MINUTES - FACULTY/STAFF MEETING

JUNE 15 & 16, 2009

Attendees: June 15th
Scott Coleman, Terry Ford, Anita Lenges, Maggie Foran, Sonja Wiedenhaupt, Sherry Walton, Leslie Flemmer, Grace Huerta, Jon Davies, Lynne Adair, Loren Petty, Michael Vavrus, Lynarra Featherly

Attendees: June 16th
Terry Ford, Anita Lenges, Maggie Foran, Sonja Wiedenhaupt, Sherry Walton, Leslie Flemmer, Grace Huerta, Jon Davies, Lynne Adair, Loren Petty, Lynarra Featherly
Monday 8:30 – 5:00    A3105   Lunch served compliments of The Evergreen Center (
· Review Conceptual Framework and revise if indicated – Please read each of the Frameworks prior to the meeting and make notes about ideas or concerns so we can begin with a discussion.  I have attached both versions of the Democracy and Schooling framework as well as the Developmentally Appropriate Teaching and Learning and the Multicultural and Anti-Bias Perspective frameworks.
Sherry: for accred needs research base. Update sources. Need to agree on pillars etc. New standard V has no foundation.  Use social justice and equity? Would bring it up to date. Add line about using these as guiding principles? Need to go into rubric to make changes.

The results of several hours of deliberation produced a unanimous vote of approval by all faculty members present (see attendees listed above) and resulted in the following:

SOCIAL JUSTICE AND MULTICULTURAL THEORY AND PRACTICE

We construct curriculum based on Evergreen’s strong commitment to diversity because we believe that both teaching and learning must draw from many perspectives and include a multiplicity of ideas. Rather than erasing or marginalizing differences, we examine and consciously act on differences such as ethnicity, race, class, gender, culture, religion, language, ability, and sexual identities.  We expose Master in Teaching candidates to the consequences of their multicultural encapsulation to assist them in developing critical consciousness.  Future teachers must provide K-12 students with culturally responsive, equitable learning experiences, and opportunities to develop critical consciousness.

DEMOCRACY AND SCHOOLING

We believe democracy is a multi-dimensional concept.  We guide teacher candidates toward professional action and reflection on the implications of the teacher’s role in enacting a) democratic classroom learning environments that are learner-centered and collaborative and that empower student voices; and b) democratic, school-based decision-making that is inclusive of parents, community members, school personnel and students. We analyze schooling in relationship to the structures of power and privilege and what it means to work and learn in a democracy operating within a state-supported, advanced capitalist economy. We help candidates to understand the evolution of our current democracy and to critique practices that exclude particular groups from equitable participation in society.

DEVELOPMENTALLY and SOCIOCULTURALLY APPROPRIATE TEACHING AND LEARNING

We know that no single instructional model or limited set of teaching methods fully responds to the complex, culturally situated, cognitive processes associated with learning. Student competence is located in cultural practices. Our curriculum reflects the varied cultural, social, emotional, physiological and cognitive growth processes that shape how children and youth receive, construct, interpret and act on their experiences. We believe instruction must be built on assessing students’ prior knowledge and interests and their communities’ funds of knowledge. From this foundation, teachers need to develop culturally relevant, interdisciplinary, developmentally appropriate curriculum that invites active engagement and expands learner interests.

· Program Configuration Update:

ETEPS is the public face of the programs. Lynne will be doing travel, copy editing evals and monitoring the budgets. Will be easier to deal with the admin as a combined force. Lost monies so will be tightening the belt. Be mindful about printing. We have a stockpile of supplies. 

Desk copies: can this be fixed? Sherry will look into it. Anita does some ECEI work – is working on grants. No research money now.  Math teacher educator position will open again in the fall.

Scott wants to be released for the spring of his cohort in 2010 to take the PUC position. Sherry needs to know these things so she can request monies!
· Changing Credit Load or distribution in our Program?

How will it work? Mechanical issue? Equalize load with other grad programs. Fit electronic system. MiT faculty carry 16 cr per quarter, Med carry 10 plus outreach. Load change won’t change tuition. HEC board approval? MA plus 45 is still valuable to our grads. Would affect FTE generation which gives us more resources. 

Michael: 4 credits of internship.

Sherry: Would need to be out in the field on a regular basis. Imbedded in the schools with students.

