MIT Program Description for Evaluations and Sample Credit Equivalencies

MIT 1st Year
Fall 2008-Spring 2009 

DESCRIPTION:  

DESCRIPTION: The Master In Teaching Program (MIT) is based on three interwoven themes: Democracy in Schooling, Multicultural/Anti-Bias Leadership, and Developmentally Appropriate Teaching and Learning. Over a two-year period, the program examines what it means to be an effective teacher in today’s public schools and seeks to develop leaders in teaching and curriculum development. To move toward these goals, MIT teacher candidates divided their time between on-campus classes and practicum experiences in public schools. Each student observed in urban, suburban, and rural schools, as well as completing academic coursework on campus.

To explore how teachers can best support student learning, this program investigated the relationships of learning theory, models of teaching, content area knowledge, diversity, and the functions of public schools. Some questions examined included: How do learning theory and teaching practices inform each other and contribute to children’s and adolescents’ successes or failures? What are effective teaching strategies? What do teachers need to know about content and content-specific pedagogies to support student learning? What do teachers need to know about children and adolescents in order to help them learn? How can classroom management strategies support high functioning classrooms and reflect culturally inclusive democratic practices? What are the roles of literacy, math, computer technology, movement, theater, art, music, science, history, and creative and critical thinking in today’s society? How are teaching and learning related to personal, economic and political oppression and power? How are questions of democracy, equity and excellence related to success or failure in our public schools? How does being a “teacher/researcher” support one’s ability to help children and adolescents? How can we as teachers find the courage to recognize and address our own biases so we can better serve the diverse students with whom we will work? 

Through academic subjects studied on campus and experiences in public schools, MIT teacher candidates participated in a wide range of community-building activities, small-group seminars, hands-on field experiences, and group problem-solving activities. They improved critical thinking and writing skills by revising bi-weekly, thesis-based essays that explored the relationship of learning theory, diversity, and teaching. They prepared to teach thoughtfully and effectively through creating lesson plans and an interdisciplinary curriculum unit.

To demonstrate knowledge and skills, program participants also completed two portfolios: 

a) Advancement to Candidacy Portfolio that showcased their abilities as community members, critical consumers of research literature, and graduate level learners; and, 

b) Advancement to Student Teaching Portfolio that documented their competence in content-specific lesson planning, curriculum development, and teaching, and their ability to clearly state their philosophy of education and approach to classroom management.

The year’s work focused on the following areas:

1. Theories of Learning, Models of Teaching, and Curriculum Development (Developmentally Appropriate Teaching and Learning) Teacher candidates examined the major theories that evolved in the Western Hemisphere concerning the nature of learning. Specifically, they read and discussed texts by and about Piaget, Vygotsky, Rogoff, Lave and Wenger, Gee, Bandura and Skinner. Candidates also studied major models of teaching (direct instruction, presentation, discussion, problem-based instruction, cooperative learning, and concept attainment) as described in Classroom Management and Instruction by Arends. They studied curriculum development and assessment skills using the “backward design” protocols described by Wiggins and McTighe in Understanding by Design. In addition, they examined the impact of developmental factors, learning preferences, and teachers’ and students’ beliefs about efficacy on teaching and learning. Finally, candidates compared and critically analyzed the major models of classroom management using Wolfgang's Solving Discipline and Management Problems and investigated effective uses of collaborative group-work based on Cohen's Designing Groupwork. 


To solidify their understanding of the relationship between theory and practice, teacher candidates wrote lesson plans in a variety of content areas, connected their learning objectives to the State of Washington Essential Academic Learning Requirements(EALRs), tried out the various models with their colleagues and children and youth in their field placements, created detailed interdisciplinary units, and critiqued the models and their lessons based on learning theory and their experiences teaching. Through a detailed assessment of the State of Washington’s Essential Academic Learning Requirements, program members determined areas in their subject matter preparation that were solid and areas that needed attention. To develop understanding of how to inform their practice through assessment of student work and metacognitive awareness of their work and learning (i.e. positive impact on student learning), teacher candidates completed a three-day microteaching experience and wrote up a mini-EALR Project. This project included a description of the learning environment, lesson plans for three days of instruction, the unit's assessment instruments and assessment results, and a critical reflection integrating insights on how to refine their teaching practice informed by an analysis of their impact on student learning. 

