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Student Last and First Name: Levans, Nathan
Program, Course or Contract Title: Masters in Teaching, Year One
Quarter and Academic Year: Fall, Winter, Spring  2005-06

DESCRIPTION:
Faculty: Anita Lenges Ph.D., Sherry Walton Ph.D.,  Sonja Wiedenhaupt Ph.D.
The Master In Teaching Program (MIT) is based on three, interwoven themes: Democracy in Schooling, Multicultural/Anti-Bias Leadership, and Developmentally and Culturally Appropriate Teaching and Learning.  Over a two-year period, the program examines what it means to be an effective teacher in today’s public schools and seeks to develop leaders in the teaching profession. 

To move toward these goals during the first year, MIT students divided their time between on-campus classes and practicum experiences in public schools.  Each student worked in urban, suburban, and rural schools under the guidance of certified teachers, as well as completing academic coursework on campus.

 
To explore how teachers can best support student learning, this program investigated the relationships of learning theory, models of teaching, content area knowledge, diversity, and the functions of public schools. Some questions examined in the program included:

· What are the implications of the State of Washington’s educational reform and ESEA for children, adolescents, and teachers?  How will performance-based education and assessment affect what and how we teach?

· How do learning theory and teaching practices inform each other and contribute to children’s and adolescents’ successes or failures?

· What do teachers need to know about children and adolescents in order to help them learn?

· What do teachers need to know about content and content-specific pedagogies to support student learning?

· What are effective teaching strategies?

· How can classroom management strategies support high functioning classrooms and reflect culturally inclusive democratic practices?

· How are teaching and learning related to personal, economic and political oppression and power? 

· What are the roles of literacy, math, computer technology, movement, theater, art, music, science, history, and creative and critical thinking in today’s society?

· How are questions of democracy, equity and excellence related to success or failure in our public schools?

· How can we as teachers find the courage to recognize and address our own biases so we can better serve the diverse students with whom we will work?

· How does being a critical consumer of research literature affect one’s ability to help children and adolescents?

Through academic subjects studied on-campus and experiences in public schools, MIT students participated in a wide range of community-building activities, small-group seminars, hands-on field experiences, and group problem-solving activities. They improved critical thinking and writing skills by writing numerous thesis-based essays that explored the relationship of learning theory, diversity, and teaching, and prepared to teach thoughtfully and effectively through creating numerous lesson plans and curriculum units. 

To demonstrate knowledge and skills, program participants completed two portfolios: 

a) an Advancement to Candidacy Portfolio that showcased their abilities as community members, critical consumers of research literature, and graduate level learners, and, 

b) an Advancement to Student Teaching Portfolio that documented their competence in content-specific lesson planning, curriculum development, and teaching, and their ability to clearly state their philosophy of education and approach to classroom management.

The year's work focused on the following areas:

1. Theory to Practice: Theories of Learning, Models of Teaching, Content Area Pedagogy, Classroom Management and and Curriculum Development (Developmentally and Culturally Appropriate Teaching and Learning)

Participants examined the major theories that evolved in the Western Hemisphere concerning the nature of learning.  Specifically, they read and discussed texts by Plato, Rousseau, Dewey, Skinner, Piaget, Vygotsky, Rogoff, and Zull. Program participants also studied major models of teaching (direct instruction, presentation, discussion, problem-based instruction, cooperative learning, and concept attainment) as described in Classroom Management and Instruction by Arends. In addition, they examined the impact of developmental factors, learning style preferences, and teachers’ and students’ beliefs about efficacy on teaching and learning. Finally, program members studied the major models of classroom management using Wolfgang's Solving Discipline and Management Problems, investigated effective uses of collaborative group-work based on Cohen's Designing Groupwork, and explored strategies for enhancing students’ intrinsic motivation. 

To solidify their understanding of the relationship between theory and practice, MIT students wrote lesson plans in a variety of content areas, connected their learning objectives to the State of Washington Essential Academic Learning Requirements, tried out the various models with their colleagues and children and youth  in their field placements, created detailed inter-disciplinary units, and critiqued the models and their lessons based on learning theory and their experiences teaching. Through a detailed assessment of the State of Washington’s Essential Academic Learning Requirements, program members determined areas in their subject matter preparation that were solid and areas that needed attention.

Based on an understanding of developmental theory, research-based based pedagogy, and best practices in teaching, MIT students studied curriculum development and methodologies in their specific content areas and across the curriculum. 

