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TITLE II INSTITUTIONAL REPORT

Annual Institutional Report on Teacher Preparation: Academic Year 2003-2004
Institution name: The Evergreen State College

Respondent name: Scott Coleman

Respondent title: Director, Master in Teaching Program

Phone number: 360-867-6130

Fax: 360-867-6575

E-Mail address: colemans@evergreen.edu

Address:  mailstop Lab I - 3019

2700 Evergreen Parkway NW

City: Olympia
State: WA
Zip code: 98505

Section I. Pass Rates

Program completers for whom information should be provided are those completing program requirements in the 2003-2004 academic year as defined by the state (September 1, 2003 – August 31, 2004)

Describe the current assessments/procedures used by your institution to determine how each program applicant meets the State Board of Education requirements relative to basic skills competency.

1. A bachelor’s degree from a college or university accredited by its regional accrediting body.

2. A grade points average of 3.0 or higher on the final 90 hours of an undergraduate transcript.

3. Passing scores on all three parts (reading, writing, mathematics) of the Washington Educators Skills Test – Basic (WEST-B).

4. Passing scores on the state content area tests, the Washington Educators Skills Test – Endorsement (WEST-E), which are specifically identified Praxis II test(s) for each endorsement area.

Describe the current strategies used to assess the content knowledge of your program completers. Include  initial, intermediate, and end of program screening assessment strategies, as applicable to your program.

Initial

· During review for admissions, each applicant’s content knowledge is reviewed by comparing coursework completed with a minimum grade of C against a set of content expectations for the specific teaching endorsement(s) to be sought.

· During the “advancement to candidacy review”, prior to the student teaching internship, each candidate must compare his/her academic subject matter background to the state’s Essential Academic Learning Requirements (EALRs) subject area competencies for the grade span for which a teaching certificate is sought.

· Based on gap analysis from above, candidates must create action plans for eliminating any subject matter deficits for teaching to the EALRs.

Intermediate

· In the quarter prior to student teaching, must create and teach a detailed curriculum plan in subject area endorsement in a public school classroom.

End of Program

During two academic quarters of student teaching (10 weeks each) in two different public school settings with students in varying grade levels, according to the college’s performance-based assessment requirements, the successful teacher candidate has the following:

· displays solid content knowledge and makes connections between the content and other parts of the discipline or with other disciplines;

· plans and practices which reflect understanding of prerequisite relationship among topics and concepts;

· key concepts and goals are appropriate in meeting the school district’s application of the State of Washington Student Learning Goals & standards [i.e., EALRs];

· representation of content is appropriate and links well with students’ knowledge and experience;

· activities & assignments are appropriate in meeting the school district’s application of the State of Washington Student Learning Goals & standards [i.e., EALRs]

Describe the current strategies used to assess the program completers’ “positive impact on student learning”.

During the solo student teaching experience the Teacher Candidate is required to provide an in-depth written description and documentation of appropriate attention to the Essential Academic Learning Requirements (EALRs).  In collaboration with the Cooperating Teacher-Mentor, the Teacher Candidate selects 3-5 students of various ability levels to follow throughout a curricular unit organized under specific EALRs.  Minimum documentation must include: 

· pre-assessment of each selected student’s knowledge and skills of the proposed lesson,

· formative assessment of student learning during the delivery of the curricular unit,

· summative assessment of student learning at the conclusion of lesson,  

· a written narrative explaining to what degree each selected student demonstrated “a positive impact on student learning” in relationship to the specific EALRs under which the curricular unit was developed, enacted, and assessed, and

· a written narrative reflection describing the strengths and places for improvement in the curricular unit for being able to measure and document for specific EALRs “a positive impact on student learning.”

Section II. Program Information

(A) Number of students in your teacher preparation program at your institution:

Please consider the number of students enrolled (full admission status) in your teacher preparation program during the 2003-2004 academic year (September 1, 2003 – August 31, 2004), including all areas of specialization, in providing the following data.