Based on an understanding of developmental theory, research-based based pedagogy, and best practices in teaching, MIT teacher candidates studied curriculum development and methodologies in their specific content areas and across the curriculum.

 
· Theatre methods: Teacher candidates observed Leslie Van Leishout, a teacher at River Ridge High School in Lacey, WA, well recognized for her experience and skill in theatre instruction. In addition they participated in 5 two-hour discussions with her on theatre teaching methods. Among the topics discussed included:  (i) an analysis of the scope and sequence of Washington State’s Grade Level Expectations(GLEs), (ii) the differences between being a teacher and a director, including casting and instruction that focuses on the development of students’ individual crafts whilst still ultimately producing a successful performance; (iii) the rationale behind how to sequence a curriculum unit; (iv) tech and design process,  (v) classroom based performance assessments for Theatre; and (vi) ways to make theatre programs sustainable. They identified resources to inform and refine their understanding of a particular aspect of theatre pedagogy. Their final assessment involved developing the outline for a ten week long unit plan that would help students develop the knowledge and skills necessary to perform a one-act play. They integrated what they learned into the two-week long detailed interdisciplinary curriculum unit They also created a resource list for their professional libraries that included critical reviews of two theatre pedagogy resources. 

· Arts across the Curriculum: Candidates explored the roles music and art may have in public education by researching intentional and purposeful ways to integrate music into their content areas. They also began to explore what it means to teach in an inclusive and culturally responsive manner. They taught mini lessons to demonstrate ways to use the arts to teach concepts in their disciplinary areas. Candidates worked collaboratively to present three lessons within their disciplinary areas that both integrated the arts and that highlighted elements and principles within the art forms. They examined ways to make the strategies more inclusive of diverse abilities, cultural backgrounds and perspectives. They also developed two sets of arts resources that included conducted web research, annotated bibliographies and developed resource web pages of interdisciplinary arts lesson plans and teaching materials.   

· Content Area Reading and Writing Methods: The content literacy strand of the program had three goals: (1) Describe the literacy process and identify specific teaching strategies to engage students in each step; (2) Apply a variety of pre, guided, and post literacy strategies to content area material and effectively analyze teacher decision-making for the choices; and (3) identify and assess multimodal literacies in relation to content areas. Students read Hinchman and Sheridan-Thomas’ Best Practices in Adolescent Literacy Instruction. They participated in workshops and read short articles addressing content literacy issues of fluency, comprehension, and assessment. They were assigned weekly reading logs, modified Burke reading inventories in conjunction with fieldwork, a lesson plan using literacy strategies to support student learning, and a technology resource notebook. Their knowledge of the literacy process and effective strategies was assessed through reading journals and lesson plans. Their analysis of multimodal literacies was assessed through the technology resource notebook. 
· Adolescent Development: There were three goals for the adolescent development unit: (i) To develop an understanding of the ways in which reactions to and decision making for youth can be informed by the broad range of themes and experiences of adolescence; (ii) to develop a metacognitive awareness of the ways in which personal experiences and assumptions about adolescence may influence reactions and decision making; and (iii) to develop a series of communication skills for engaging ideas, issues and problems with adolescents and their parents. Candidates read How to Talk So Kids Can Learn (Faber, 1996). They participated in workshops and read short articles on brain development, perspective taking, cognitive development, individuation, self-concept, and racial and sexual identity development. They were assigned to write eight autobiographical reflections on their adolescence. Their knowledge of themes and issues of adolescence was assessed through a final analysis of a classroom vignette and of their autobiographical essays. Their skill with the communication skills was assessed through a performance assessment. 
2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)

