MIT MEETING

Saturday 3.10.07

Present:  Sherry, Terry, Anita, Sonja, Gery, George, Jacque, Masao, Michael, Scott, Maggie

Sherry gives overview of day

Central collection system for compiling cohort work for others to view—on wiki for MIT faculty to consult

1.  Sharing from previous cohorts to the new cohort faculty

· Fall quarter—models of teaching, coupled with learning theories, matrix
· Belief perseverance
· Problem with what is direct instruction
· Lingering through to 2nd year, difference between strategies and theories of learning
· Deliberately keep conversation of learning vs. teaching alive throughout—resurfacing strategically
· More with brain neurophysiology
· Community meeting—democratic classroom—unpack a lot more, be clear what the learning goals are
· Students overgeneralizing democratic classroom means students get to do what they want to do—understand role of governance vs. individual voice—may draw more on consultants from practitioners who use it
· Autobiography project from Michael worked well, now thinking there should be one about intelligence—more deeply ingrained than issues of race—attribution theory—socially constructed in same way as race is socially constructed
· Write essays about the books instead of seminar prep papers—lost the opportunity to teach them how to write before masters work—maybe do autobiographies 2nd quarter, to allow focusing on teaching/responding to writing

· 2 book seminars a week excessive

· Seminar over things that should be workshop instead

· Retreat—every activity-did reflection of how they could use this in the classroom

· Gone over what a constructivist checklist to have them be able to identify what it is and isn’t along the way

· Power point on history of education -Jacque

· Jigsaw Joel Spring—using the models of teaching in winter—each person teaching in small groups like (models of teaching) MOT

· Jacque—put history of education fall quarter, current issues in education right off, then history, would make difference in making relevant choices in masters topics

· Full day retreat, or early in quarter how they view higher ed or just education

· Advocate for gradeband work—what does that look like in this content area, arts need a gradeband as well

· Students continue to struggle about SLO –thinking that they need to have different one every day, working on how to construct inquiry oriented SLO’s

· Integrative cognitive moments seminar/workshop every week—planned reflection, also freeze-framing moments to deconstruct

STUDENT TEACHING

· Noticed themes in observations, and designed workshops to address in seminars

· Modeled lessons for students to see how to do lessons differently

· Seminar every week to be able to check in and stay in touch with what’s happening

2. PEDAGOGY ASSESSMENT INSTRUMENT

Feedback from PEAB:  

1) Students have not been very responsible about contacting their mentors in a timely way for field placement or student teaching—Loren is changing process to say they have 2 weeks to get in touch and email him when they do--NEED thank-you letters

2) Lack of consistency from what field supervisor is expecting from students, according to some teachers

3) Some principals feeling offended they haven’t been contacted—supervisors make sure to initiate contact when entering the building

4) MIT rubric and Pedagogy Assessment—state is summative, our rubric is formative—our agreements in handbook—3 ways before, midterm, final, build up to taking over, we all need to be following.  Mentors need to be told rating of 4 is NOT obligatory

3 choices in state assess:  Met, Not Met, Not Observed

Not observed:  school or teacher does not allow it to be possible


Not Met:  student teacher chooses NOT to do something—you could have 

done it but chose not to

Numerical rating from MIT rubric to Loren at the end.  We will NOT 

average, just report percentages of how many in each category

· Teams have meetings before student teaching to get clarity and go over assessments to have understandings of what terms mean.  Also, have a meeting after 4 weeks or so to create greater consistency

· Need to have video tapes to view together to create reliability of scoring for training of all of us together—make it for meeting in June

· Scott will do a pedagogy assessment training with spring 07 team before student teaching

· Either Maggie or Terry look for the matrix of aligning our rubric categories to the state

On state pedagogy:

· Electronically—use the short form for data collection

· In fall, mark met or not met, complete evidence in column.  In spring, mark it met, see fall column for evidence.  For not met from fall—if met in spring, evidence gets written in

· Marking 3 on TESC rubric is equivalent to MET on state rubric

· How much evidence is enough?  How specific?