K-8 Reading and Language Arts: MIT students began their investigation of literacy through analyzing recommendations and guidelines for effective approaches to teaching reading specified by the National Reading Panel, the State of Washington, and the National Council of Teachers of English. Using a summary of the National Reading Panel Report, Miller’s Reading with Meaning: Teaching Comprehension in the Primary Grades , Diller’s Literacy Work Stations: Making Centers Work,  Fox’s Phonics for the Teacher of Reading,  and Eskey’s Reading and the Teaching of L2 Reading,  program participants explored the role of systematic phonics instruction as well as a balanced approach to teaching young children effective reading strategies.  They wrote and practiced teaching lessons with their peers and with children in their field placements about phonemic awareness; phonics; and how to investigate stories, non-fiction pieces, songs, and poems with a focus on concepts of print, cueing systems, a range of comprehension strategies, and vocabulary building using Big Books or chart stories.  In addition, they learned and practiced The Burke Reading Interview, a useful assessment tool.  An important part of the quarter’s work was regularly reading and responding to letters and reading logs from 1st, 2nd, 3rd, and 4th grade students.  These interchanges helped the MIT students learn to interpret invented spelling, and appropriately guide children in exploring meaning in children’s books.


In the second quarter of the workshop, MIT students used Fountas and Pinnell’s Guiding Readers and Writer Grades 3 - 6: Teaching Comprehension, Genre, and Content Literacy to extend their study of early literacy programs.  Using this text as well as reading series used in their field placements, program participants again wrote and practiced teaching reading lessons.  The focus this quarter broadened to include setting up and conducting reading and writing workshops, conducting mini-lessons on word study, genre studies, literary strategies used by authors, guided reading sessions, and reading and writing conferences. In addition, they learned how to implement and make use of Reader Selected Miscue, an assessment that focuses on helping students become self-aware and self-managing readers.


In both quarters, our work emphasized the importance of teachers knowing about their students’ developmental stages, interests, backgrounds, original languages, and ethnic group membership as means to more appropriately support student learning.
 K-8 Math: Students learned to identify key features of math instruction that support conceptual understanding and skill development. They learned how  to support students’ computational fluency in developmentally appropriate ways and conducted clinical interviews to assess children’s understanding. Students learned to identify the cognitive demand of mathematical tasks as well as what instructional strategies help maintain cognitive demand. They developed a math unit based on the Washington State Essential Academic Learning Requirements content and process strands using district-adopted curriculum. Students also designed and taught a 3-day math lesson for elementary aged students that included a pre and post-assessment of student knowledge and an analysis of student learning over those three days. Throughout the course Van de Walle’s text, Elementary and Middle School Mathematics: Teaching Developmentally was used, as well as resources from the National Council of Teachers of Mathematics online and print publications. 

K-8 Science: Drawing on Bransford and Donovan’s text, How Students Learn: Science in the Classroom, key principles of supporting student learning were explored. These key principles include building on students’ prior conceptions, engaging students in metacognition, and working toward conceptual change. Students learned to conduct clinical interviews to draw out students’ existing scientific conceptions. Students were introduced to science kits used in local school districts and guided in how  to create or modify existing lessons to be inquiry-based, building on students’ scientific conceptions. Additional features of effective science instruction were explored, including use of science notebooks, question posing, a focus on the Nature of Science, equipment safety, motivating students’ engagement, and ways to support women and students of color in the sciences. Additional texts supported teaching elementary-level science, including, Primary Science: Taking the Plunge by Harlen, and Science Notebooks: Writing about Inquiry by Campbell and Fulton. Students designed and taught a lesson for their peers using scientific inquiry. 

Secondary Content Area Literacy:  All students certifying in secondary content areas participated weekly in practicing effective adolescent communication strategies, and created lessons for pre-reading, guided reading, and post reading strategies in their content areas.  In addition, they developed and practiced “writing to learn” strategies.  To help develop a better understanding of students’ reading approaches, they learned about, administered, and interpreted The Burke Reading Inventory.  To support their investigations, they read and discussed How to Talk So Kids Will Learn; Teaching Through Text: Reading and Writing in the Content Areas; and, Learning to Write - Writing to Learn.

