In 2003, the Master in Teaching program at Evergreen received the Richard Wisniewski Award from the Society of Professors of Education in recognition of outstanding contributions to the field of teacher education.  We are proud of this recognition of the quality of the program, of our faculty, and of our candidates. Admission to the program is competitive and the content and processes are quite rigorous. MIT faculty members are committed to enacting the vision of Evergreen’s first president, Charles McCann, by creating bridges between theory and practice for meaningful, lifelong learning both for our candidates and for their future students.  Our candidates become teachers who understand teaching and learning as developmental processes situated in a wide range of cultural and personal contexts. They seek, with the support of their peers and faculty, to understand their own cultural encapsulation so that they might become leaders in multicultural, anti-bias, democratic education. They investigate a range of pedagogical, research-based practices in preparation for reaching, and positively impacting, all students in their classrooms. They develop the skills that allow them to be critical, intelligent consumers of educational research.

We believe our candidates are well prepared to positively affect the students who enter their classrooms.  Our high placement rate, first or second in the state for the last five years, suggests that principals and hiring committees agree!  The University of Washington’s retention and mobility study, which indicated that nearly 80% of our alumni who graduated in 2001 are still teaching, reflects MIT’s data which suggests that the great majority of our graduates tend to remain in teaching. Data from alumni, principal, and mentor teacher surveys all attest to the excellent preparation and effectiveness of MIT graduates.

Our candidates and graduates are supported by faculty who are skilled and dedicated educators.  MIT faculty members create significant learning opportunities that incorporate emerging local, state, and national initiatives and they also make time for scholarly work and service to Evergreen and to the larger community.   For example, in two of our recent cohorts, faculty skillfully responded to Washington State HB 1495 by including studies of tribal histories through reservation-based work and through curriculum development projects that may be included in the Chehalis culturally appropriate social studies curriculum.  The two most recent cohorts have benefited from statewide math research in which one of our math faculty has participated. Two recent cohorts experimented successfully with innovative ways of incorporating arts across the curriculum.  In all cohorts, candidates review and critique educational research that can help them become more effective teachers.

Members of our MIT faculty are regularly invited to submit writings or interviews for publication, to make guest presentations in undergraduate programs and at regional and national conferences, to provide workshops or mentorship for public school teachers, to collaborate with P-12 teachers in a variety of ways, and to serve in significant leadership roles in the college.  The MIT faculty and staff actively attempt to enact the mission of The Evergreen State College and the Conceptual Framework of the program in order to contribute to a more just and excellent system of education for all children and youth.  

The kaleidoscope of images on the first page of the accreditation website represents, in a rather profound way, the vision of the program and the experience of the candidates who come together to create each of our learning communities. Thirty-six kaleidoscopes, representing the 36 individuals who helped make their cohort unique, were creatively integrated into a whole. The candidates came to the program as individuals but worked together to build a cohesive learning community that supported their development as teachers and learners. This idea of a dedicated community of learners is central to the vision and enactment of our Master in Teaching program.

The kaleidoscope is representative of the MIT Program in general. As documented in the MIT Institutional Report and accreditation website, a variety of individual components contribute to the wholeness of the program, including the commitments embedded in Evergreen’s vision of education and in the MIT Conceptual Framework (Democracy and Schooling, Developmentally Appropriate Teaching and Learning, Multicultural/Anti-Bias Perspective); the unique experiences and talents represented by the faculty and candidates in each cohort; research about learning and effective teaching practices; on-going program and individual assessment; and attention to the State of Washington's Learning Goals and Essential Academic Learning Requirements. The creative integration of these components is what makes Evergreen's MIT program unique, responsive to individual and cultural diversity, and able to support the development of skilled and compassionate teachers who care to create just and educative learning experiences for their students.

When the Teacher Education Program (TEP) was created at Evergreen in 1986, a faculty team crafted the program to embody the same values and visions as those that permeated the undergraduate curriculum. At the heart of the teacher preparation program were the Five Foci. At the center was the belief in learning and the power of the learner working in collaboration with other learners. Evergreen's approach to teacher preparation emphasized building a community of learners, developing a strong theoretical foundation, and learning to apply theory through extensive opportunities for practice in public school classrooms. 

The Master in Teaching (MIT) Program replaced the TEP in 1992 but retained its core values. Planning for the MIT program began in the mid-1980s in response to state and national calls for reform in teacher preparation. Today, Evergreen's MIT program mirrors the original alternative nature of the college with its cross-curricular, interdisciplinary programs, guiding questions or themes around which learning opportunities are structured, the absence of separate academic departments, and an emphasis on primary as well as secondary source learning materials, interactive student-teacher dialogue, graduate-level writing skills and narrative evaluations in place of letter grades.  

