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Student Last and First Name: Flint, Ben
Program, Course or Contract Title: Masters in Teaching, Year One
Quarter and Academic Year: Fall, Winter, Spring  2005-06

DESCRIPTION:
Faculty: Anita Lenges Ph.D.;, Sherry Walton Ph.D.,  Sonja Wiedenhaupt Ph.D.
The Master In Teaching Program (MIT) is based on three, interwoven themes: Democracy in Schooling, Multicultural/Anti-Bias Leadership, and Developmentally and Culturally Appropriate Teaching and Learning.  Over a two-year period, the program examines what it means to be an effective teacher in today’s public schools and seeks to develop leaders in the teaching profession. 

To move toward these goals during the first year, MIT students divided their time between on-campus classes and practicum experiences in public schools.  Each student worked in urban, suburban, and rural schools under the guidance of certified teachers, as well as completing academic coursework on campus.

 
To explore how teachers can best support student learning, this program investigated the relationships of learning theory, models of teaching, content area knowledge, diversity, and the functions of public schools. Some questions examined in the program included:

· What are the implications of the State of Washington’s educational reform and ESEA for children, adolescents, and teachers?  How will performance-based education and assessment affect what and how we teach?

· How do learning theory and teaching practices inform each other and contribute to children’s and adolescents’ successes or failures?

· What do teachers need to know about children and adolescents in order to help them learn?

· What do teachers need to know about content and content-specific pedagogies to support student learning?

· What are effective teaching strategies?

· How can classroom management strategies support high functioning classrooms and reflect culturally inclusive democratic practices?

· How are teaching and learning related to personal, economic and political oppression and power? 

· What are the roles of literacy, math, computer technology, movement, theater, art, music, science, history, and creative and critical thinking in today’s society?

· How are questions of democracy, equity and excellence related to success or failure in our public schools?

· How can we as teachers find the courage to recognize and address our own biases so we can better serve the diverse students with whom we will work?

· How does being a critical consumer of research literature affect one’s ability to help children and adolescents?

Through academic subjects studied on-campus and experiences in public schools, MIT students participated in a wide range of community-building activities, small-group seminars, hands-on field experiences, and group problem-solving activities. They improved critical thinking and writing skills by writing numerous thesis-based essays that explored the relationship of learning theory, diversity, and teaching, and prepared to teach thoughtfully and effectively through creating numerous lesson plans and curriculum units. 

To demonstrate knowledge and skills, program participants completed two portfolios: 

a) an Advancement to Candidacy Portfolio that showcased their abilities as community members, critical consumers of research literature, and graduate level learners, and, 

b) an Advancement to Student Teaching Portfolio that documented their competence in content-specific lesson planning, curriculum development, and teaching, and their ability to clearly state their philosophy of education and approach to classroom management.

The year's work focused on the following areas:

1. Theory to Practice: Theories of Learning, Models of Teaching, Content Area Pedagogy, Classroom Management and Curriculum Development (Developmentally and Culturally Appropriate Teaching and Learning)

Participants examined the major theories that evolved in the Western Hemisphere concerning the nature of learning.  Specifically, they read and discussed texts by Plato, Rousseau, Dewey, Skinner, Piaget, Vygotsky, Rogoff, and Zull. Program participants also studied major models of teaching (direct instruction, presentation, discussion, problem-based instruction, cooperative learning, and concept attainment) as described in Classroom Management and Instruction by Arends. In addition, they examined the impact of developmental factors, learning style preferences, and teachers’ and students’ beliefs about efficacy on teaching and learning. Finally, program members studied the major models of classroom management using Wolfgang's Solving Discipline and Management Problems, investigated effective uses of collaborative group-work based on Cohen's Designing Groupwork, and explored strategies for enhancing students’ intrinsic motivation. 

To solidify their understanding of the relationship between theory and practice, MIT students wrote lesson plans in a variety of content areas, connected their learning objectives to the State of Washington Essential Academic Learning Requirements, tried out the various models with their colleagues and children and youth  in their field placements, created detailed inter-disciplinary units, and critiqued the models and their lessons based on learning theory and their experiences teaching. Through a detailed assessment of the State of Washington’s Essential Academic Learning Requirements, program members determined areas in their subject matter preparation that were solid and areas that needed attention.

Based on an understanding of developmental theory, research-based based pedagogy, and best practices in teaching, MIT students studied curriculum development and methodologies in their specific content areas and across the curriculum. 

Secondary Content Area Literacy:  All students certifying in secondary content areas participated weekly in practicing effective adolescent communication strategies, and created lessons for pre-reading, guided reading, and post reading strategies in their content areas.  In addition, they developed and practiced “writing to learn” strategies.  To help develop a better understanding of students’ reading approaches, they learned about, administered, and interpreted The Burke Reading Inventory.  To support their investigations, they read and discussed How to Talk So Kids Will Learn; Teaching Through Text: Reading and Writing in the Content Areas; and, Learning to Write - Writing to Learn.

