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INTRODUCTION

This synopsis is prepared with the following question in mind: What do faculty and staff need to know in order to have an informed conversation about the MPA curriculum?
· What do we need to be asking students, alumni and employers (stakeholders/constituencies) in our research.

The four theme areas addressed here are:

1. What are the challenges/context of teaching the MPA curriculum?

2. What should we be teaching (presuming that question can be answered – maybe not)?

· national norms/standards (NASPAA; peer schools)

· mission (what we say we teach)

· stakeholder/constituency expectations

3. What are we teaching (perceptions of students, alumni, employers)

4. How well are we meeting our mission?

The data reviewed here include:

· 2005 (n=65) and 2006 (n=87) Spring Student Assessment Data (surveys)

· 2002 Self Study Data from Students, Alumni and Employers (research performed by Research Methods students; facilitated by Gail Johnson and Linda Moon Stumpff)

WHAT ARE THE CHALLENGES/CONTEXT?

We are serving more students now than ever before (on average, double the headcount since 1998).  While we may have had a few years where we were not meeting our FTE “built-to” numbers, that no longer appears to be the case (met FTEs in AY2005-2006; expect to meet FTEs in AY 2006-2007). This is mostly related to the 2-credit hour “short courses.”
We seem to be holding steady with regard to # of applicants; more applicants than we have spots (not the case before the program was restructured).  We don’t know if this trend will continue.


Class sizes are variable, depending upon demand and upon the cohort.  We generally accept about 45 students into each first year general cohort; by the second year, that number is reduced to around 36-38 students.  This means in the first year Core for the general cohort, faculty student ratios are about 1-20/22.  In the second year Core for the general cohort, faculty student ratios are about 1-18/18.  Both of these are higher than the expected faculty graduate student ratio of 1-16 or 1-15.  Enrollment in general cohort electives is variable; most average between 17-20 students, again higher than the college’s expected faculty graduate student ratio.  Capstone for the general cohort is a real problem, being consistently overenrolled for the past three years (from 30-40 students).  We need two faculty assigned to the general cohort’s Capstone.
The tribal cohort is built to accommodating, at peak, about 30 students in each cohort.  This year’s cohort (the third cohort), once the 4-5 additional students are admitted in December, is the largest tribal cohort since the inception of the program (Fall, 2002).  Faculty student ratios for the Tribal Core (and Capstone) programs are around 1-10/12.  Faculty student ratios for the Tribal concentration programs are higher, averaging around 1-15
While these data are not presented here and the thesis is speculative (hasn’t been yet tested), assessment data on courses that have higher enrollments are lower (students are less satisfied) than are assessment data for programs that have lower enrollments.

Enrollment Data (2002-2006)

	
	Fall 2002*
	Fall 2003
	Fall 2004*
	Fall 2005
	Fall 2006***

	# completed applications
	68
	64
	78
	63
	91

	# new students enrolled
	49
	42
	59
	44
	TBA: 56+3

	% enrolled
	72%
	65%
	76%
	70%
	TBA

	    - Tribal Cohort
	     (~20)
	
	     (20)
	
	  TBA:19+?


* Tribal cohort admitted
** Enrollment slightly down for both tribal and general cohort; new students admitted in Fall
Headcount Data (number of students served in program, 1998-2006)

	
	1998
	1999
	2000
	2001
	2002*
	2003
	2004*
	2005
	2006*

	Headcount
	74
	74
	66
	62
	101
	104
	119
	126
	133


* Tribal cohort admitted

Average Annual FTE Data (AY98-99 to current)
	
	AY98-99
	AY99-00
	AY00-01
	AY01-02
	AY02-03*
	AY03-04
	AY04-054*
	AY05-06^
	AY06-07***^

	Actual FTE
	59.1
	56.7
	46.5
	48.7
	67.1
	62.4
	68.3
	86.1
	92.6

	Target FTE
	55.0
	55.0
	55.0
	80.0
	80.0
	80.0
	80.0
	80.0
	80.0

	Difference
	4.1
	1.0
	-8.5
	-6.3
	-12.9
	-17.6
	-11.7
	6.1
	12.6


* Tribal cohort admitted
** Fall data only 

^ 2 credit courses related to increase in FTE (and meeting targets)
Faculty FTE (5.5 & Adjunct)

	AY05-06
	AY06.07

	Director (.5 administration/.5 teaching, continuing)

Continuing faculty member (1)

Visitor (1)

Visitor (1)

Visitor (.5)

Visitor (.5)

Continuing faculty member – tribal (.66)

Continuing faculty member – tribal (.5)

Adjuncts (.67)

EE Adjuncts (negotiated yearly)
	Director (.5 administration/.5 teaching, continuing)

Continuing faculty member (1)

Continuing faculty member (1)

Visitor (1)

Visitor (.5)

Continuing faculty member – tribal (1)

Continuing faculty member – tribal (.5)

Adjuncts (.67)

EE Adjuncts (negotiated yearly)


WHAT SHOULD WE BE TEACHING?
The national data are, appropriately so, relatively mute on the subject of what we should be teaching.  NASPAA has discontinued its rigid standards-based assessment and now ask schools to show they are meeting their mission.  The only two areas NASPAA asks programs to ensure are included in the curriculum are ethics and information technologies.

