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Student Last and First Name: Ainsworth, Karyn
Program, Course or Contract Title: Masters in Teaching, Year One
Quarter and Academic Year: Fall, Winter, Spring 2005-06

DESCRIPTION:
Faculty: Anita Lenges Ph.D.;, Sherry Walton Ph.D.,  Sonja Wiedenhaupt Ph.D.
The Master In Teaching Program (MIT) is based on three, interwoven themes: Democracy in Schooling, Multicultural/Anti-Bias Leadership, and Developmentally and Culturally Appropriate Teaching and Learning.  Over a two-year period, the program examines what it means to be an effective teacher in today’s public schools and seeks to develop leaders in the teaching profession. 

To move toward these goals during the first year, MIT students divided their time between on-campus classes and practicum experiences in public schools.  Each student worked in urban, suburban, and rural schools under the guidance of certified teachers, as well as completing academic coursework on campus.

 
To explore how teachers can best support student learning, this program investigated the relationships of learning theory, models of teaching, content area knowledge, diversity, and the functions of public schools. Some questions examined in the program included:

· What are the implications of the State of Washington’s educational reform and ESEA for children, adolescents, and teachers?  How will performance-based education and assessment affect what and how we teach?

· How do learning theory and teaching practices inform each other and contribute to children’s and adolescents’ successes or failures?

· What do teachers need to know about children and adolescents in order to help them learn?

· What do teachers need to know about content and content-specific pedagogies to support student learning?

· What are effective teaching strategies?

· How can classroom management strategies support high functioning classrooms and reflect culturally inclusive democratic practices?

· How are teaching and learning related to personal, economic and political oppression and power? 

· What are the roles of literacy, math, computer technology, movement, theater, art, music, science, history, and creative and critical thinking in today’s society?

· How are questions of democracy, equity and excellence related to success or failure in our public schools?

· How can we as teachers find the courage to recognize and address our own biases so we can better serve the diverse students with whom we will work?

· How does being a critical consumer of research literature affect one’s ability to help children and adolescents?

Through academic subjects studied on-campus and experiences in public schools, MIT students participated in a wide range of community-building activities, small-group seminars, hands-on field experiences, and group problem-solving activities. They improved critical thinking and writing skills by writing numerous thesis-based essays that explored the relationship of learning theory, diversity, and teaching, and prepared to teach thoughtfully and effectively through creating numerous lesson plans and curriculum units. 

To demonstrate knowledge and skills, program participants completed two portfolios: 

a) an Advancement to Candidacy Portfolio that showcased their abilities as community members, critical consumers of research literature, and graduate level learners, and, 

b) an Advancement to Student Teaching Portfolio that documented their competence in content-specific lesson planning, curriculum development, and teaching, and their ability to clearly state their philosophy of education and approach to classroom management.

The year's work focused on the following areas:

1. Theory to Practice: Theories of Learning, Models of Teaching, Content Area Pedagogy, Classroom Management and and Curriculum Development (Developmentally and Culturally Appropriate Teaching and Learning)

Participants examined the major theories that evolved in the Western Hemisphere concerning the nature of learning.  Specifically, they read and discussed texts by Plato, Rousseau, Dewey, Skinner, Piaget, Vygotsky, Rogoff, and Zull. Program participants also studied major models of teaching (direct instruction, presentation, discussion, problem-based instruction, cooperative learning, and concept attainment) as described in Classroom Management and Instruction by Arends. In addition, they examined the impact of developmental factors, learning style preferences, and teachers’ and students’ beliefs about efficacy on teaching and learning. Finally, program members studied the major models of classroom management using Wolfgang's Solving Discipline and Management Problems, investigated effective uses of collaborative group-work based on Cohen's Designing Groupwork, and explored strategies for enhancing students’ intrinsic motivation. 

To solidify their understanding of the relationship between theory and practice, MIT students wrote lesson plans in a variety of content areas, connected their learning objectives to the State of Washington Essential Academic Learning Requirements, tried out the various models with their colleagues and children and youth  in their field placements, created detailed inter-disciplinary units, and critiqued the models and their lessons based on learning theory and their experiences teaching. Through a detailed assessment of the State of Washington’s Essential Academic Learning Requirements, program members determined areas in their subject matter preparation that were solid and areas that needed attention.

Based on an understanding of developmental theory, research-based based pedagogy, and best practices in teaching, MIT students studied curriculum development and methodologies in their specific content areas and across the curriculum. 