1. Total number (headcount) of students enrolled (full admission status) during Fall Quarter or Fall Semester: 44+38=82 ( note: this number may not always be equal to the number of program completers for September 1, 2003 – August 31, 2004)

(B) Information about supervised student teaching: (for the purpose of this report, student teaching refers to WAC 180-78A-264 (7) which states that “Candidates complete an internship in which they demonstrate the required knowledge and skills …”)

2. Total number of students enrolled in supervised student teaching during the 2003-2004 academic year: 38
3. Please provide the numbers of student teaching supervising faculty who were:

3
Appointed full-time faculty in professional education and full-time in the institution: an individual who works full-time in a school, college, or department of education, and spends all or part of the time supervising student teaching.

0
Appointed part-time faculty in professional education and full-time in the institution: any full-time faculty member in the institution who also may be assigned to supervise student teaching.

1
Appointed part-time faculty in professional education, not otherwise employed by the institution; may be part-time university faculty or P-12 teachers who are employed to supervise preservice teachers. The number does not include P-12 teachers whom receive a stipend for the role of a cooperating teacher or mentor.

n/a
Other, please describe.

Supervising faculty for the purpose of this report includes all individuals considered by the institution to have “faculty status” and who were assigned to provide supervision and evaluation of student teaching as part of their contracted load.

Total faculty (headcount) assigned to supervise student teaching during the 2003-2004 academic year (September 1, 2003 – August 31, 2004): 4
Total faculty (FTE) assigned to supervise student teaching during the 2003-2004 academic year (September 1, 2003 – August 31, 2004): 3.8
 Define the process that was used to calculate faculty FTE: 

A supervisory load of 10 students = 1 full-time faculty member

4. The student/faculty ratio, based upon the total number of faculty was: 9:1
5. The student/faculty ratio, based upon faculty FTE was: 10:1
6. The average number of hours per week required for students to participate in supervised student teaching was 37.5 hours. The total number of weeks of supervised student teaching required was: 10 weeks per full-time placement x 2 placements = 20 weeks total
7. If your teacher preparation program offers a range of hours of supervised student teaching/internship options, please describe:  n/a
8. Please describe the range of field experiences required in your teacher preparation program per WAC 180-78A-264 (6). “Field experience” is defined by WAC 180-78A-010 (5) as “a sequence of learning experiences which occur in actual school settings or clinical or laboratory settings. Such learning experiences are related to specific program outcomes and are designed to integrate educational theory, knowledge, and skills in actual practice under the direction of a qualified supervisor.”

            FIELD EXPERIENCE           REQUIRED HOURS
	academic quarter of program
	field experience
	minimum hours required

	1st quarter 
	Teacher candidates, regardless of endorsement and teaching certification level are required to participate in structured reflective classroom observations each week in 

• an elementary school

• a middle school, & 

• a senior high school
	• 12 hours

• 12 hours

• 12 hours

36 hrs total

	2nd & 3rd quarters
	Teacher candidates are individually assigned to a classroom teacher in their subject matter endorsement level and certification grade level once a week to 

(a) learn the role of the teacher and 

(b) teach a series of lessons based on curriculum design principles, learning theory, and instructional principles
	80 hours total



	4th & 6th quarters
	Full-time student teaching internship
	10 weeks x 37.5 hours = 375 hrs x 2 full-time placements =

750 hours total

	
	
	866 hours total


9. Describe how your program provides for experience(s) with diverse populations.

During the first quarter of the program all students are placed in schools with significant populations of students of color.  The program makes every effort to have at least one of the two full-time student teaching internships in schools with a significant population of students of color.

(C) Information about state approval or accreditation of your teacher preparation program:

10. Is your teacher preparation program currently approved by the state?  


X Yes


__ No

11. Does any state or national association accredit your teacher preparation program? 

__Yes (Name): 
x No

12. Is your teacher preparation program currently under a designation as “low-performing” by the state as per section 208 (a) of the HEA 1998?  