Jon: Situate pedagogy in the schools.

Sherry: No stampede toward changing credit load. For the time being we will keep it the same.

· Review and respond to PEAB recommendations 
Sherry: These are the formal recommendations for the year. We need to respond to these – formally.

· Recommend that Positive Impact Project Portfolios have a standard, clear, organizational structure and a common rubric.  Students should be aware of the structure and rubric before beginning the project. The goal is clarity, coherence, and consistency. 
Sherry: The faculty have field tested these ideas and intend to formalize this recommendation based on the information gathered from said field test. A standard rubric will be used to assess this.

· Recommend that the college offer a MIT cohort in Tacoma.

Don Bantz has set aside 25K to support this endeavor. The Gates Foundation is being approached to contribute the additional funds. Would start 2012 then 3 years later 2015.

Intend to hire a part time person to do outreach etc to find out feasibility, costs etc.

· Recommend that MIT offer information sessions in Olympia and Tacoma prior to student teaching so that principals, mentor teachers, candidates and Evergreen MIT faculty are all clear and on-board about student teaching expectations, particularly concerning the meaning of positive impact on student learning and the purpose and content of the EALR/Positive Impact Project. Suggest that including a human resources representative from the school districts might be valuable.

The Pew money used to bring mentor teachers to campus ran out. Teachers are getting differing info depending on faculty. PEAB would like to bring mentor teachers together again so that everybody can hear the same info. Would offer clock hours – how to get folks to show up. We will tell the PEAB that we will try it and find out how well it goes – do research on – how many mentor teachers participate. We would want our student teachers there as well. Do it twice a year. Have mentor teachers sign their contract at that time. Good professional development for teachers. Make it like an in-service. Pre-plan a half day Saturday in mid august. Re-write the letter for Spring.

· Recommend that the college increase funding to the program as recommended by accreditation site team.
We endorse and appreciate the recommendation. Thank you.

· Recommend attend summer conference for principals and administrators to inform about our offerings.
We should attend the principal/superintendant conference to let folks know about M.Ed. – we were too late for this year but will hopefully get a table free of charge next year.

We will also get a table at Evergreen undergrad orientation.

· Review finalized Standard V requirements, candidate evidence, and implications of positive impact & student-based evidence for cross-cohort content. The latest version of our Standard V submission is attached. (00-TESC_StandV-5-09.pdf) Please review prior to the meeting.
Discussed.

· faculty would be committing to providing documentation – essential for accreditation. 

· As cohorts are planning please keep new standard V in mind

· Become familiar with new EALR/Positive Impact Project guidelines and rubrics and the timeline for helping candidates gather student voice. Please review the revised project description and rubrics prior to the meeting.  You’ll find these toward the end of the pdf file labeled 00-TESC_StandV-5-09.pdf
Fall was done via old way, Winter via new rubric.

Students electronic version should be all in one file. Use digital camera to document. 

Use new way to go back and evaluate Fall EALR project.

Students tend not to do a good job in the Fall EALR with gathering, logging in and using data.

The difference between assessment and grades. One needs to make rubric to understand data. Baine scale. Here is an example where we’ve had data from the past, used it and tried something new. Jon to write a paragraph with his data points. Terry has data too from new use. We will look for carry over from quarter to quarter. Use data points to improve or practice. 

Not enough instruction in the fall.

 Terry’s project notes:

EALR PROJECT NOTES  Year 2 MIT 2009

Spring 2009

· Fall—no rubric, faculty providing feedback on a grid of categories

· Winter—used New Rubric to evaluate their fall projects, and make revisions, identify what needed to be done differently the next time.

· Good

· Consistent evaluation between faculty

· Clearer expectations for students to follow

· Clarity of congruence to PPA and MIT Rubric

· Clarity for students about data-gathering—both whole class and individuals—charts, excel sheets

· Made students pay more attention to contextual factors—made this part stronger

· Clearly showed that candidates could describe contextual factors, but less follow-through with actually using the data to inform instructional decision-making

· Problematic

· directions between overview, rubric and individual sections need more specific follow-though—things described more in one part than others—if students only read ONE part of the document, they missed directions for follow-through—particularly with the analysis of 3 case study students

· “teaching procedures”—all lesson plans –unit overview

· analysis directions need clarity for FULL analysis first BEFORE picking 2 parts in project.