· In the columns:  evidence in rationale, lesson plan (in objective, or wherever).  Team needs to decide how to keep samples.  Most comes from EALR project.  Maybe we should work on creating a drop down menu of statements

· Students self-assess—tell where evidence is in their EALR project to fill out for 1-5.  Focus video-taping on specific assessment criteria for evidence

3. REVIEW 

· Dispositions survey in fall, before advancement, make it required, in the syllabus—students self assess, faculty assess and have a conversation-mid term, at advancement to candidacy

· Elements of Effective practice- many elements students expected to do, can’t do with the amount of prescribed curriculum—after each student teaching experience

· Impact on student learning- Can the students articulate the learning goal, can students say this is where I am, this is what I need to learn, here are my resources—teacher has helped students be able to put this in their own language—could be teaching exit cards

· Create a calendar by quarter of agreed on parts

4. ACCREDITATION EVIDENCE COLLECTION

· Review plan of systematic assessment

· Credit distribution chart—for whatever cohorts taught in, review for accuracy

· Review information about faculty preparation

· Need to update CV’s and get to Sherry

Get this ALL in as separate documents to Sherry by:  JUNE 18th !

5. Masters Paper Discussion

· 2 versions being done—short conference paper form and “long form”

· Need to make a decision about a particular way, or that teams will make their decisions—if this then we need to make changes in handbook

· Masao-now done both forms, come to realization that the academic needs of the program can be met with either, requirements of conference paper may need to be adjusted for critical analysis, form of the paper is not the problem.  Problems are differential treatment that students get between cohorts.  Personal feeling is not to do conference paper way.  Not comfortable with pace.  More a personal preference than anything else.  Personally, prefer long form.  Have to be around summer to help students out.  Pace in one year is to fast.

· Sonja-Useful to think about goal of assignment to make sure what’s communicated to students are not different learning goals.  Nice about the summer they don’t need to be mastering everything in the first year.  Critiques from students, is isolation of the writing process.  Like going over the summer, finding a way for students to do more combined collaboration.  Sad to loose history chapter, helps students makes sense of what they are reading.  Students did cluster by question, can imagine working together on some parts, individually on others.  Need to be able to show they can critique—synthesize—what they can and cannot conclude.  Can students work on 40-60 articles together, then show what they can do individually (synthesis) on their own.  Value in not having to learn everything in the first year.  As long as they know the infrastructure is in place to support them over the summer, like the complexity of longer form

· Scott- hit students with differences directly from the beginning.  Make public masters project.  Struck by difference in long form because they wrote incredible work, able to do synthesis, heartbreaking to not do this.  Other 6-8, beyond their ability to do it properly, made same mistake over 150 pages instead of on fewer pages.  Like idea of giving teams flexibility, but see need for publication changes to make it clear.

· Michael—Never going to be equal—start doing summer, never going to be equal—no longer 96 credit program.  Faculty load is huge issue.  Fall student teaching is long time.  How do we know—at what point do we say 30, 40 articles, what’s the magic number.  Why are we having them do this?  If they can ask the question of where’s the research in the schools?  Cost-benefit way of looking at it.  Would we ever give up curriculum development project?  No, prepares them for student teaching.  Then what are we going to give up in year one.  Created some down weeks to have conferences with students just to work on paper.

· Anita—Our program is going to attract a type of people, it’s a lot of work no matter what.  Whole program- not just summer is elite, so not just a summer issue.  Want to know what happens in practice.  Are they really going to access literature, go to professional development and be critical consumers. Need to be more explicit with translating this into daily practice.

· Jacque—seeing about mid-winter quarter some seeing what was happening in schools, accessing research base, bringing into seminar.  Combination of tools and information.  They have research skills, applying them.

· Sherry—if the students can access the research base—additionally, can they critically assess that research base is it reliable, valid.  You can always find something to support your own point of view—but was it a good piece of research?

· Michael—that can be done without either paper.  Can create a booklet of journal articles to do critiquing.  Another masters you might just have a whole course doing that.  Part of presentation is, how would you present this to a group of teachers.  Loren could include question in alumni surveys about translating to practice.  Projects have to have some critiquing of articles, too.

· Gery—Watching after 1st quarter of research, conversation coming out in seminar, it’s popping up.  How to not get snookered with Statistics.
· Sherry—question raised and how are they going to get all the stuff learned they need to do in first year.  Concerned about thinking about how are they getting things done they need to do to teach

· Sonja—Goals:  1) Critical consumers of research literature, 2) how to apply –1) Find and analyze, not about synthesizing, analyzing.  After 1st student teaching is where their real questions emerge.  What if the first year about learning skill, winter quarter year 2 part of reflections on practice, maybe 8 credit taking on question you have working in groups, inform practices based on literature, then present what they find end of winter quarter—then masters project becomes an 8 credit winter quarter project.