 __ Yes


x  No

Section III. General Information

(A) Identify the federal, state, and private grants to improve teacher quality received by your teacher preparation program for the 2003-2004 academic year (September 1, 2003 – August 31, 2004): none
(B) Identify any awards received by your program, your program faculty, or your students during the 2003-2004 academic year (September 1, 2003 – August 31, 2004): none. 

(C) Describe the admission criteria for your teacher preparation program:

· A bachelor’s degree from a college or university accredited by its regional accrediting body. 

· A grade point average (GPA) of 3.0 or higher on the final 90 hours of an undergraduate transcript or that equivalent level of scholarship on narrative transcripts. 

· Passing score on the WEST-B (all 3 sections). 

· Passing score on the relevant WEST-E assessments (varies for each endorsement area).

· General Education Prerequisites: 4 quarter hours (college level) of mathematics/quantitative reasoning; 8 quarter hours (college level) of social sciences; 12 quarter hours (college level) of writing. 

· Teaching Certificate Endorsement Requirements. (An applicant must be within 8 quarter credit hours of completing chosen subject endorsement area/s before the fall Master in Teaching Program cohort begins; must complete remaining endorsement requirements prior to the beginning of full-time student teaching internship).

Qualitative information is gathered from two short essays, a detailed work/volunteer experience résumé, three letters of recommendations, transcripts, and analysis of endorsement coursework and reviewed according to the following criteria: 

· Quality of subject-matter preparation (liberal arts breadth, endorsement depth) 

· General graduate-level, academic ability including strong writing and reading comprehension 

· Recent experience working with children or youth in the age range the applicant wishes to teach in a public school setting 

· Experience with individuals from diverse cultural (racial/ethnic) backgrounds 

· Study or work indicating an interest in the intellectual and social development of young people and a commitment to a teaching career in a K-12 setting 

· Interpersonal communication skills and professionalism in public settings 

· Completeness of application materials and the care with which the content has been prepared

1. Number of applicants for the 2003-2004 academic year (September 1, 2003 – August 31, 2004: 126
2. Number of applicants not admitted during the 2003-2004 academic year (September 1, 2003 – August 31, 2004): 64 admitted; 44 enrolled; 103 complete files reviewed -64=39 not admitted
3. Number of program completers for the 2003-2004 academic year (September 1, 2003 – August 31, 2004): 37
4. Number of candidates who completed student teaching/internship, but did not complete the program during the 2003-2004 academic year (September 1, 2003 – August 31, 2004): 0
5. Number of candidates who completed the program, but were not recommended for certification during the 2003-2004 academic year (September 1, 2003 – August 31, 2004): 0
(D) Describe the applicant selection process for your program:

· The college admissions office reviews all applications for completeness, including reception of transcripts from all previously attended colleges.  Missing items are noted in a letter to applicant.

· The college admissions office, in conjunction with the MIT admissions officer verify completion of a bachelor’s degree and the accuracy of meeting prerequisite and subject matter endorsement expectations with a grade of “C” or above (2.0 on 4.0 scale).

· The college admissions office calculates applicants’ undergraduate grade point average for the final 90 credits to determine if it is at least a “B” (3.0) average.

· An admissions committee composed of faculty and the director and admissions officer from the Master in Teaching Program reviews and rates each candidate and comes to a consensual decision.

· The director of the Master in Teaching Program makes the final decision regarding admission status.

· Any applicant who has not completed all endorsement requirements (up to 8 quarter hour credits) prior to the beginning of the program is conditionally admitted.

· The Master in Teaching Program composes and the Admissions Office mails an admission or denial letter to each applicant.

· The college admissions office continues to receive transcripts of conditionally admitted students as they complete their subject matter endorsement requirements.  Each teacher candidate must hold full admission in order to enter a full-time student teaching internship.