· NOT clear where PISL documentation needs to go

· Need to smooth out WA PPA IP Rationale info with rubric descriptions

· Need to revise instructional decision-making and analysis directions sections in particular

· Though sections provided clear organization, and more consistency in what students provided—led to more disconnected parts rather than creating bridges between sections—became more of checking off pieces of information to include rather than making sure they all related to each other. Just overall more fragmented document.

· Candidates copy student work—but often there is no teacher assessment of that work. Need to make sure to attach, or write on where this shows progress toward GLE/EALR/PE

Next steps:

· This summer need to go through and smooth out IP Rationale, and Renaissance, part 5&6

· Exemplar pieces: 

For each section: Unit overview charts, analysis

· Seminar discussions for each section—to support their instruction

· Aggregated data from Rubrics

Terry is going to pull out exemplars.

This is a really strong piece in standard V, need explicit conversation in student teaching seminars about bringing in contextual factors.

Terry’s team worked overtime to model these very practices. Still didn’t see much impact. Hmm

Faculty need to look over Terry’s revisions. 

Next year we need to have aggregated data re these rubrics.

Over the next three years will shift to a full sheet of data.

How does this project relate to the procert portfolio? Terry says “it doesn’t”- except underlying process.

· Update on implementation of co-teaching model and PEAB positions
Terry: students had no problem doing fall co-teaching and EALR project .

PEAB says students need to do at least one standard student teaching.

This fall will be at 3 schools.

Involves progression of responsibilities for student teacher.

Teacher doesn’t need to leave the classroom – what does solo teaching mean, student does all of the planning etc. Sherry will provide document.

· One more discussion about masters’ projects (
Should it continue as it is with cohorts choosing or should EALR project become master’s project?

Do research project in some form – find research, critically review, synthesize. One way, First year learn critical review, winter of second they do relevant research and write paper. Or literature based curriculum project. Develop unit, do research on models of teaching, some review of literature. 

Or – have students identify topics in first year in teams, spring they do curriculum project. 

Can teams do variations on project as long as basic parts are taught etc. Faculty agrees the project can be constructed how each cohort would like as long as the project contains: finding research, critically reviewing, synthesizing.

Tuesday – 8:30 – 2:00    A3105    Brown bag lunch
· Review end of program data – discuss any program adjustments suggested by data
Terry’s group used new rubrics:

Sonja’s group: imbedding - Sonja will be meeting with teachers that she worked with from science, theatre, art to debrief.  re work with Jenny Reburg and science ed. Is anyone demonstrating the pedagogies that we teach. Some work done separately between the 3 could have been done together.  Recommend continuing the model with an eye toward streamlining, combining sessions etc. between the 3. – core workshops? PESB would like us to be doing this with all content areas, faculty there in the classroom observing with students. Readings will be put into the fileshare resource file. 

What does it mean to bring inquiry into science?

Work with MiT alums in conjunction with our student teachers. 

Hard to know the expertise of mentor teachers. 

Is there a place in our grade bands to look at canned programs re Foss science kits etc.?

Whoever is supervising student teachers need to ask the debriefing questions re attempts to implement their own methods.

Doing methods according to this model for content areas that we don’t have expertise in – otherwise stays in house.

What is the philosophy amongst faculty for content area pedagogy/methodology instruction.

Grace: MiT needs more space for ELL, how is it being addressed?

How authentic are we in implementing our conceptual framework?

Will discuss at Fall meeting. Will have an ELL seminar. 

Many resources coming from Magda and Masao.

Data from program evals:

Student response to the retreat, seminar, books selected, models of teaching, try out teaching and portfolios exceeded 80%, some 90% - perceived as very valuable.

Library research, music, portfolios all exceeded.

Terry’s cohort: TLS paper, learning theory workshops also exceeded.

Student led community time is rated quite low – although comes out better in 3 to 5 year surveys so…

· Become familiar with new ProCert requirements to inform MIT candidates of expectations 

We will no longer offer ProCert, but faculty need to stay abreast of requirements.

· Browse and update material in file share 

– yes response means yes it should be done and placed in fileshare. Sherry will reconfigure the fileshare and create a handout to inform use.