K-8 Reading and Language Arts: MIT students began their investigation of literacy through analyzing recommendations and guidelines for effective approaches to teaching reading specified by the National Reading Panel, the State of Washington, and the National Council of Teachers of English. Using a summary of the National Reading Panel Report, Miller’s Reading with Meaning: Teaching Comprehension in the Primary Grades , Diller’s Literacy Work Stations: Making Centers Work,  Fox’s Phonics for the Teacher of Reading,  and Eskey’s Reading and the Teaching of L2 Reading,  program participants explored the role of systematic phonics instruction as well as a balanced approach to teaching young children effective reading strategies.  They wrote and practiced teaching lessons with their peers and with children in their field placements about phonemic awareness; phonics; and how to investigate stories, non-fiction pieces, songs, and poems with a focus on concepts of print, cueing systems, a range of comprehension strategies, and vocabulary building using Big Books or chart stories.  In addition, they learned and practiced The Burke Reading Interview, a useful assessment tool.  An important part of the quarter’s work was regularly reading and responding to letters and reading logs from 1st, 2nd, 3rd, and 4th grade students.  These interchanges helped the MIT students learn to interpret invented spelling, and appropriately guide children in exploring meaning in children’s books.


In the second quarter of the workshop, MIT students used Fountas and Pinnell’s Guiding Readers and Writer Grades 3 - 6: Teaching Comprehension, Genre, and Content Literacy to extend their study of early literacy programs.  Using this text as well as reading series used in their field placements, program participants again wrote and practiced teaching reading lessons.  The focus this quarter broadened to include setting up and conducting reading and writing workshops, conducting mini-lessons on word study, genre studies, literary strategies used by authors, guided reading sessions, and reading and writing conferences. In addition, they learned how to implement and make use of Reader Selected Miscue, an assessment that focuses on helping students become self-aware and self-managing readers.


In both quarters, our work emphasized the importance of teachers knowing about their students’ developmental stages, interests, backgrounds, original languages, and ethnic group membership as means to more appropriately support student learning.
 K-8 Math: Students learned to identify key features of math instruction that support conceptual understanding and skill development. They learned how  to support students’ computational fluency in developmentally appropriate ways and conducted clinical interviews to assess children’s understanding. Students learned to identify the cognitive demand of mathematical tasks as well as what instructional strategies help maintain cognitive demand. They developed a math unit based on the Washington State Essential Academic Learning Requirements content and process strands using district-adopted curriculum. Students also designed and taught a 3-day math lesson for elementary aged students that included a pre and post-assessment of student knowledge and an analysis of student learning over those three days. Throughout the course Van de Walle’s text, Elementary and Middle School Mathematics: Teaching Developmentally was used, as well as resources from the National Council of Teachers of Mathematics online and print publications. 

K-8 Science: Drawing on Bransford and Donovan’s text, How Students Learn: Science in the Classroom, key principles of supporting student learning were explored. These key principles include building on students’ prior conceptions, engaging students in metacognition, and working toward conceptual change. Students learned to conduct clinical interviews to draw out students’ existing scientific conceptions. Students were introduced to science kits used in local school districts and guided in how  to create or modify existing lessons to be inquiry-based, building on students’ scientific conceptions. Additional features of effective science instruction were explored, including use of science notebooks, question posing, a focus on the Nature of Science, equipment safety, motivating students’ engagement, and ways to support women and students of color in the sciences. Additional texts supported teaching elementary-level science, including, Primary Science: Taking the Plunge by Harlen, and Science Notebooks: Writing about Inquiry by Campbell and Fulton. Students designed and taught a lesson for their peers using scientific inquiry. 

K-12 Arts Across the Curriculum: In addition to learning specific content area pedagogies, all students examined strategies for meaningfully integrating the arts (i.e. music, visual art, theatre, and movement) into a range of curriculum areas.  Students worked collaboratively to present three lessons within their disciplinary areas that both integrated the arts and that highlighted elements and principles within the art forms. They examined ways to make the strategies more inclusive of diverse abilities, cultural backgrounds and perspectives.  They also developed three sets of arts resources.  For all the art forms, they conducted web research, created annotated bibliographies and developed resource web pages of interdisciplinary arts lesson plans and teaching materials.  They also compiled a visual art resource portfolio in which they (i) identified and analyzed art pieces using elements and principles, and gathered (ii) biographies of artists who represent perspectives other than Western European; (iii) annotated community resources; and (iv) annotated children or youth literature relevant to visual art.

2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)