· Sherry—what do you wish you had done, known from alums—everyone, never solicited, having the masters paper document to how important that was.  Producing a physical, professional piece was important.

· Michael—take out word of reflective quarter in year 2—because we  building on, doing new info as well, not just kick back

· Jacque—wanting sharing stories time, community building at beginning and move on

· Anita—like what Sonja just proposed. Feel like it answers all the issues.  Like summer to be a time of getting some rest, reflective on practice, informed

· Scott—can make a book to them by time they graduate.  They need to have article written by end of winter quarter, not go into spring

· Sherry—think about everything we do in winter quarter, how is it going to be redistributed into the first year.

· Scott—peer teaching idea, can spread presentation over time use peer teaching to be able “cover” some of the topics

· Sherry--HR-1496—making sure students have heads up of culture, tribes, differentiation, ELL, professional growth plan—more and more need to show we’ve addressed

· Michael—worked with Scott on professional growth plan beginning of winter quarter, then they were on their own

· Sherry—can encourage other cycles to have Magda

· George—what is your intention for Masters level student?—question comes up, how does conference paper differ from undergraduate paper?  Also ask question, what is it you find sacrosanct around first student student teaching experience, so it integrates some part of classroom work.  Can use intensive formats, retreats, so can create greater periods of time for students to do work.

· Michael—reality for what undergraduate education prepares students to do.  Most undergrad programs, not doing documentation style research paper.  Getting people writing in sentence fragments—almost anything we do is an improvement.

· Scott—MIT is practioners’ degree, so we have bumped up

· George--Scholars practioner—not sure what that means to you—actually present and critique on a paper, versus just being able to talk in work, not in written form

· Sherry—underlying piece that complicates, my sense we want people who are teaching, to be able to stop and ask, is what you are asking me to do a good thing, 2) can I access literature, 3) have enough knowledge about research design, 4) different views about content that needs to be done

· Michael—back to George’s 2nd point—some of the proposals go back to late 90’s, one proposals not have 2 student teachings, fall not full time, part time—trade-off not enough.  Might be tradeoff place where more methodology might open up

· Anita—more can of worms in relation—more experience specifically guided and reflective in first year—see classroom in morning (lab school) to reflect on in afternoon—earlier the better to be more thoughtful, better done spring year one.  

· Maggie--Practicums more than one day a week in Spring, don’t see development.

· Jacque—brought in writing from classrooms to work on

· Gery—we do have people who come in that are incredibly well organized, differentiated instruction for students based on skill level they bring in 

· Sherry—other thing we have mentioned in previous renditions, is making statistics and research design as a prerequisite

· Michael—could it be we could use research texts we agree on, more seems to be needed, more systematic before they get into any of their own investigation

· Sherry—there are a number of newer stats books that are more consumer based, and some on qualitative

· Jacque—Reading educational research 2006—looking at NCLB 

· Sherry—began to look at research between qual/quant design what makes them valid

· Anita—agree on what books 

· Scott—trying to free summer, agree on what to do

· Michael—see some structural changes quarter by quarter, connect methods with being out in fields in endorsement areas

JUNE 21 AND 22—HAVE DATA INTO SHERRY BEFORE JUNE 18TH:

· PEDAGOGY ASSESSMENT TRAINING

· ACCREDITATION WORK

· CONTINUE TRY TO WORK ON MASTERS PAPER

· NEW ENDORSEMENT COMPETENCIES REVIEW

· WORKSHOP TIMES-PROPOSED STRUCTURES, METHODOLOGIES

· 08-10:  Sonja and Anita

· WHO IS DOING 09-11:  Michael

Agreements:

· Change catalog, on-line about winter quarter year 2 reflection

· Want students to be able to critique what they are hearing in field-be critical consumers

· Want students to be able critique research design

· Synthesize around a question of practice

Linda Christenson coming Sept 29, 2007—Saturday

Where does whole program stand with doing auto ethnography?

· Think everyone is doing some form of it

· Prompts put names on bottom for off-campus things, not carved in stone, prompts definitely needed, some produce better results than others, be god to have some idea of what prompts work well when dong what texts

· Put prompts up on wiki for repository for us to use

· April 4, 5, 6 meeting with Simon Fraser folks—dinner all together Thursday night Mercado’s  (April 5), They are presenting Wednesday 3-5-put it in the syllabus

· Let’s make social dinner meetings a habit!