· Disposition Survey results (aggregated on spreadsheet) – State requires it. Yes, with a paragraph or 3 synthesizing data, how it was used, patterns, provide a sample survey – all agree to do paragraphs
· Technology Survey results (aggregated on spreadsheet) - Yes, with a paragraph or 3 synthesizing data, how it was used, patterns, provide a sample survey – all agree to do paragraphs
· Statement of what data teams used to make planning decisions- yes, notes taken at planning meetings, can be done by quarter - agreed

· Advancement to Candidacy evals and certification of advancement (certification could be on one spreadsheet) – yes, for certification create a check-off sheet for each cohort,
evals done around conceptual framework, the specifics of how the evals get done can be decided by each cohort
· Rubrics or assessments for integrative papers in Year 1. seminar paper, revised over quarter/s? to appear in quarterly evals, not in fileshare, pull out paragraph from evals, put into one document for fileshare – come back to in fall.
· First year candidate evaluations- yes, Maggie puts them in
· Aggregated data from program evaluations completed by candidates in year 1  (bring surveys to Lynarra each quarter or however often you do these – she’ll have graduate assistants enter info into spreadsheets) – State wants to see student feedback. How often conducted can be decided by each cohort. Include results in data driven decisions for faculty planning meeting minutes instead of submitting these individual surveys. Bring findings to summer faculty retreat. No, don’t put in fileshare anymore
· Quarterly candidate evaluations for second year – yes, by Lynne
· Warning Letters each quarter – yes, by faculty
· Completed curriculum project rubrics from year 1 – yes, rubric or grid etc., by faculty
· Aggregated holistic scores for fall and winter EALR/Positive Impact projects on one spreadsheet per cohort - 
· Completed rubrics for each candidate for fall and spring year 2 EALR/Positive Impact projects – yes, by faculty, rubrics should be standardized
· Both student teaching quarters, candidates’ EALR/Positive Impact Projects in pdf (also need hard copy for archives) – rubrics need to be decided on, needs to go into fileshare, yes, by faculty
· For each cohort, copies of assessments used to ensure candidates familiar with issues related to identifying, reporting abuse and copies of assessments used to ensure candidates understand laws related to teachers and students – has to be moved by each cohort from Moodle - examples from past 2 cohorts, yes, by faculty
· Aggregated scores for these assessments – yes, by faculty
· Rubrics or assessments for master project presentations regardless of length of project - yes, by faculty
· Evaluations of Advancement to Student Teaching portfolios - no
· Any other assessments you use that can be up-loaded to file share - voluntary
· Program description from evaluations at end of Year 1 and Year 2  yes, by faculty
· Program speakers with contact information - yes, by faculty
· Workshop outlines if willing to share – voluntary 

· Professional Growth Plan - yes, by faculty
Data faculty need to make sure candidates OR faculty submit on-line or to program staff

· After each student teaching, Elements of Effective Teaching Survey or equivalent when form changed as per new Standard V (on-line) – yes, by faculty make sure each student completes and submits to Loren before graduation

· After spring student teaching, in addition to Elements, End of Program Evaluation (on-line) yes, by faculty – give to Loren
· PA results - yes, by faculty – give to Loren, do multiple observations on one form. Can use any of 8 observations to mark of MET on sheet
· MIT Student Teaching Rubric scores - yes, by faculty – give to Loren
· Plan for faculty teams 2012-14 (Tacoma) and 2013-15. Update on Tacoma cohort.

Defer discussion until Fall.
· Discuss Ben Simon’s (SI Faculty) invitation for MiT to participate in the annual science carnival
Sonja will talk to Ben.

· Endorsement requirement changes: No changes

PESB wishing/hoping to decrease number of elem ed students.

Having elem ed kids do mid level math as well?

Do interviews before accepting folks?

Faculty need to look at the new State testing and testing dates. See OSPI website
September faculty meeting: A deeper discussion of conceptual framework, learning, faculty strengths

Scott and Michael – change orientation to identity in SJ section? 

Topics for faculty discussion in the Fall:

Learning

Attract a broader range of students – recruitment strategies

How do we make sure that all students can feel authentic in the program

What is the philosophy amongst faculty for content area pedagogy/methodology instruction.

Have a meeting to share methodology expertise?