MIT teacher candidates explored the history, foundations and issues impacting schooling in the United States. Historical functions of schools and how these functions impact diverse learners were analyzed through the readings of The American School—From the Puritans to No Child Left Behind (Spring, 2008), and Educational Foundations—Diverse Histories, Diverse Perspectives (Huerta, 2009). Through the writing and presentation of teaching, learning and schooling philosophy papers, lesson planning, teaching demonstrations, and assessment, students examined the development of public schooling in America, including the relationship between democracy and equity. In addition, student groups completed collaborative Democracy Projects, where they researched, presented and performed their work regarding such topics as educational equity, school funding, and school choice. 
They also examined the relationships of race, class, gender, ethnicity, and ability to the quality of education children and adolescents receive. Students read, critiqued, discussed and wrote about the ideas and information in texts such as Experience and Education (Dewey, 1938); Releasing the Imagination: Essays on Education, the Arts, and Social Change (Greene, 1995); Listening to Urban Kids: School Reform and the Teachers They Want (Wilson & Corbett, 2001); Power, Privilege, and Difference (Johnson, 2005); Shades of White (Perry, 2002); Race in the School Yard: Negotiating the Color Line in Classrooms and Communities (Lewis, 2003); Subtractive Schooling: U.S. Mexican Youth and the Politics of Caring (Valenzuela, 1999); Unraveling the Model Minority Stereotype: Listening to Asian American Youth (Lee, 1996); Adolescents' Worlds: Negotiating Family, Peers, and School (Phelan, Davidson & Yu, 1997); You Can Say You Can’t Play (Paley, 1992); The Inner World of The Immigrant Child (Igoa, 1995); Am I Blue? Coming Out from the Silence (Bauer, 1994); articles on Native American history, learning paradigms and issues in education by Vine Deloria, Lomawaima, McCarty and Pewewardy; The Absolutely True Diary of a Part-Time Indian (Alexi, 2007); articles on gender; and High Stakes: Children, Testing & Failure in American Schools (Johnson & Johnson, 2002).
 

3. Educational Technology (Developmentally Appropriate Teaching and Learning) To enhance their abilities to communicate with each other and serve their future students, teacher candidates learned how to create and make use of personal blogs and web pages. They developed and used their technology skills (i) to discuss seminar texts in an on-line forum via Moodle; (ii) to conduct research about the history of education and current educational policy; (iii) to seek current Internet sources about exemplary curricula; and (iv) to locate and analyze educational research for the master’s' papers.  Each MIT student also prepared and presented a PowerPoint presentation that explained her/his current understanding of the relationships of teaching, learning, and schooling.
4. Research (Integration of Program Themes Leading to Teacher as Educational Leader) MIT teacher candidates delved into the process of completing a substantive critical review of the literature for their master’s' papers. Program members participated in workshops on how to effectively use the academic databases and distinguish the reliability and genres of resources.  Each candidate chose a question that had the potential to improve her/his ability to serve future students, and prepared an annotated bibliography established that there was a viable research base for informing their question.  By the end of the first year they were to have written and revised the first two chapters of their master’s' papers, written annotations that critiqued the methodology of at least 20 studies, and written a section of chapter 3. 

5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader) MIT teacher candidates had many opportunities to examine and practice the skills involved in effectively and productively working as professional colleagues. Throughout the year they worked collaboratively on a wide range of projects that entailed negotiating (i) scope and direction of work, (ii) roles and responsibilities of group members, and (iii) providing informative feedback on quality of colleagues work and collaboration.  
GRADUATE-LEVEL CREDIT
Suggested Course Equivalencies (in quarter hours) TOTAL:  48
4 - Theories of Learning
4 - Models of Teaching and Lesson Planning
2 - Educational Technology
4 - Secondary Theater Methods
4 - Content Area Reading and Writing Methods
2 - Integrated Arts and Music
3 - Adolescent Development and Communication
4 - Curriculum Design and Assessment
4 - Classroom Management and Discipline
4 - Field Experience/Practicum Teaching
4 - Educational Research Design
4 - Diversity and Equity in the Classroom

4 - Historical Foundations of Education
1 - Professional Issues: Child Abuse and School Law

