Additional Endorsement Approval Information

 in support of the individual endorsement approval forms 

Preface

Required by the State Board for approval of endorsement programs:

1) Identification of strategies that will be used to assess candidates' capacity/performance related to the competencies

2) A description of evidences that candidates will provide to document their positive impact on student learning in the endorsement area; and

3) A description of the assessment system by which candidate performance, relative to the competencies will be aggregated, analyzed, and used for program improvement.

A) Descriptions of Assessment Strategies Identified on Approval Forms

1) WEST E 

The admissions process, which will include the WEST E for the class starting Fall 2004, is the point at which subject matter knowledge (non-pedagogical competency) is assessed. All students entering a residency program at Evergreen have completed their bachelor’s degree and their endorsement subject matter preparation: therefore it is reasonable and necessary to expect that students enter the program having verified their endorsement subject matter knowledge. 

Taking the WEST-E is an admission requirement for our program, making it possible for the WEST E to serve as the primary tool for assessing those endorsement competencies that are clearly subject matter-only (i.e. not pedagogy-related).  

Earning a WEST-E score that is at or above the state determined minimum score for endorsement in that subject matter is critical:  determination takes place before the candidate is offered admission to the program. 

Should a candidate to the program fail to earn a passing WEST E score, the candidate could be admitted with the condition that they retake the WEST E and earn a passing score.  Should the admission committee determine that a passing WEST E score was not convincing evidence that a candidate had reached the requisite level of performance for one or more specific subject matter-only competencies, the candidate would be required meet with an expert in that subject area to assess their level of performance in that competency.

Please note that even though determination of subject matter competence takes place before students enter the program, subject matter competence continues to be developed and assessed throughout the program in combination with the development and assessment of pedagogical competencies.

2) Pre-Admission Performance Assessments and Portfolios

For some endorsements, notably world languages, special education, ESL, and early childhood education, some subject matter and pedagogical competencies required for entry to the program are not able to be evaluated through the WEST E. These competencies will be assessed individually by faculty members with expertise in that endorsement area using either a structured performance assessment or a portfolio with specific evidence, or a combination of performance and portfolio.

3) In-Program Review of Endorsement Competencies

Early in the first year of our integrated program, each student in the program undergoes a detailed analysis of his/her preparation to teach the subjects they will be endorsed to teach. This includes an analysis of the student's content knowledge in relation to all relevant EALRS and endorsement competencies. For each area of possible weakness the student develops an improvement plan for improving that subject matter deficiency; the outcome of this plan is reviewed prior to the start of student teaching.

4) Advancement to Candidacy Review

During the second quarter, of the first year of the program, students undergo a rigorous “Advancement to Candidacy Review”. This is an individual review (one student, three faculty members) that assesses a variety of capacities and performances related to becoming a professional, especially the students’ abilities to do graduate-level reading, writing, speaking, and thinking, and their dispositions regarding fostering anti-bias values in their professional lives. Preparation in the content area is also assessed. Students must present written materials as evidence of their competence as well as support this evidence orally during an extended session with their faculty team.

5) MIT Student Portfolios/Presentation Albums

During each quarter of year one, students develop extensive portfolios of their work to provide evidence of their successful performance in many areas, including pedagogy theory and practice. The year one portfolios, including the spring “Pre-Student Teaching Portfolio”, must include evidence of the students’ understanding and ability to apply the EALRs related to endorsement area(s). Portfolios are also kept each quarter of year 2, documenting the student teaching experiences during the Fall and Spring (these student teaching portfolios are also known as Presentation Albums), as well as during the Winter reflective quarter when a variety of teaching competencies are assessed.

6) Pedagogy Assessment Instrument

In year two, students (teaching candidates) are involved in two separate ten week student teaching experiences; during these student teaching experiences, students are regularly assessed by their college supervisor and cooperating teacher based on detailed rubrics that target the full range of teaching competencies. The newly developed Pedagogy Assessment Instrument will be used to assess all candidates multiple times starting in Fall 2003. This instrument requires candidates to develop a detailed written instructional plan describing the teaching-learning context, learning targets, learning experiences, assessment methods, and strategies for collaborating with families (relative to the specific lesson and in general). The Pedagogy Assessment Instrument then requires that the candidate be observed and evaluated by a trained observer as they teach the plan they have developed. The observer uses a detailed rubric to ensure evaluation of pedagogical competencies, including positive impact on student learning. Starting in Fall, 2003, the Evergreen program will be transitioning from using its existing student teaching rubric to the use of the Pedagogy Assessment Instrument. At this point in time, it is not certain to what extent our existing instrument will continue to be used to cover aspects of teaching (if any) that may not be covered by the Pedagogy Assessment Instrument. "Pedagogy Assessment " in the endorsement re-approval forms includes the use of the state-approved Pedagogy Assessment Instrument and whatever additional student teaching rubrics are found necessary to cover the full range of pedagogical skills related to those endorsements.

7) Master's Project

During year one, the summer following year one, and up through winter quarter of year two, students are engaged in a major writing project that receives much feedback from faculty, This project is called the Masters Project and in many ways serves as a culminating experience for the program. The students must demonstrate the ability to do graduate level reading, writing, and thinking in order to complete this project.

B) Documenting Positive Impact on Student Learning

Positive impact on student learning is documented in three ways: 

1) Using the Pedagogy Assessment Instrument 

2) Through the fall and spring student teaching portfolios that document in detail the student teaching experience, including lesson plans, evaluations, and reflections

3) With the EALRs Project in which student teachers specifically document their impact on student learning. During the solo student teaching experience the Teacher Candidate is required to provide an in-depth written description and documentation of appropriate attention to student learning in relation to the Essential Academic Learning Requirements (EALRs). In collaboration with the Cooperating Teacher-Mentor, the Teacher Candidate selects 3-5 students of various ability levels to follow throughout a curricular unit organized under specific EALRs.  Minimum documentation must include: 

· pre-assessment of each selected student’s knowledge and skills of the proposed lesson

· formative assessment of student learning during the delivery of the curricular unit

· summative assessment of student learning at the conclusion of lesson  

· a written narrative explaining to what degree each selected student demonstrated “a positive impact on student learning”* in relationship to the specific EALRs under which the curricular unit was developed, enacted, and assessed, and

· a written narrative reflection describing the strengths and places for improvement in the curricular unit for being able to measure and document for specific EALRs “a positive impact on student learning.”*  

All documentation must be completed in a timely manner so that faculty may evaluate it prior to the final student teaching evaluation conference with the Cooperating Teacher-Mentor.
C) Assessment System

The Assessment System is build around the assessment of competence during student teaching using the Pedagogy Assessment Instrument, and, as necessary, with other observational measures of teaching competence not fully assessed by that instrument (note, the Pedagogy Assessment Instrument is still being refined and it is not yet clear whether or not additional measures of competence will be required for input into our assessment system). This critical data originates from systematic observation by trained faculty observers and are checked against the perceptions of the cooperating teacher. Areas of program strength and weakness are revealed with the help of a database into which data about individual student performance is input and then analyzed.  Results of data analysis are shared with faculty members and discussed at faculty meetings and retreats to inform program change. Data is kept over multiple years to help identify whether efforts are leading to the expected improvement. 
* Washington Administrative Code 180-78A-165, quoted language from introduction to “Approval Standard [for teacher preparation programs] — Knowledge and skills”





PAGE  
4