Secondary English/Language Arts: MIT students certifying in English and Language Arts read Teaching Grammar in Context; In the Middle; and Literature Circles. Based on these texts and the State of Washington Essential Academic Learning Requirements, they created a portfolio of lessons that included grammar mini-lessons,  literature analysis,  and lessons for guided reading, literature circles, Six Trait Writing, and  Jane Schaffer’s model for expository writing.  In addition, program participants  practiced giving book talks and conducting individual reading and writing conferences.

Secondary Social Sciences:  MIT students certifying in the social sciences used the State of Washington’s Essential Academic Learning Requirements and Frameworks, the standards developed by the National Council of the Social Studies, current professional journals, and on-line resources such as those provided by the Northwest Regional Education Laboratory (NWREL) to answer the guiding questions: What do adolescents need to learn about the social studies? Why? What do you need to know and be able to do to effectively engage and support all your students?  These essential questions guided investigations to determine how to engage students in genuine and educative investigations about history, civics, geography, and economics. To gain a better understanding of adolescents and their knowledge and perceptions about social science concepts, MIT students learned to conduct clinical interviews to draw out the students’ current understandings.  They also read Quality Questioning and explored how to use teacher questioning to advance youths’ understandings and actively involve them in classroom discussions. Using professional resources including the texts and teachers’ guides in their field placement classes, program participants wrote and taught lessons (including a three-day mini-unit centered around a central concept) about history from multiple perspectives, contextualized geography, and civics and government from the perspectives of current events and social action. Finally, they explored ways to incorporate appropriate internet sites, simulations, and role play in their lessons.  
Secondary Science: Drawing on Bransford and Donovan’s text, How Students Learn: Science in the Classroom, key principles of supporting student learning were explored. These key principles include building on students’ prior conceptions, engaging students in metacognition, and working toward conceptual change. Students learned to conduct clinical interviews to draw out students’ existing scientific conceptions. Students were introduced to science kits used in local school districts and guided in how to create or modify existing lessons to be inquiry-based, building on students’ scientific conceptions. Additional features of effective science instruction were explored, including use of science notebooks, question posing, a focus on the Nature of Science, equipment safety, motivating students’ engagement, and ways to support women and students of color in the sciences. Students designed and taught two 3-day lessons with secondary school students in their field placements. 
K-12 Arts Across the Curriculum: In addition to learning specific content area pedagogies, all students examined strategies for meaningfully integrating the arts (i.e. music, visual art, theatre, and movement) into a range of curriculum areas.  Students worked collaboratively to present three lessons within their disciplinary areas that both integrated the arts and that highlighted elements and principles within the art forms. They examined ways to make the strategies more inclusive of diverse abilities, cultural backgrounds and perspectives.  They also developed three sets of arts resources.  For all the art forms, they conducted web research, created annotated bibliographies and developed resource web pages of interdisciplinary arts lesson plans and teaching materials.  They also compiled a visual art resource portfolio in which they (i) identified and analyzed art pieces using elements and principles, and gathered (ii) biographies of artists who represent perspectives other than Western European; (iii) annotated community resources; and (iv) annotated children or youth literature relevant to visual art.

Adolescent Development:   All students certifying in secondary content areas surveyed adolescent literature, media, websites, youth organizations, and classrooms in order to develop an idea of the kinds of areas of interest and concern that occupy this age group.  Students discussed professional literature on adolescent cognition, identity development and peer relationships. In addition students considered how the dynamics of factors such as race, class, and sexual orientation may play out in the experiences of adolescents.  Finally, students analyzed and revised lessons in order to examine how to make learning experiences relevant and effective for the adolescents in their future classrooms.  To support their investigations, they read selections from At the Threshold: the developing adolescent;  Why are all the black kids sitting together in the cafeteria; and  The critical moments project: for equity in education.
2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)