People who write about the shoulds of public administration education tend to shy away from absolutes but the themes that repeat include:  democracy; citizen engagement; the idea of service; ethics; information technologies; basic skills; interpersonal skills (works well with others); and change management/leadership; and, intrapersonal skills (self knowledge, development, etc).  A complete lit review is in progress.
We have some home-grown data that may shed some light on this question.  In the Winter, 2002 self-study, both recent alumni and employees where asked what MPA programs should teach.   
Alumni rated a list of KSAs and the order they placed these, from highest to lowest, are below (these data are very similar to other data collected from Evergreen students and U of Akron students in the early 1990s – see King, Britton and Missik, 1996):
	Oral communication skills

	Writing skills

	Problem solving skills

	Creative thinking skills

	Ability to manage change

	Group process skills

	Policy analysis skills

	Understanding ethics

	Computer skills

	Budget and finance skills

	Presentation skills

	Integration of theory and practice

	Networking skills

	Program evaluation skills

	Management skills

	Data Analysis skills

	Research skills


Alumni were asked to indicate additional skills important to their careers that they gained in the MPA program (but not include in above list):
· Working with people: The importance of “people” skills was underscored in comments like “Working with people regardless of political view” and “Listening to and integrating different opinions and perspectives.” and “Group work was really important –have to do that in real life.”
· Professional Skills:  Skills in this category included those practiced by working professionals. MPA Graduates listed the habit of reading books and journals, negotiation skills, working under pressure, and “analytical skills – how to apply the analytical process.”

· Academic Ability: Additional academic topics that were important to the respondents’ careers included political content, critical analysis, organizational theory, seminar process and understanding diversity.

Employers want: 
· Communication Skills.  Strong communication skills.  It’s on everyone’s resume and that’s because employers look for it.  Included in this category are negotiation skills and customer service skills.

· Information Management.  Other areas of interest were research and analyzing skills.  The answers in the area ranged from the ability to extrapolate information, to the ability to perform policy analysis.  A theme throughout the interviews is the ability to take a large amount of information and compile into a short, concise, and readable report.

· Ethics/Responsibility/Citizenship.  These are skills that may not be easily taught, but could certainly be indirectly learned throughout a graduate education.  Employers are also looking for individuals who possess a holistic or global perspective, strong work ethic and, ultimately, a desire to become good public servants. 
· Interpersonal Understanding.  Can you get along with your co-workers?  Including, but not limited to: teamwork, sensitivity to ways of communication, maturity, and neutrality, were listed as abilities and skills that employers are seeking in professional staff. 
· Critical Thinking.  The ability to think out of the box, be a proactive thinker, and make sound independent decisions was very important to numerous interviewees.  Employers want workers that think globally and innovatively to solve agency problems.

· Commitment to/Capacity for Change and Lifelong Learning.  Go with the flow, and in addition manage the changing tides that occur constantly in the government environment.  Employers routinely stated flexibility as a desired quality.  

The most important skills listed, in descending order, by employers were:
1. Teamwork,

2. Written communication skills,

3. Oral communication skills,

4. Leadership, strategic planning and policy analysis skills,

5. Interpersonal skills and decision making/problem solving skills,

6. Time management skills, and

7. Presentation skills, creative thinking skills, HR management skills, budget management skills and public relation skills.
WHAT ARE WE TEACHING? (PERCEPTIONS)
Student assessment data are summarized on this page and in Tables 1, 2 & 3 in the Appendix.  Note that 2006 assessment data are reported in two ways:  all cohorts combined and cohorts reported separately (03-04 cohorts and 05 cohort).  This is done because data from first year Core cohort in AY 05-06 were so significantly skewed (lower) from both the second and third year cohorts and previous data that the data needed to be separated to get a better sense of what may be going on.  Also note that the actual survey changed from 2005 to 2006; not all questions were asked in the same way nor were the same questions asked both years.  If a cell is blank in a table, those data are not available.
How Necessary Are the Following to your Learning in the MPA Program*?
	