Secondary Social Sciences:  MIT students certifying in the social sciences used the State of Washington’s Essential Academic Learning Requirements and Frameworks, the standards developed by the National Council of the Social Studies, current professional journals, and on-line resources such as those provided by the Northwest Regional Education Laboratory (NWREL) to answer the guiding questions: What do adolescents need to learn about the social studies? Why? What do you need to know and be able to do to effectively engage and support all your students?  These essential questions guided investigations to determine how to engage students in genuine and educative investigations about history, civics, geography, and economics. To gain a better understanding of adolescents and their knowledge and perceptions about social science concepts, MIT students learned to conduct clinical interviews to draw out the students’ current understandings.  They also read Quality Questioning and explored how to use teacher questioning to advance youths’ understandings and actively involve them in classroom discussions. Using professional resources including the texts and teachers’ guides in their field placement classes, program participants wrote and taught lessons (including a three-day mini-unit centered around a central concept) about history from multiple perspectives, contextualized geography, and civics and government from the perspectives of current events and social action. Finally, they explored ways to incorporate appropriate internet sites, simulations, and role play in their lessons.  
K-12 Arts Across the Curriculum: In addition to learning specific content area pedagogies, all students examined strategies for meaningfully integrating the arts (i.e. music, visual art, theatre, and movement) into a range of curriculum areas.  Students worked collaboratively to present three lessons within their disciplinary areas that both integrated the arts and that highlighted elements and principles within the art forms. They examined ways to make the strategies more inclusive of diverse abilities, cultural backgrounds and perspectives.  They also developed three sets of arts resources.  For all the art forms, they conducted web research, created annotated bibliographies and developed resource web pages of interdisciplinary arts lesson plans and teaching materials.  They also compiled a visual art resource portfolio in which they (i) identified and analyzed art pieces using elements and principles, and gathered (ii) biographies of artists who represent perspectives other than Western European; (iii) annotated community resources; and (iv) annotated children or youth literature relevant to visual art.

Adolescent Development:   All students certifying in secondary content areas surveyed adolescent literature, media, websites, youth organizations, and classrooms in order to develop an idea of the kinds of areas of interest and concern that occupy this age group.  Students discussed professional literature on adolescent cognition, identity development and peer relationships. In addition students considered how the dynamics of factors such as race, class, and sexual orientation may play out in the experiences of adolescents.  Finally, students analyzed and revised lessons in order to examine how to make learning experiences relevant and effective for the adolescents in their future classrooms.  To support their investigations, they read selections from At the Threshold: the developing adolescent;  Why are all the black kids sitting together in the cafeteria; and  The critical moments project: for equity in education.
2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)


MIT students examined their cultural filters and expectations through reflective writing, discussions, and participation in workshops.  They explored societal beliefs and conditions concerning excellence, equity, democracy, and equality in America's public schools through reading primary texts, completing two major collaborative research projects, one historical and the other contemporary, and participating in both faculty-led and student-led workshops. They also examined the relationships of race, class, gender, ethnicity, and ability to the quality of education children and adolescents receive. Students read, critiqued, discussed, created workshops, and wrote extensive essays about the ideas and information in texts such as Power, Privilege, and Difference; The American School 1492-2000; American Education; Other People's Children: Cultural Conflict in the Classroom; A Framework for Understanding Poverty; Nickeled and Dimed: On (Not) Getting by in America; Schoolgirls;  I Won't Learn from You; Inner Lives of Immigrant Children; Struggling to be Heard: The Unmet Needs of Asian Pacific American children; Naughty Boys: Anti-social Behavior, ADHD, and the Role of Culture; When the Drama Club is not Enough: Lessons from the Safe Schools Program for Gay and Lesbian Students;  Subtractive Schooling: U.S.-Mexican Youth and the Politics of Caring; Why Are All the Black Kids Sitting Together in the Cafeteria: And Other Conversations about Race; Widening the Circle: Culturally Relevant Pedagogy for American Indian Children; Culture Wars: The Struggle to Define America; Ways with Words: Language, Life and Work in Communities and Classrooms.
3. Educational Technology  (Developmentally Appropriate Teaching and Learning)
To enhance their abilities to communicate with each other and serve their future students, program members learned how to create and make use of personal web pages. At the end of winter quarter, each MIT student prepared and presented a PowerPoint presentation that explained her/his current understanding of the relationships of teaching, learning, and schooling. In addition, each person and used her/his technology skills to discuss seminar texts via WebCrossing; to conduct research about the history of education and current educational policy; to seek current Internet sources about exemplary curricula; and to locate and analyze educational research for the masters' papers.

4. Research (Integration of Program Themes Leading to Teacher as Educational Leader)

MIT students began the process of completing a substantive critical review of the literature for their masters' papers. Each graduate student chose a question that had the potential to improve her/his ability to serve future students.  Program members participated in workshops on research design and educational statistics, using the text, Critical Thinking about Research: Psychology and Related Fields by Meltzoff, to support their ability to critique educational research. In addition, they drafted the first two chapters of their masters' papers.

