In the second year of their program, teachers focus on research methods and use their own teaching as a reflective practice through action research. Again, what stands out to me is the infusion of an anti-racist, multicultural emphasis throughout all of the coursework or at least it appears so by the course tittles. I would have liked to see course descriptions to get a better idea of what practices will be used in the courses but realize these will be further developed once the program is approved. I also would have liked more specificity for the “additional course credits” in the math endorsement coursework in year two. Lastly, I would suggest that a Master’s degree in Curriculum and Instruction require a “Curriculum and Instruction” course which would focus on curriculum theory, best practices, developmentally appropriate curriculum, critical pedagogy etc [This suggestion sounds reasonable. Why isn’t the proposed program following it?]. Because there are no course descriptions in this proposal I am unable to see if that content is embedded elsewhere [Is the content embedded elsewhere? If so, where?].

Adequacy of faculty and administrative support:

 The faculty teaching in this program appear to be of high quality and committed to innovative, reflective practice. They all hold terminal degrees, have experience in P-12 schools, engage in scholarship and provide service to the college and community. The proposed new hires in the M.Ed. program would be held to this standard as well. With regards to the new hires, I understand the need to hire half-time positions for the first year of the program, and then full time when the second cohort begins, yet I question how feasible it is to recruit the caliber of professor needed with this kind of a contract. Will the new hires be working their other 50% elsewhere?

I was encouraged to read that the M.Ed. director will be collaborating with the MIT director to design, evaluate and oversee the program. Both directors are highly regarded and respected in their field helping this proposed program to meet the standard of excellence Evergreen State College is known for. Other administration and staff mentioned in the proposal seem very qualified to support the M.Ed. program.

Additional Remarks

The purposes of this program are clearly articulated and are aligned with Evergreen’s institutional role, mission and program priorities. As one of the Washington’s four-year institutions, Evergreen is a main source of graduate-level education and this M.A. in Education program would offer working teachers an opportunity to enroll in a theoretical and practical program developed around the needs of diverse populations of P-12 students. This program addresses not only the local need for ESL and math teachers but also the national call from teacher education leaders for culturally responsive teachers who can equitably teach the increasingly diverse P-12 student body. In my opinion, this program has a viable market, a teacher-friendly structure along with a faculty and staff well-prepared to offer a successful program.
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