	2005 Respondents
	2006 First Year Respondents

(05 cohort)
	2006 2nd Year+ Respondents

(03-04 cohorts)

	1st Year Core
	
	68%
	70%

	        - Fall
	85%
	
	

	        - Winter
	90%
	
	

	         -Spring
	85%
	
	

	2nd Year Core
	
	n/a
	78%

	         - Fall
	92%
	
	

	         - Winter
	96%
	
	

	        - Spring
	92%
	
	

	Foundations of PP
	87%
	
	Did we ask?

	ARM
	71%
	
	Did we ask?

	Capstone
	71%
	
	57%


      * % of respondents indicating very or somewhat necessary
See also Tables 1, 2 & 3 in the appendix.

Alumni (matriculated in old model) indicated they improved or greatly improved during their MPA studies in the following areas (% reported = improved + greatly improved):
· Group process and collaboration 

76%

· Presentation skills



67%

· Understanding the political context
62%

· Creative thinking



57%

· Oral Communication


57%

· Written communication


52%

· Problem solving



52%

Areas where alumni improved less (% reported = improved + greatly improved) are:
· Computer skills



14%

· Budget and finance skills


5%

· Data analysis



14%

· Management



19%

· Understanding ethics


24%

HOW WELL ARE WE MEETING OUR MISSION?
TESC MPA’s Program mission (adopted for the 2005-2006 academic year) is:

Our students, faculty and staff create learning communities to explore and implement socially just, democratic public service. We: 

· think critically and creatively; 

· communicate effectively; 

· work collaboratively; 

· embrace diversity; 

· value fairness and equity; 

· advocate powerfully on behalf of the public; and

· imagine new possibilities and accomplish positive change in our workplaces and in our communities.

In the 2005 data, the majority indicated we were delivering “very great” or to a “moderate extent” for the following mission elements (old version of mission):
· Thinking Critically

· Thinking Creatively

· Thinking strategically

· Working collaboratively

· Advocating on behalf of the public interest

· Initiating social/organizational change

· Communicating effectively

· Working effectively in organizations

· Gathering and interpreting information (Cohort 04 rated this lower – most of this happens in second year Core)

For the following mission elements, the majority in 2005 indicated we were delivering to a “moderate” or “little to no extent” (old version of mission):
· Advocating for socially just programs and practices

· Implementing socially just programs and practices

· Embracing diversity (difference between 03 and 04 cohort with 04 rating higher)

· Valuing fairness and equity

· Managing people

· Managing resources

· Working with different sectors

For the 2006 student assessment data on mission delivery, see Tables 1, 2 & 3 at end of this synopsis.

APPENDIX: Table 1

MPA Student Assessment Data

Spring 2005 & 2006 Data

	
	2005 – all cohorts*
	2006 – all cohorts*

n=87

75% RR
	2006 – ‘03&’04 cohorts*

(2nd+ year, including Tribal,

n= 55)
	2006 – ’05 cohort*

(1st year, 

n= 32)



	Satisfaction with program
	89%
	57%
	71%
	32%

	Recommend Program?
	72% strongly or generally; 

27% possibly
	55% strongly recommend; 27% possibly
	66% strongly or generally;

 26% possibly
	36% strongly or generally;

29% possibly

	Alignment with mission
	67%
	49%
	53%
	42%

	1st year Core
	85%
	56%
	63%
	41%

	2nd year Core
	90%
	73%
	
	

	Quality of Instruction
	94%
	72%
	87%
	47%

	Team Teaching in Core
	86%
	59%
	75%
	31%

	Faculty subject matter knowledge
	94%
	77%
	90%
	53%

	Feedback quality
	83%
	60%
	67%
	47%

	Timeliness of feedback
	80%
	72%
	82%
	56%

	Contact w/ faculty
	72%
	60%
	67%
	47%

	Accuracy of evaluation
	90%
	72%
	79%
	53%

	Mission coverage in Core
	
	46% great or very great; 30% moderate; 21% little to none
	51% great or very great; 26% moderate; 23% little to none
	42% great or very great; 39% moderate; 19% little to none

	Mission coverage in electives
	
	34% great or very great; 33% moderate; 33% little to none
	33% great or very great; 36% moderate; 31% little to none
	37% great or very great; 30% moderate; 23% little to none

	Coherence of 1st Year Core
	61%
	
	
	

	Coherence of 2nd Year Core
	75%
	
	
	


* % reported indicates % somewhat or very satisfied, unless otherwise indicated

APPENDIX: Table 2

MPA Student Assessment Data

Spring 2006 Data
2nd year Students (03-04 cohorts)
	
	How has MPA enhanced your capability in the following?
	To what extent expect to use these in current and future career?