5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader)

Students had many opportunities to examine and practice the skills involved in effectively and productively working as professional colleagues Throughout the year they worked collaboratively on a wide range of projects that entailed negotiating (i) scope and direction of work, (ii) roles and responsibilities of group members, and (iii) providing informative feedback on quality of colleagues work and collaboration.  In addition, in the spring quarter, students organized and facilitated their seminar discussions.  As part of this work students used Cohen’s Designing Group Work to develop strategies for assessing and refining their collaborations. 

EVALUATION:
Written by:  Anita Lenges
During the three quarters Mr. Flint was in the program, he demonstrated high quality work and deep understanding of the material. Because of late or incomplete work he received reduced credit during spring quarter which means that he did not advance to student teaching.

1. Theory to Practice: Theories of Learning, Models of Teaching, Content Area Pedagogy, Classroom Management and Curriculum Development (Developmentally and Culturally Appropriate Teaching and Learning)

Throughout the program Mr. Flint developed a high level of understanding of learning theories and their relationship to models of teaching. He was developing a deeper understanding of instructional practices that support learning. 
In a paper that related teaching, learning and schooling, Mr. Flint advanced the notion of teaching for personal empowerment and adaptive democracy. He demonstrated a sophisticated understanding that all learning stems from experience, and that experience is continuous, and thus learning occurs all the time. He recognized the complexity of what it means to support the individual while supporting the collective, he worked with notions of the role of teaching in learning, seeking harmony within this complexity.  Mr. Flint consistently demonstrated strong writing skills and an ability to synthesize complex ideas and propose important counterarguments. 
As Mr. Flint developed lesson plans and taught social studies in a 3-day teaching experience in high school, he demonstrated an emerging ability to create pre-assessments that reflected the Washington State Essential Academic Learning Requirements. He demonstrated a developing ability to accurately assess student learning over the three days, using pre- and post- assessment items. His lessons clearly reflected attention to what students need to know based on pre-assessment data. 

When studying reading and writing across the curriculum, Mr. Flint completed most of the assignments.  His written summaries on the weekly reading summarized the material and made attempts at personal application.  Mr. Flint’s text comparison assignment demonstrated a solid ability to critically analyze data and to make informed classroom decisions based on the data.  His strategy adaptations demonstrated a very good ability to apply appropriate strategies to construct and design lessons for social studies.  His final assessment demonstrated a good understanding of the reading process, a good ability to diagnose readers and suggest viable reading strategies and a very good ability to adapt reading strategies. In terms of communication skills, Mr. Flint demonstrated a competent understanding of the skills through his performance role play on our text, How to talk so Kids can Learn.  His skills assessment suggests that Mr. Flint has a very good ability to apply active listening skills.

2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)

Mr. Flint participated in a collaborative project that sought to discover how public schools are funded and the relationship of funding to issues of equity and excellence. He demonstrated a very good understanding of the complex relationships among funding and equitable and excellent schooling opportunities for children and youth.
Throughout the program Mr. Flint closely read books and participated in seminar discussions focused on deepening he understanding of how race, class, gender, sexual orientation, religion, and immigration affect the lives of students. He engaged with his colleagues in thoughtful dialogue, demonstrating a willingness to learn how a teacher can support all students in a classroom environment. 
3. Educational Technology  (Developmentally Appropriate Teaching and Learning)
Mr. Flint demonstrated a sophisticated understanding of uses of technology. He created a organized and easy to follow personal web page that includes internal and external links. He demonstrated strong knowledge and facility with WebCrossings as a tool for professional dialogue. He created a strong PowerPOint presentation of his Teaching, Learning and Schooling paper. 
4. Research (Integration of Program Themes Leading to Teacher as Educational Leader)

Mr. Flint demonstrated a strong ability to use databases search engines to identify research articles relevant to his Masters question, “What are effective pedagogical strategies to support middle school students’ motivation to write?” In five annotations of research articles that he submitted to faculty, he showed a strong ability to critically analyze qualitative and quantitative research, and important skills necessary for graduate level writing. 
5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader)

Mr. Flint demonstrated strong leadership skills and a willingness to support his peers. Peers commented that Ben was regularly prepared, timely and ready to make significant contributions to their work. He readily took on leadership roles and worked to provide more subdued people with opportunities to share and participate. Colleagues benefited greatly from his thorough and thoughtful writing help, when MIT students exchanged papers for feedback. Many students requested being paired with Mr. Flint because of the time and effort he afforded his colleagues. 
Overall, Mr. Flint is a strong reader, thinker, and writer. He demonstrated a strong ability to learn and grow through the program. However, he struggled with completing work in a timely way. He was a valued member of the community. 
GRADUATE LEVEL COURSE EQUIVALENCIES (In quarter hours)
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