MIT students examined their cultural filters and expectations through reflective writing, discussions, and participation in workshops.  They explored societal beliefs and conditions concerning excellence, equity, democracy, and equality in America's public schools through reading primary texts, completing two major collaborative research projects, one historical and the other contemporary, and participating in both faculty-led and student-led workshops. They also examined the relationships of race, class, gender, ethnicity, and ability to the quality of education children and adolescents receive. Students read, critiqued, discussed, created workshops, and wrote extensive essays about the ideas and information in texts such as Power, Privilege, and Difference; The American School 1492-2000; American Education; Other People's Children: Cultural Conflict in the Classroom; A Framework for Understanding Poverty; Nickeled and Dimed: On (Not) Getting by in America; Schoolgirls;  I Won't Learn from You; Inner Lives of Immigrant Children; Struggling to be Heard: The Unmet Needs of Asian Pacific American children; Naughty Boys: Anti-social Behavior, ADHD, and the Role of Culture; When the Drama Club is not Enough: Lessons from the Safe Schools Program for Gay and Lesbian Students;  Subtractive Schooling: U.S.-Mexican Youth and the Politics of Caring; Why Are All the Black Kids Sitting Together in the Cafeteria: And Other Conversations about Race; Widening the Circle: Culturally Relevant Pedagogy for American Indian Children; Culture Wars: The Struggle to Define America; Ways with Words: Language, Life and Work in Communities and Classrooms.
3. Educational Technology  (Developmentally Appropriate Teaching and Learning)
To enhance their abilities to communicate with each other and serve their future students, program members learned how to create and make use of personal web pages. At the end of winter quarter, each MIT student prepared and presented a PowerPoint presentation that explained her/his current understanding of the relationships of teaching, learning, and schooling. In addition, each person and used her/his technology skills to discuss seminar texts via WebCrossing; to conduct research about the history of education and current educational policy; to seek current Internet sources about exemplary curricula; and to locate and analyze educational research for the masters' papers.

4. Research (Integration of Program Themes Leading to Teacher as Educational Leader)

MIT students began the process of completing a substantive critical review of the literature for their masters' papers. Each graduate student chose a question that had the potential to improve her/his ability to serve future students.  Program members participated in workshops on research design and educational statistics, using the text, Critical Thinking about Research: Psychology and Related Fields by Meltzoff, to support their ability to critique educational research. In addition, they drafted the first two chapters of their masters' papers.

5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader)

Students had many opportunities to examine and practice the skills involved in effectively and productively working as professional colleagues Throughout the year they worked collaboratively on a wide range of projects that entailed negotiating (i) scope and direction of work, (ii) roles and responsibilities of group members, and (iii) providing informative feedback on quality of colleagues work and collaboration.  In addition, in the spring quarter, students organized and facilitated their seminar discussions.  As part of this work students used Cohen’s Designing Group Work to develop strategies for assessing and refining their collaborations. 

EVALUATION:
Written by:  Anita Lenges
Nathan Levans collaboratively created this assessment with the MIT faculty team. Through a faculty-led group process, he composed an evaluation, which his faculty then read, revised, and edited, and in which they included further evaluative commentary.  This process reflects current State of Washington procedures for developing professional certification goals.

Mr. Levans successfully completed the first year of the Masters in Teaching program and earned full credit. He demonstrated a strong commitment and motivation to improving his knowledge and skills as well as to support his colleagues’ learning. Nathan was a valued member of the learning community; many students commented throughout the year that they looked forward to hearing his insights within discussions. Nathan’s innovations also lead to improvements in faculty-led lessons and assignments.  
1. Theory to Practice: Theories of Learning, Models of Teaching, Content Area Pedagogy, Classroom Management, and Curriculum Development (Developmentally and Culturally Appropriate Teaching and learning)


Mr. Levans entered the Masters in Teaching Program with a broad undergraduate background in the social sciences. He demonstrated a good ability to apply Masters in Teaching program materials and concepts to his previous content knowledge in his emerging educational practices.  Mr. Levans has developed a well-reasoned understanding of what learning is and how it takes place within a philosophical framework conducive to anti-biased teaching practices. This philosophy includes encouraging life-long learning, student engagement through relevant and authentic experiences, and working with students to understand, analyze, and synthesize information and learning experiences. Developing higher order thinking skills is a priority for Mr. Levans, which he has identified as a masters topic. His synthesis of the research influenced the way he designed several lesson and unit plans. In particular he successfully taught high school students for three days that included a focus on perspective taking and questioning strategies.  The content of these lessons stem from the Washington State Academic Learning Requirements.  Mr. Levans addressed these social studies learning goals in an innovated manner that encouraged student engagement and overall cognitive development.  Mr. Levans continues to work on ways to teach reading and writing within social studies. He demonstrated an understanding of the reading process, and emerging ability to diagnose readers and suggest viable reading strategies as well as an ability to adapt reading strategies.  Mr. Levans’ has begun developing a classroom management plan that addresses behavioral norms and expectations within the classroom, and that also takes into account the long-term goal of producing thoughtful and engaged citizens with the skills needed in interacting with our participatory democracy.  Mr. Levans is ready to take the next step in this journey when as he prepares for student teaching this fall.