The MIT program is founded upon a strong theory base, substantial involvement with schools, sensitivity to multicultural and human relations, a variety of instructional strategies, emphasis on new technology and research, and close cooperation with K-12 teachers and administrators. As mentioned earlier, program content is informed by the knowledge and skills of the faculty and candidates in each cohort, research in education, and by the WACs and endorsement competencies specified by the State of Washington and by the standards of recognized professional organizations. MIT faculty assert that the program’s success lies as much in the collaborative learning process as it does in its curricular content. Through exploring academic subjects and content area pedagogies, candidates are exposed to a wide range of community-building activities, small-group seminars, hands-on field experiences and group problem-solving activities. These skills reinforce critical and reflective thinking and demonstrate important principles of effective and meaningful classroom teaching. Furthermore, they help graduate students become knowledgeable, competent professionals who can assume leadership roles in curriculum development, child advocacy, assessment and anti-bias work.
Responses to Community Needs Beyond Initial Residency Certification

In response to the Washington Learns report, state data about under-staffed curricular areas in public schools, and requests from public school personnel, Evergreen, through the MIT program, has provided a number of learning opportunities for practicing teachers.  We offer a strand of classes that prepare teachers to endorse in Special Education, one of the top shortage areas in the state.  In addition, we offer a Professional Certificate Program that leads to the required second certification stage for teachers in Washington, Professional Certification. Finally, MIT’s certification officer meets individually with teachers seeking endorsements in a wide range of areas, helps assess their coursework, and supports them in creating plans of study that lead to their ability to add endorsements to their teaching certificates.

The college’s most recent response to identified shortage areas in public education was the development of a proposal for a Master in Education program, a collaborative effort among the Master in Teacher Program, the Evergreen Center for Educational Excellence, and Evergreen’s Grants Office, that has recently been submitted to the state Higher Education Coordinating Board for approval. This program will allow certified teachers to earn a masters degree while improving their knowledge and skills in two other state-identified shortage areas, math and ESL.  In keeping with Evergreen’s mission and the mission of the Master in Teaching Program, the new masters program will also have at its center the development of teachers who can provide just and equitable learning opportunities for all children and youth.

Issues to be Addressed

1. Currently, the Master in Teaching Program is the only teacher preparation entity on Evergreen’s campus that leads to state certification.  Its structure, content, expectations, and outcomes are clearly outlined and were re-approved by the State Board of Education after a site visit in October of 2002.  The director for the Master in Teaching Program has primary responsibility for administering this program but has also, by default, assumed responsibility for the Special Education Endorsement sequence, the Professional Certificate program, and the addition of endorsements for certified teachers, none of which are included in the MIT program.  For greater efficiency and consistency in supervision, hiring, and accreditation activities, the college might want to consider how to officially bring all of these education components under the supervision of a Director of Education.  When the M.Ed. program is approved, a similar discussion might be necessary – what will be the organizational relationship of the various endeavors related to teacher preparation?
2. The accreditation process for teacher preparation programs has become considerably more rigorous and data-driven in the last two to three years.  The college administration may need to review the needs and relationship of graduate teacher preparation to the undergraduate college.  Specifically, what resources and intentions need to be available for hiring appropriate faculty and completing data analysis related to successful accreditation reviews?
Evidence and Sources

1. Copies of MIT catalogs from 2002 through 2008 will be provided in hard copy.
(a) 2002-2004 Cohort
· Admissions Requirements, pages 12-14 and 19-25
· Graduation Requirements, pages 9-10 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
(b) 2003-05 Cohort
· Admission Requirements, pages 13-16 and 20-24
· Graduation Requirements, pages 9-10 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
(c) 2004-06 Cohort
· Admissions Requirements, pages 5-12
· Graduation Requirements, page 4 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
(d) 2005-07 Cohort
· Admissions Requirements, pages 8-14
· Graduation Requirements, pages 5-6 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
(e) 2006-08 Cohort
· Admissions Requirements, pages 8-14
· Graduation Requirements, pages 4-6 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
(f) 2007-09 Cohort
· Admissions Requirements, pages 10-23
· Graduation Requirements, pages 6-8 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
(g) 2008-10 Cohort
· Admissions Requirements, pages 9-23
· Graduation Requirements, pages 6-8 and hard copy of Covenant which can also be found at http://www.evergreen.edu/mit/publications/guidebook.htm text pages 10-13
2. Graduate Faculty – All faculty at Evergreen are hired to the college.  However, MIT does have core faculty who regularly teach in MIT and systematically rotate into the undergraduate curriculum every two or three years.  In addition, a liberal arts faculty member teaches on all MIT teams.  To see the qualifications of all faculty who have taught in MIT since 2002, including their resumes(, go to http://www2.evergreen.edu/wikis/teacheraccred/index.php?title=Standard_III_Criteria_B%283%29
3. Assessment data for MIT graduates provided in attached hard copies and in chart at http://www2.evergreen.edu/wikis/teacheraccred/index.php?title=Standard_II_Criteria_B%281b%29#Application_to_Program
Program Effectiveness, Student Satisfaction, Employer Satisfaction

· Overview and Comparative Summary of MIT Assessment

· MIT Placement Statistics

· Comparative Analysis: Elements of Effective Teaching 

· MIT New Graduate Survey Results 2003-2007

· 3-Year Alumni Survey Results 2002-2004

· Summary of Cooperating Teacher Survey Results

· Professional Educator Advisory Board Survey

· Fall 2003 Program and Text Evaluations

· 2007 Evaluation of Cohort Texts

· Winter/Spring 2006 Program Evaluation Spreadsheet

· Winter/Spring 2006 Program Evaluation Comments

· Fall 2005 Program Evaluation Spreadsheet

· Fall 205 Program Evaluation Comments

· 2002-04 Cohort Feedback