MIT 2nd Year
Fall 2008

During Fall Quarter 2008, teacher candidates in their second year of the Master in Teaching Program spent ten weeks in a public school classroom student teaching.  Teacher candidates were progressively involved in assuming all teaching responsibilities, including:  lesson planning, instruction, classroom management, assessment, and administrative tasks.  Their development as teachers was formatively assessed using The Evergreen State College Student Teaching Rubric, which describes teaching competencies in planning and preparation, classroom environment, instruction, and professional responsibilities.  Skills and behaviors in each of these areas are assessed as "inappropriate," "emerging," "developing," or "skilled."  First-quarter student-teachers are expected to meet criteria in the "emerging" and "developing" categories.  Descriptors in the "skilled" category are frequently used to identify highly competent teachers who have been in the profession for several years.  Teacher candidates were evaluated using the summative Washington State Pedagogy Assessment of Teacher Candidates.  The teacher candidates submitted a classroom-based project to assess their ability to create appropriate assessments and instructional activities to move children and adolescents toward achievement of the State of Washington Essential Academic Learning Requirements.  This project, required by the State of Washington, is intended to demonstrate the student-teacher's positive impact on student learning.  Program members also met once a week on campus with their college supervisors to discuss emerging issues in classroom management, lesson planning, and pedagogy.

GRADUATE LEVEL CREDIT 

SUGGESTED COURSE EQUIVALENCIES (in quarter hours) - TOTAL:  16

16- Student Teaching

MIT 2nd Year

Winter 2009

DESCRIPTION: 

The content of winter quarter evolved out of students' experiences in their first student teaching and the WAC codes of the State of Washington.  During this quarter, program members focused on:

· completing their master's projects and presenting their findings;

· improving their abilities to create engaging curricula and lessons that reflect teaching strategies based on current research;

· deepening their understanding of how to teach specific content areas effectively;

· becoming knowledgeable about the general education teacher's responsibilities concerning IDEA, characteristics of students with disabilities, accommodations and differentiation in the general education classroom;

· participating in further professional development of: conflict resolution, best practice classroom strategies, and classroom management. 

· developing an understanding of the professional certification standards and producing professional growth plans outlining areas for future growth based on the state standards

· collaborating with community groups and resources 

· improving their abilities to infuse technology into their teaching practices.

Students accomplished these goals through helping to plan and implement content area workshops, participating in cooperative group research, individual learning projects, and interactive workshops, creating web-based curriculum units, writing reflections on their learning experiences, analyzing and improving lesson plans, participating in projects, completing written tests, and participating in self-directed, collaborative seminars on a chosen topic.

GRADUATE LEVEL CREDIT 

SUGGESTED COURSE EQUIVALENCIES (in quarter hours) - TOTAL:  16

Secondary 

3 - Special Education/Differentiation

3 - Issues in Educational Technology
3 - Professional Development: Professional Growth Plan and Masters Presentation

3 - Education Seminar-Curricular Development for At-Risk-Youth

4 - Individualized Contract-Multicultural Curriculum Development and Art
MIT 2nd Year

Spring 2009

DESCRIPTION:  

During Spring Quarter 2009, teacher candidates in their second year of the Master in Teaching Program spent ten weeks in a public school classroom student teaching. Teacher candidates were progressively involved in assuming all teaching responsibilities, including: lesson planning, instruction, classroom management, assessment, and administrative tasks.   Their development as teachers was formatively assessed using the Evergreen State College Student Teaching Rubric, which describes teaching competencies in Planning and Preparation, Classroom Environment, Instruction, and Professional Responsibilities.  Skills and behaviors in each of these areas are assessed as "inappropriate," "emerging," developing," or "skilled."  Second quarter student teachers are expected to meet criteria in the "developing" category.  Descriptors in the "skilled" category are frequently used to identify highly competent teachers who have been in the profession for several years.  Teacher candidates were evaluated using the summative Washington State Pedagogy Assessment of Teacher Candidates. The teacher candidates submitted a classroom-based project to assess their ability to create appropriate assessments and instructional activities to move children and adolescents toward achievement of the State of Washington Essential Academic Learning Requirements.  This project, required by the State of Washington, is intended to demonstrate the student teacher's positive impact on student learning. Program members also met once a week on campus with their college supervisors to discuss emerging issues in classroom management, lesson planning, and pedagogy.

GRADUATE LEVEL CREDIT 

SUGGESTED COURSE EQUIVALENCIES (in quarter hours) - TOTAL:  16

16- Student Teaching
