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Introduction

This report summarizes the feedback we have received on the written, relatively open-ended survey we ask cooperating teachers to complete soon after they have finished mentoring their Evergreen MIT student teachers. The return rate on these surveys has been a very consistent 50-60%. The survey was implemented to provide an easy way for cooperating teachers to share their overall impressions and any concerns or problems they encountered during the experience– to help us identify any problems that need to be addressed at the program level with the student teaching experience. This fall (2006), for the first time, the purpose of the survey was expanded by additional asking teachers to specifically comment on the planning, instruction, and classroom management skills of their student teachers – with the intent of providing a new source of feedback on student performance. 

Overview: Questions and Response Summaries

We ask our cooperating teachers if they are interested in having another student teacher in the future – which gives us an overall sense of their satisfaction with our program and helps us in finding future student teaching placements. Over five years, 80% of the cooperating teachers returning the survey have said that they are interested in having another Evergreen MIT student teacher. 

We ask our cooperating teachers if they have any suggestions for us about our student teachers or student teaching and then ask if they have any suggestions for us that would make our program better. Both questions are designed to encourage teachers to tell us about any problems they may have experienced.  A third to a half of the written responses are positive comments about the program or about a student teacher.  A small number of comments describe concerns that appear to be very unique to the particular student teacher in that classroom. The remainder of the responses can be easily categorized into11 different recurring concerns. These concerns and the frequency with which they occur is shared in the table that follows. 

For the first time this past fall we also asked cooperating teachers to comment on the planning, instruction, and classroom management skills of their student teachers. Of the 22 teachers who completed the survey, 4 commented that classroom management is the one area in most need of attention or improvement but they are not concerned about their student teacher’s level of performance in this area. 1 comment was made that classroom management was a strength of their student teacher. 1 comment was made on the need for better preparation in reading instruction. 9 comments specifically mentioned exemplary planning. 5 comments specifically mentioned good instruction and1 comment suggested some difficulty with large group instruction. This question will likely be included in future surveys. 

The results over five year to the other questions are organized below in a way that helps draw out the “patterns of concern” that cooperating teachers have shared over the past five years. This information is being shared with PEAB members and the MIT faculty and analysis of this data is expected to continue over the next few months. Two initial findings are:

1) While several concerns appear consistently and are of high concern to some cooperating teachers, only a small minority of teachers express those concerns and for many issues stated as concerns there are one or more comments that see the same thing as a “positive.” For example, many teachers commend the MIT rubric and share support for two 10-week student teaching experiences, though others state these as concerns.

2) In the spring, though not in the fall, a small but consistent number of cooperating teachers comment on lack of communication with the faculty supervisor. One tentative explanation is that in the spring faculty are fully involved with winter quarter evaluations right up until the day student teaching begins, and have a more difficult time seeing cooperating teachers very early in the quarter than they do in the fall. 

	Year
	2006-07
	2005-06
	2004-05
	2003-04
	2002-03
	

	Team coordinator
	Wieden…
	Vavrus
	Walton
	Kido
	Vavrus
	

	
	fa
	sp
	fa
	sp
	fa
	sp
	fa
	sp
	fa
	sp
	mean

	Number of surveys returned
	22
	
	17
	18
	21
	22
	21
	14
	22
	21
	20

	                                                 percent or number of comments

	Percentage of cooperating teachers who would like to mentor another Evergreen student teacher
	77%
	
	88%
	89%
	86%
	82%
	67%
	79%
	73%
	79%
	80%

	Percentage of cooperating teachers who may not or would not like to mentor another Evergreen student teacher
	23%
	
	12%
	11%
	14%
	18%
	33%
	21%
	27%
	21%
	20%

	Made a complementary statement about the program or an individual student
	10
	
	6
	8
	5
	11
	11
	5
	7
	9
	

	Stated a concern about an individual student
	2
	
	4
	2
	3
	3
	2
	3
	2
	5
	

	Concerns                             number of teachers commenting on the concern



	A student teacher’s experience in one school should be longer than 10 weeks
	3
	
	5
	0
	5
	2
	2
	0
	5
	1
	

	The timing of the student teaching experience is not optimal – it starts too early or too late in relation to the school calendar
	2
	
	0
	4
	1
	0
	2
	1
	0
	0
	

	Student teachers are asked by their faculty to do too much work that is “in addition” to their teaching
	1
	
	4
	0
	3
	2
	3
	1
	4
	0
	

	I have concerns about the classroom management skills of my student teacher
	1
	
	0
	2
	0
	1
	0
	1
	3
	1
	

	Cooperating teachers should be given a larger stipend 
	0
	
	1
	0
	0
	0
	0
	1
	0
	0
	

	Evergreen’s student teaching rubric is too long and complex
	2
	
	3
	2
	2
	2
	0
	1
	1
	5
	

	The principal should have been invited to be more involved in the student teaching experience
	0
	
	2
	0
	0
	0
	0
	0
	0
	0
	

	There is a need for more consistency between faculty supervisors
	0
	
	0
	0
	1
	1
	0
	0
	0
	1
	

	More effort should be made to properly match student teachers with cooperating teachers or schools
	0
	
	0
	1
	0
	2
	0
	0
	1
	0
	

	I experienced a lack consistent communication with the college supervisor
	0
	
	0
	6
	0
	4
	0
	3
	0
	0
	

	There was a conflict between school norms and Evergreen’s philosophy of teacher education
	0
	
	0
	0
	0
	0
	0
	1
	0
	0
	