(E) Identify the “screening” points for your program candidates:

1. Describe the types of “screening” activities for your candidates.

NOTE: At any of the following screening points a teacher candidate can be dismissed from the Master in Teaching Program:

· At the conclusion of each of the six quarters every teacher candidate is provided a comprehensive narrative evaluation that is incorporated into the college’s official narrative transcript (“Faculty Evaluation of Student Achievement”).

· During the second quarter of the program each candidate completes a “candidacy review” based on program graduate-level expectations.

· During the third quarter a pre-student teaching portfolio is completed to demonstrate the candidate’s ability to enter full-time student teaching.

· Prior to the beginning of the fourth quarter and the start of the first full-time student teaching internship, the first complete edition of the Master in Teaching Project is due.

· Prior to the beginning of the sixth and final quarter and the start of the second full-time student teaching internship, the final edition of the Master in Teaching Project is due.

· If irresolvable teaching problems surface during a student teaching internship, the college’s Student Teaching Handbook contains a detailed procedure for “Withdrawing a Teacher Candidate from an Assignment During the Student Teaching Placement” that directly involves the public school principal and K-12 cooperating teacher.

2.
As the result of your screening process/activities, identify the number of candidates who did not continue in your program in 2003-2004: 2  

Section IV. Contextual Information
Please use this space to provide information that describes:

(A) Student population served by your institution

The Evergreen State College is primarily an undergraduate institution with 4103 undergraduate students and 277 graduate students.  A significant number of undergraduate students are transfer students.  Three graduate programs – the Masters in Environmental Studies, the Masters in Public Administration, and the Masters in Teaching – account for approximately 6% of the college’s total enrollment. For additional information see http://www.evergreen.edu/institutionalresearch/fastfacts.htm

(B) Mission of the “unit”

Evergreen's Master in Teaching program mirrors the original alternative nature of the college with its cross-curricular, interdisciplinary programs, the absence of separate academic departments, and an emphasis on primary learning materials, interactive student-teacher dialogue, professional-level writing skills, and narrative evaluations in place of letter grades. 

The Master in Teaching Program, which graduated its first students in 1992, meets all state of Washington Administrative Code standards for program quality and beginning teacher competence. Graduates of the Master in Teaching Program receive the Master in Teaching degree and are recommended by the college to the state of Washington for Residency Teacher Certification.

Community building, seminars, collaborative learning, group problem- solving, extensive field experiences and critical and reflective thinking are not just ideas Master in Teaching Program students read about and are then directed to use when they teach. Rather, these are the processes used daily in the program to help graduate students learn to become skilled, competent professionals who can assume leadership roles in curriculum development, child advocacy, assessment and anti-bias work.
The Master in Teaching program is centered around the exploration of how public education might meet the needs of the diverse groups of people who live in this democracy. We examine what it means to base teacher education and public education on a multicultural, democratic, developmental perspective and how performance-based assessment can promote these values.

Using an interdisciplinary approach, we weave together the following three major themes that inform both the content and associated processes of the program throughout the Master in Teaching curriculum.

• Democracy and Schooling
We look at schooling from the perspective of what it means to work and learn in a democracy operating within a state-supported, advanced capitalist economy.  We help students both to understand the evolution of our current democracy and to critique the practices that exclude particular groups from equitable participation in our society. 

• Multicultural and Anti-Bias Perspective
The curriculum reflects Evergreen’s strong commitment to diversity because we believe that both teaching and learning must draw from many perspectives and include a multiplicity of ideas.  We believe in preserving and articulating differences of ethnicity, race, gender and sexual orientation rather than erasing or marginalizing them.  We seek to expose Master in Teaching students to the consequences of their cultural encapsulation in an effort to assist future teachers in the acquisition of a critical consciousness.  We believe that future teachers must be ready to provide children and youth with culturally responsive and equitable schooling opportunities.