MIT students examined their cultural filters and expectations through reflective writing, discussions, and participation in workshops.  They explored societal beliefs and conditions concerning excellence, equity, democracy, and equality in America's public schools through reading primary texts, completing two major collaborative research projects, one historical and the other contemporary, and participating in both faculty-led and student-led workshops. They also examined the relationships of race, class, gender, ethnicity, and ability to the quality of education children and adolescents receive. Students read, critiqued, discussed, created workshops, and wrote extensive essays about the ideas and information in texts such as Power, Privilege, and Difference; The American School 1492-2000; American Education; Other People's Children: Cultural Conflict in the Classroom; A Framework for Understanding Poverty; Nickeled and Dimed: On (Not) Getting by in America; Schoolgirls;  I Won't Learn from You; Inner Lives of Immigrant Children; Struggling to be Heard: The Unmet Needs of Asian Pacific American children; Naughty Boys: Anti-social Behavior, ADHD, and the Role of Culture; When the Drama Club is not Enough: Lessons from the Safe Schools Program for Gay and Lesbian Students;  Subtractive Schooling: U.S.-Mexican Youth and the Politics of Caring; Why Are All the Black Kids Sitting Together in the Cafeteria: And Other Conversations about Race; Widening the Circle: Culturally Relevant Pedagogy for American Indian Children; Culture Wars: The Struggle to Define America; Ways with Words: Language, Life and Work in Communities and Classrooms.
3. Educational Technology  (Developmentally Appropriate Teaching and Learning)
To enhance their abilities to communicate with each other and serve their future students, program members learned how to create and make use of personal web pages. At the end of winter quarter, each MIT student prepared and presented a PowerPoint presentation that explained her/his current understanding of the relationships of teaching, learning, and schooling. In addition, each person and used her/his technology skills to discuss seminar texts via WebCrossing; to conduct research about the history of education and current educational policy; to seek current Internet sources about exemplary curricula; and to locate and analyze educational research for the masters' papers.

4. Research (Integration of Program Themes Leading to Teacher as Educational Leader)

MIT students began the process of completing a substantive critical review of the literature for their masters' papers. Each graduate student chose a question that had the potential to improve her/his ability to serve future students.  Program members participated in workshops on research design and educational statistics, using the text, Critical Thinking about Research: Psychology and Related Fields by Meltzoff, to support their ability to critique educational research. In addition, they drafted the first two chapters of their masters' papers.

5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader)

Students had many opportunities to examine and practice the skills involved in effectively and productively working as professional colleagues Throughout the year they worked collaboratively on a wide range of projects that entailed negotiating (i) scope and direction of work, (ii) roles and responsibilities of group members, and (iii) providing informative feedback on quality of colleagues work and collaboration.  In addition, in the spring quarter, students organized and facilitated their seminar discussions.  As part of this work students used Cohen’s Designing Group Work to develop strategies for assessing and refining their collaborations. 

EVALUATION:
Written by:  Anita Lenges
Karyn Ainsworth collaboratively created this assessment with the MIT faculty team. Through a faculty-led group process, she composed an evaluation, which her faculty then read, revised, and edited, and in which they included further evaluative commentary.  This process reflects current State of Washington procedures for developing professional certification goals.

Ms. Ainsworth successfully completed the first year of the Masters in Teaching program and earned full credit.  She demonstrated a high level of commitment to learning the skills and knowledge necessary to becoming a reflective teacher. She exemplified graduate-level thinking while developing critical skills for teaching that supports student learning. 
1. Theory to Practice: Theories of Learning, Models of Teaching, Content Area Pedagogy, Classroom Management, and Curriculum Development (Developmentally and Culturally Appropriate Teaching and learning)


In this first year of the Master in Teaching Program, Ms. Ainsworth demonstrated a substantial understanding of theory and the ability to apply theory to practice.  Ms. Ainsworth’s Teaching, Learning, and Schooling paper illustrated her abilities to analyze and synthesize various theories of learning, develop her own theoretical framework, and reflected on the application her theoretical framework to her future teaching practice.  She wrote lesson plans for each model of teaching that reflected a good theoretical understanding of each model and analyzed the strengths and limitations of each model in relation to student learning.


In her teaching experiences and interactions with students throughout the year, Ms. Ainsworth demonstrated attention to student learning through the development of conceptual understanding.  After conducting literacy, math, and science clinical-type interviews with first grade students in her winter / spring observation placement, she thoroughly analyzed students’ ideas that showed her ability to identify their level of conceptual understanding and to propose appropriate further instruction.  In both her mathematics practice teaching experiences with elementary students and her MIT colleagues, she effectively used questioning strategies that engaged student thinking and required students to share both their solution processes as well as their mathematical reasoning.  In these teaching experiences, she was also able to readily identify students’ misconceptions during the progression of a lesson and alter her instruction to develop student understanding.  The next step of improvement in this area for Ms. Ainsworth is to better anticipate potential student misconceptions before they arise.


Ms. Ainsworth demonstrated her ability to identify a concept, analyze related concepts, and integrate various content areas to help students arrive at conceptual understanding.  Throughout the year, she wrote collaborative lesson plans and personal reflections that defined ways of incorporating elements of the arts to literacy, social studies, math, and science curriculum.  For her integrated curriculum unit, she wrote well-developed lesson plans that combined theatre and social studies to teach the concept of migration and outlined a plan for incorporating daily Reader’s and Writer’s workshops into the unit as well.  In her literacy micro-teaching experience, she successfully used theatre as a vehicle through which to help first-grade students distinguish between the main ideas and supporting details of a story and to better understand text sequence.  Ms. Ainsworth also demonstrated a very good understanding of literacy definitions and criteria, including how the National Reading Panel and the National Council of Teachers of English define reading and their suggestions about effective primary literacy programs.  Her ability to identify stages of print acquisition and criteria for effective literacy stations was solid.  In the future, she needs to refine her ability to define specific learning objectives and appropriate amount of content for daily lessons within an overall unit.