2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)


Mr. Levans came to this program with a strong historical and economic understanding of race, class and gender inequities in the United States.  He has built upon his knowledge this year in our studies on the historical and contemporary foundations in education.  This has been continually demonstrated in Mr. Levans participation in class discussions as well as in his written work and reflections.  This has been of value in his ongoing work and increasing understanding of equity issues in diverse public schools in the United States and is embedded in his emerging teaching practice.  Through a collaborative project focused on racial segregation that often takes place in schools, Mr. Levans has identified several specific teaching practices that he plans to incorporate as a beginning teacher. He intends to maintain and communicate high expectations for all students. He plans to offer additional support to students who need to shore up skills necessary for success, implement inclusive and democratic management practices, and teach collaborative group norms to increase group-work skills.  Mr. Levans’ concern for those students facing endangering reproductions of class inequities is clear.  Mr. Levans has made valuable contributions to our cohort and seminar that have aided in our collective understanding of race, class and gender inequities.  These predilections toward anti-biased teaching practices promise to serve as bedrock in Mr. Levans’ service to his future students.

3. Educational Technology (Developmentally Appropriate Teaching and Learning)


Mr. Levans has made good progress in his knowledge and application of technology in his educational practice.  He successfully created a functional Internet web page, put together effective PowerPoint presentations for a classroom presentation and a teaching experience, and used Web Crossing to communicate and collaborate with student colleagues.  Also, he has designed lesson plans that integrate technology with his teaching approach.  Mr. Levans has secured these useful skills that will be of value in his future teaching.

4.Research (Integration of Program Themes Leading to Teacher as Educational Leader)


Mr. Levans has made some steps in developing his research skills and has done a good job in applying this learning in his practice.  He has demonstrated a good ability to critically read qualitative and quantitative research and apply research findings to teaching.  Mr. Levans will need to focus his attention on further developing these skills as he continues his work on the Masters Paper this summer.

5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader)


Mr. Levans has demonstrated and developed excellent professional collaboration skills throughout the year.  The peer feedback that Mr. Levans has received on group work indicated that he was a valued group member in many collaborative projects he was involved in.  Further, Mr. Levans showed an ability to provide logistical support in putting together group projects and presentations.  Professional collaboration was a focal point in many undertakings this year.  He not only showed excellent group skills in collaborative learning experiences that were required components of the program, but also made extra efforts to collaborate in professional and personal development activities and groups beyond the program’s requirements.  Perhaps the most important work here is in helping organize a group of students dedicated to working on increasing anti-biased and equitable teaching practices.  This group is an ongoing effort and a good example of Mr. Levans dedication to this work.  Mr. Levans is well prepared to embark on the collaborative work that will be central to his student teaching this fall.

Professional Goals

Mr. Levans has many professional goals for next year in student teaching.  Perhaps the most integrated and interdisciplinary goal for the coming year is to develop a three to four week unit that builds on the research he is reading on critical thinking.  Mr. Levans is planning on creating this unit in conjunction with his Masters Paper where all components and activities are designed from a well-reasoned understanding of the research and literature on critical thinking while using the Essential Academic Learning Requirements as a foundation for content decisions.  Mr. Levans also wants to increase his ethnographic research skills and practice during his upcoming student teaching placements to continue developing a deeper and more sophisticates understandings of equitable and anti-biased teaching practices to better serve the learning of all people’s children.

In summary, Mr. Levans worked diligently and learned a great deal this year. He sought out to broaden his perspectives and respectfully and collegially challenged prevailing assumptions to consider alternatives that had not been raised. He greatly contributed to the life of the learning community and developed solid knowledge and skills to support his student teaching.

GRADUATE LEVEL COURSE EQUIVALENCIES (In quarter hours)

TOTAL CREDITS EARNED: 48
4 – Theories of Learning

4 - Models of Teaching and Lesson Planning



4 - Educational Research 

4 - Field Experience/Practicum Teaching




4 - Curriculum Design and Assessment

4 - Historical Foundations of Education






5

3 – Social Studies Methods

3 - Content Area Reading and Writing Methods

3 - Educational Technology


4 - Diversity and Equity in the Classroom





3 - Classroom Management and Discipline

2 - Teaching Art, Music, Theatre and Movement Across the Curriculum



3 - Group Dynamics



2 - Adolescent Development



1 - Professional Issues: Child Abuse, School Law, Collaborating with Teacher-Librarians 
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