Jon Davies

I began my career in public education as a high school English teacher in North San Diego County in California, where I taught courses in literature, reading, writing, and media studies for 11 years. Other experiences included serving as department chairperson and English district coordinator. As English district coordinator, I led the first district-wide curriculum reform effort to align curriculum with the newly formed California state standards. In addition, I taught courses for English language learners as part of the AVID (Advancement Via Individual Determination) program.

While teaching high school, the most influential professional development experience was attending the San Diego Area Writing Project summer institute. This experience not only transformed the way I understood my own writing process, but also fundamentally changed the way I taught reading, writing, and literature to high school students. I have maintained my affiliation with the National Writing Project through teaching summer institutes in San Diego and in Long Island, and serving as director of the Upper Peninsula Writing Project in Marquette, Michigan.

As a high school teacher, I also maintained my lifelong love affair with sports through coaching football, baseball, and basketball. (As a Columbus, Ohio, native, I love the Buckeyes.) I have continued my connection to coaching in recent years while supporting the sports teams of my own children.

For the past 20 years I have been a teacher educator in graduate and undergraduate programs around the country. In addition to literacy courses, I have taught courses on subjects such as summative and formative assessment, teacher leadership, qualitative research, curriculum theory, elementary and secondary education, and critical pedagogy and social justice. 

When I am not engaged in the activities listed above, I love to cook, read, hike, and kayak.

Education: Ed.D., Educational Leadership, University of San Diego, 1994; M.A., Physical Education, Oberlin College, 1978; B.A., English, Oberlin College, 1972.

Robert Cole

I am interested in working on the means to foster a just and sustainable future in a society that is neither just nor sustainable. I am particularly interested in the transition beyond the current peak-oil era, and in the tools we need to develop to facilitate healthier relationships with one another and the rest of the planet. The stories we tell ourselves are central to this transition, and have brought about the emergence of a fascinating array of literature regarding sustainability and justice.

At Evergreen, I have worked with students on topics in freshwater ecology, hydrology, solar energy design, ecological footprint, sustainable and just futures, climate change, carbon dioxide budgets, and mathematical modeling of environmental and ecological systems. I co-led an NSF-sponsored calculus reform project in five northwest states involving 42 colleges/universities, and pioneered the use of Stella modeling software in both lower- and upper-division programs at Evergreen.  I am particularly interested in field work, and in trying to address nature-deficit disorder, or the “last child in the woods” syndrome. I’m committed to teaching numeracy (as distinct from mathematics) as connected to other subjects, and am a firm believer in kinesthetic knowing regarding field work and measurements. 

My experience with K-12 education includes founding (in an era when this was considered radical for the state) a parent-cooperative grammar school in North Carolina that was both inter-racial and sliding-scale tuition based upon income. I’ve raised two children without a TV in the household, and have no interest in video games, twittering, or similar electronic distractions. I am quite committed to teaching children to engage with the out-of-doors, to play with mud and water, to learn respect for other life forms, to revel in strong winds, and to write poetry and sing songs.   

I am an over-the-edge admirer (and owner) of English Springer Spaniels, an avid backpacker, and have a love of the classical guitar, which I’ve played for a number of years.  

Education: Ph.D., Theoretical Physics, Quantum Electrodynamics, Michigan State University, 1972;  M.S., Physics, University of Washington, 1967; A.B., Physics, University of California at Berkeley, 1965; Occidental College, 1960 – 1963. 

Terry Ford

I started my work as an educator at a middle school in the Yakima Valley.  In my seven years there, I taught reading, language arts, social studies, health and P.E, and coached volleyball, basketball and track. As department chair, I researched, developed, and implemented an integrated, interdisciplinary block curriculum for 6th, 7th and 8th grades.  My interest in equity issues in education began at this school, where I saw the limited resources available to mainstreamed second language, limited English proficient and special education learners. I worked to develop strategies for providing the support they needed to maintain positive self esteem about themselves and their culture, as well as achieve academic success within the school system.  

My academic background includes studies in literacy education, language acquisition, developmental psychology, learning theory, secondary education (English/language arts and social studies), middle school philosophy, multicultural education, technology education, qualitative research, children and adolescent literature, critical pedagogy, interdisciplinary curriculum, thematic teaching and feminist theory. For the past 18 years I have received grants to study and develop ways of integrating curriculum for both in-service and pre-service teachers in both graduate and undergraduate teacher education programs, and provided in-service workshops for teachers on a variety of topics, including:  Computers in Reading Instruction, Learning Styles, Curriculum Integration, Adolescent Literacy, Multicultural Education, Hypermedia Technology, Assessment, and Content Area Reading and Writing Strategies. 
I am also actively involved in professional development, presenting at local, state and national conferences on topics of literacy, interdisciplinary curriculum, technology integration, and multicultural education.  In addition, my research resulted in a book entitled, Becoming Multicultural:  Personal and Social Construction through Critical Teaching.  Through the voices of students of color, the book explores the question of how ethnicity affects the learning process.

In all areas of my work, I continually focus on exploring new ways to 1) create, design, and teach interdisciplinary models of conceptually based, authentic learning experiences, and 2) create an understanding of the ways to address a variety of needs of diverse learners. Outside of work, I am the doting participant in the lives of three Japanese Chin and a devoted reader of mystery novels.

Terry Ford, B.A., English, Whitman College, 1983; Ed.M., Secondary Education, Washington State University, 1988; Ph.D., Literacy Education, Washington State University, 1993. 