2. Diversity and Equity in the United States: Historical and Contemporary Foundations of Education (Anti-Bias/Multicultural Leadership/Democracy and Education)


Throughout the year, Ms. Ainsworth has proven her commitment to examining issues of equity in diverse classrooms.  Her journal reflections and seminar contributions have demonstrated a willingness to look deeply at her own cultural lenses and positions of privilege.  Her Master’s Paper research, in which she is critically examining the best methods of emergent literacy instruction for English Language Learners, demonstrates her attentiveness to working with culturally and linguistically diverse students.  In her integrative curriculum unit, she wrote a series of lessons that aimed to cultivate students’ pride in their own cultural identities, value diversity within the classroom, and develop students’ perspective-taking regarding issues of immigration and cultural community.  She will benefit from further work in differentiating the content of her individual lesson plans to address the needs of students with varying academic and linguistic abilities.

3. Educational Technology (Developmentally Appropriate Teaching and Learning)


Ms. Ainsworth learned new technologies and defined ways in which she will use these technologies professionally.  She designed a web page and has revised it over time to be more concise and easily accessible to others.  In the future, she will need to further refine her web page to reflect her developing professional self.  In addition, she used technological resources to improve her lesson planning and teaching.  For example, she utilized on-line resources from the National Council of Teachers of Mathematics to write a mathematics unit that focuses on skill and concept development.  As she enters into student teaching, she will need to familiarize herself with the technological resources available within the district and utilize them in her teaching.

4.Research (Integration of Program Themes Leading to Teacher as Educational Leader)


Ms. Ainsworth’s continuing work on her Master’s Paper exploring bilingual education, demonstrated her ability to conduct graduate level research and use research to inform her practice.  Throughout the year, she has located relevant literature from on-line databases and developed her ability to analyze both quantitative and qualitative educational research.  The initial draft of her Master’s Paper shows a synthesis of contemporary issues, historical context, and a review of the literature.  As she works to complete this project, she will need to attend to a more critical analysis of the research and a broadened analysis of the political and economic influences on bilingual education.  

5. Professional Collaboration (Anti-Bias/Multicultural Leadership/Teacher as Educational Leader)


In her on-going work with colleagues, both within the program and in her observation placements, Ms. Ainsworth demonstrated her commitment to professional collaboration.  In her math and science try-out teachings, she worked with colleagues to write and implement lesson plans.  During field observations, she effectively worked with her cooperating teacher to develop lessons, assess student understanding, and plan appropriately for further instruction.  She has shown her willingness to take on varying group roles and has taken on the role of seminar facilitator several times during spring quarter.  In the future, she can improve her collaborative skills by volunteering to facilitate larger group meetings or discussions.

6. Professional Goals


Ms. Ainsworth has defined a number of professional development goals to be pursued through the completion of the Master in Teaching program.  She recognizes the need to strengthen her classroom management skills and will work to both deepen her understanding of childhood development theory and to consistently analyze her own instructional methods for areas of needed improvement.  She would like deepen her knowledge of teaching mathematics that enhances students’ conceptual understanding and skill mastery at an elementary level through further readings or workshops.  She also plans to attend workshops on non-violent communication and, if possible, consensus-building and mediation training. 

In summary, Ms. Ainsworth showed significant learning throughout the year. She thoroughly analyzed course content and sought complex interrelationships between teaching, learning and the social context of classrooms. She showed great sensitivity toward children and a strong desire to create an inclusive and equitable classroom. She participated effectively in the life of the learning community and developed solid knowledge and skills to support her student teaching.

GRADUATE LEVEL COURSE EQUIVALENCIES (In quarter hours)

TOTAL CREDITS EARNED: 48
4 - Models of Teaching and Lesson Planning



4 - Field Experience/Practicum Teaching




4 - Curriculum Design and Assessment

4 - Theories of Learning and Child Development






3 - Reading and Language Arts Methods, Grades K-2

3 - Reading and Language Arts Methods, Grades 3-8

5

3 - Elementary Math Methods

3 - Elementary Science Methods

3 - Educational Technology


3 - Diversity and Equity in the Classroom





3 - Classroom Management and Discipline

3 - Historical Foundations of Education

3 - Educational Research

2 - Teaching Art, Music, Theatre and Movement Across the Curriculum



2 - Group Dynamics





1 - Professional Issues: Child Abuse, School Law, Collaborating with Teacher-Librarians  
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