	
	Little or some
	Moderate
	Great & Very Great
	No opinion
	Little or some
	Moderate
	Great & Very Great
	No opinion

	Advocating for socially just programs/policies
	38%
	22%
	38%
	2%
	
	
	51%
	

	Implementing  socially just programs/polices
	36%
	24%
	38%
	2%
	
	
	51%
	

	Thinking critically
	18%
	20%
	62%
	
	
	
	81%
	

	Thinking creatively
	24%
	29%
	47%
	
	
	
	79%
	

	Thinking strategically
	22%
	20%
	56%
	
	
	
	84%
	

	Working collaboratively
	20%
	26%
	54%
	
	
	
	82%
	

	Embracing diversity
	40%
	15%
	45%
	
	
	
	78%
	

	Advocating for the public interest
	32%
	25%
	43%
	
	
	
	72%
	

	Initiating social/organizational change
	32%
	32%
	36%
	
	
	
	69%
	

	Performing research
	19%
	15%
	64%
	2%
	
	
	40%
	

	Working effectively in organizations
	24%
	34%
	42%
	
	
	
	86%
	

	Managing people
	58%
	19%
	21%
	2%
	
	
	75%
	

	Managing resources
	56%
	21%
	21%
	2%
	
	
	82%
	

	Working with different sectors
	32%
	34%
	34%
	
	
	
	66%
	

	Designing govt. and nonprofit programs
	48%
	29%
	19%
	4%
	
	
	71%
	

	Writing reports and proposals
	27%
	15%
	56%
	2%
	
	
	81%
	

	Critically evaluating reports and proposals
	26%
	23%
	51%
	
	
	
	77%
	

	Using org models to manage orgs
	46%
	21%
	31%
	2%
	
	
	56%
	

	Understanding policy processes
	21%
	25%
	54%
	
	
	
	84%
	

	Understanding financial management
	45%
	26%
	25%
	4%
	
	
	68%
	

	Oral communication skills
	23%
	17%
	60%
	
	
	
	97%
	

	Budget development, preparation and monitoring
	47%
	30%
	21%
	2%
	
	
	68%
	

	Exercising leadership skills
	30%
	27%
	43%
	
	
	
	92%
	


APPENDIX: Table 3

MPA Student Assessment Data

Spring 2006 Data
1st Year Students (05 cohort)
	
	How has MPA enhanced your capability in the following?
	To what extent expect to use these in current and future career?

	
	Little or some
	Moderate
	Great & Very Great
	No opinion
	Little or some
	Moderate
	Great & Very Great
	No opinion

	Advocating for socially just programs/policies
	34%
	31%
	25%
	10%
	
	
	52%
	15%

	Implementing  socially just programs/polices
	42%
	35%
	13%
	10%
	
	
	52%
	10%

	Thinking critically
	33%
	27%
	33%
	7%
	
	
	86%
	7%

	Thinking creatively
	30%
	27%
	36%
	7%
	
	
	86%
	7%

	Thinking strategically
	33%
	23%
	34%
	10%
	
	
	80%
	10%

	Working collaboratively
	16%
	33%
	44%
	7%
	
	
	78%
	7%

	Embracing diversity
	33%
	27%
	34%
	6%
	
	
	78%
	7%

	Advocating for the public interest
	20%
	33%
	40%
	7%
	
	
	69%
	7%

	Initiating social/organizational change
	38%
	31%
	24%
	7%
	
	
	72%
	8%

	Performing research
	46%
	29%
	25%
	
	
	
	66%
	10%

	Working effectively in organizations
	34%
	38%
	21%
	7%
	
	
	72%
	7%

	Managing people
	48%
	31%
	14%
	7%
	
	
	69%
	7%

	Managing resources
	66%
	27%
	0%
	10%
	
	
	72%
	7%

	Working with different sectors
	42%
	28%
	20%
	10%
	
	
	76%
	7%

	Designing govt. and nonprofit programs
	62%
	24%
	7%
	7%
	
	
	58%
	10%

	Writing reports and proposals
	34%
	35%
	24%
	7%
	
	
	75%
	7%

	Critically evaluating reports and proposals
	52%
	38%
	3%
	7%
	
	
	69%
	7%

	Using org models to manage orgs
	50%
	29%
	14%
	7%
	
	
	55%
	10%

	Understanding policy processes
	27%
	37%
	29%
	7%
	
	
	68%
	7%

	Understanding financial management
	62%
	21%
	7%
	10%
	
	
	62%
	10%

	Oral communication skills
	21%
	38%
	34%
	7%
	
	
	76%
	10%

	Budget development, preparation and monitoring
	54%
	18%
	18%
	10%
	
	
	65%
	10%

	Exercising leadership skills
	34%
	33%
	26%
	7%
	
	
	79
	11%