• Developmentally Appropriate Teaching and Learning
We understand that no instructional model or limited set of methods responds to the complex cognitive processes associated with K-12 subject matter learning. Our curriculum reflects the social, emotional, physiological and cognitive growth processes that shape how children and youth receive, construct, interpret and act on their experiences of the world.  We also understand that the competence of students is performance-based.  A broad-based curriculum that is interdisciplinary, developmentally appropriate, meaningful and guided by a competent and informed teacher, as well as by learner interests, results in active learning.

(C) Institution (history, mission)

The Evergreen State College is a public, liberal arts college serving Washington State.  The Evergreen State College was chartered by the state of Washington in 1967 for the purpose of offering an alternative to "traditional education."  Its mission is to help students realize their potential through innovative, interdisciplinary educational programs in the arts, social sciences, humanities, and natural sciences. In addition to preparing students within their academic fields, Evergreen provides graduates with the fundamental skills to communicate, to solve problems, and to work collaboratively and independently in addressing real issues and problems. This mission is based on a set of principles, described below, that guide the development of all college programs and services.

Principles that guide Evergreen's educational programs:

· Teaching is the central work of the faculty at both the undergraduate and graduate levels. Supporting student learning engages everyone at Evergreen-faculty and staff. 

· Academic program offerings are interdisciplinary and collaborative, a structure that accurately reflects how people learn and work in their occupations and personal lives. 

· Students are taught to be aware of what they know, how they learn, and how to apply what they know; this allows them to be responsible for their own education, both at college and throughout their lives. 

· College offerings involve active participation in learning, rather than passive reception of information, and integration of theory with practical applications. 

· Evergreen supports community-based learning, with research and applications focused on issues and problems found within students' communities.  This principle, as well as the desire to serve diverse place bound populations, guides Evergreen's community-based programs in Tacoma and on Tribal Reservations. 

· Because learning is enhanced when topics are examined from the perspectives of diverse groups and because such differences reflect the world around us, the college strives to create a rich mix in the composition of its student body, staff and faculty, and to give serious consideration to issues of social class, age, race, ethnicity, (dis)ability, gender, religious preference, and sexual orientation. 

· Faculty and staff continually review, assess and modify programs and services to fit changing needs of students and society. 

· The college serves the needs of a diverse range of students including recently graduated high school students, transfer students, working adults, and students from groups that historically have not attended college. 

(D) Type(s) and delivery of teacher preparation program(s) offered (e.g. undergraduate, MIT, school partnership)

Evergreen offers a graduate program leading to the State of Washington Residency Certificate and the Master in Teaching Degree.  The program’s structure includes a unified cohort system in which the same teacher candidates move through the full-time, two-year program as a group.  There are two cohorts operating concurrently, a year-one cohort and a year-two cohort.

(E) Faculty composition (e.g. full-time tenure track, National Board certified teachers, etc.)

Six faculty members in the program during 2003-2004 were full-time, all on continuing contracts (similar to tenure which Evergreen does not officially have. Additionally, two quarters a year for student teaching supervision one part-time adjunct faculty member is contracted to supplement the supervisory load of full-time faculty.  

(F) Collaborative activities 

· Collaboration with school districts in field placements and job search activities 

· Sharing of expertise between K-12 teachers and college faculty through a variety of "guest" teaching activities.

Section V. Certification.
I certify that, to the best of my knowledge, the information in this report is accurate and complete and conforms to the definitions and instructions used in the Reference and Reporting Guide for Preparing State and Institutional Reports on the Quality of Teacher Preparation.
___________________________________________


Signature of Person Who Prepared the Report

Scott Coleman, Director, Master in Teaching Program 

___________________________________________


Signature of Person Responsible for Teacher Preparation Program

Scott Coleman, Director, Master in Teaching Program 

Certification of review of submission:

__________________________________________ 


(Signature)

Thomas L. (Les) Purce, President

__________________________________________ 


(Signature)

Don Bantz, Provost and Academic Vice-President
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