Teacher Candidate Survey

Elements of Effective Teaching Fall 2006


Comments
	Elements of Effective Teaching
	Circle one choice to indicate the degree to which the MIT Program helped prepare you to enact each element
	Circle one choice to indicate the degree to which you were able to apply/demonstrate this during your Fall student teaching
	Optional Comments: mention any concerns, suggestions, extenuating circumstances, etc. – use the back side or additional pages as needed 



	I felt prepared to use research and experience-based principles of effective practice to encourage the intellectual development of my students.


	· The math and reading curricula were scripted success for all – there was little to no room for alteration.
· Learning modalities and cycle.

· Particularly in reading, writing, and math.

· Philosophical difference with Mentor.

· As often as possible. There were curricular objectives put forward by the school itself that sometimes stood in opposition to best practice.

· It is much easier to be prepared for something, and a whole different thing to apply it.

· Actually I am learning more about math teaching methods after having done it with half of knowledge. I like testing out first then thinking about it later to make improvements



	I felt prepared to use research and experience-based principles of effective practice to encourage the social development of my students.


	· Cooperative skills were greatly emphasized in my class. Cooperative learning/love & logic.         

· I worked with 26 different classes grades K-6. The classes are on a 3 day rotation and come to art every 9-12 days.
· I had not anticipated teaching at the 6th grade level.

· This was because I believed in it and was able to use it outside curriculum during my solo three weeks.

· As often as possible. There were curricular objectives put forward by the school itself that sometimes stood in opposition to best practice.

· Specifically group skill building (Cohen) suggestion – scope and sequence for group building

· Here, with lack of knowledge of American childhood hit home. I was brought up in different cultures so I had a harder time understanding their general social development/behaviors. Had too many specifics to work with.



	I felt prepared to use research and experience-based principles of effective practice to encourage the personal development of my students.
	-     I went through the art room making individual discussions possible with students.
-     The application was enabled by my own professional experiences prior to MIT.
-     Unclear what this means.

-      I would have benefited from adolescent development with 5th graders.

-      This was because I believed in it and was able to use it outside curriculum during my solo three weeks.

-      Felt as though I was prepared as I could have been – so much learning in this area comes during practice- more time could have been spent if the schedule allowed.

-      I felt somewhat unprepared to deal with the many conflicts my students had with each other. I drew on my instincts and some research.

-     I was unable to access a database with student information.

-     I gave them opportunity to express their dreams, concerns, fears through writing.

-     More focus on K-4 than 5-8 in Elementary endorsement studies.

-     Most of this also came from military experience in leadership.



	I felt prepared to adapt learning experiences to include ethnic and racial diversity.


	· Had the theory but not all the practical examples.

· Once I started solo teaching, and mainly in reading.

· A solid foundation of understanding and necessity was built – could use more guidance on strategies and resources – school curriculum was not very inclusive (student teaching)

· I feel that I was very prepared for this.
· My diverse classroom allowed for multiple perspectives. However, I felt unprepared adapting learning experiences with my Samoan students.

· The texts dealt with a wide range and one text ‘Black Boy’ had sensitive subject matter which I felt prepared to discuss.

· I felt this was something obsolete when it came to some texts dealing with specific groups and was unable to apply it. There is nothing you can do but get to know your students.


	I felt prepared to adapt learning experiences to address gender differences.


	· Discussed sexism in sports during a lesson, used texts with male and female characters/authors etc.
· In groupings of students primarily. Also when dealing with behavior management.

· A solid foundation of understanding and necessity was built – could use more guidance on strategies and resources – school curriculum was not very inclusive (student teaching)
· I’m not really sure what is meant by this.

· Felt prepared when dealing with content, but not so much with group work.

· I felt the texts I had to teach were male dominated. ‘The Iliad’ used women as possessions, which I turned into a discussion with the class.

· I feel a bit unprepared to notice gender distinctions with 6th graders. I experienced a problem with this in group work.
· Gender should have been more than a jigsawed side note.

· Probably greatest area of focus for me. I think after math teaching, I grew most here.

	I felt prepared to adapt learning experiences to address linguistic diversity.


	· I had to go with my intuition and limited advice from the school ELL teachers.
· Learned about story structure, a bit of ELL, etc.

· I had quite a few ELL students that I was really unsure how to deal with in a biology class.

· Prepared through Master’s paper, not just MIT program.

· District pulled out ELL students during literacy.

· Found myself with two students with little comprehension of the English language. I often felt unprepared to help them despite the literacy works done in MIT. ELL or LEP could be covered more, from my point of view.

· Need more info on ELL (I am aware this is coming in the winter)

· I knew that students should learn in first language so I tried to sit students who were ESL together.

· I had several ELL students and felt like I flew by the seat of my pants here. I look forward to addressing this in winter quarter.

· I felt more prepared to do this because of my MP research (which focused on the learning needs of ELLs), but I don’t think my MIT course work prepared me for teaching in an environment where ½ of my students were ELLs

· More work on ESL methods would have helped. Luckily I speak Spanish at a basic level so it helped some, but I still had trouble with not always having the materials needed.




	I felt prepared to adapt learning experiences to address cultural diversity.
	-      In solo teaching
-      In spots, or cracks in school schedule. Not deliberate in school culture.

-      A solid foundation of understanding and necessity was built – could use more guidance on strategies and resources – school curriculum was not very inclusive (student teaching). I must add, MIT prepared me significantly to understand the absolute need for these – better, I suspect, than most other programs; I say this often having conversations with students from St. Martins and the U.W. My feelings of being only somewhat prepared stem from the commitment and desire that I was prepared fro, which makes me aware of my shortcomings in these areas. No amount of preparation or practice would be too much.
-     I was open about different cultures and asked students to tell how their culture applied to lessons.

-     I had difficulty relating other cultural experiences to my student’s lives, but worked on this a lot.



	I felt prepared to adapt learning experiences to include students with exceptionalities.


	· I feel a disconnection from my understanding of differentiation and my ability to do it.      

· Once again, most of this was due to my previous experience with special ed. students.
· Coming this winter!

· Definitely grew in this respect through the quarter.

· Still don’t know how to deal with a class of students of hugely varying abilities

· Made attempts but not always effective due to huge range of abilities.

A solid foundation of understanding and necessity was built – could use more guidance on strategies and resources – school curriculum was not very inclusive (student teaching). I must add, MIT prepared me significantly to understand the absolute need for these – better, I suspect, than most other programs; I say this often having conversations with students from St. Martins and the U.W. My feelings of being only somewhat prepared stem from the commitment and desire that I was prepared fro, which makes me aware of my shortcomings in these areas. No amount of preparation or practice would be too much.

-     I found this difficult to attend to with all the other students in class.

-     However, student 504s were dated back to 1995. It was difficult to   assess their current exceptionalities.

-     I had a student who broke her writing hand tell me answers to a test. I gave homework to office for absent students.

-     This came up often with the large number of students I had designated SPED.

-      I had to do this regularly, but I didn’t feel prepared. More focus on this during year 1!

-      When applied, I was not sure if it was right. I would put SpEd before student teaching and democracy in classroom after first student teaching.



	I felt prepared to effectively use instructional strategies to develop students’ abilities in reading.


	· Applied occasionally instead of regularly because I student taught in an art room.
· The curriculum was scripted, if it wasn’t in the script, I couldn’t do it.
· Due to philosophical split with Mentor Teacher.

· Sherry Walton prepared us well for reading.

· Terry’s class helped with this. I often referred back to my notebook.

· I did the pre, during, and after reading activities. I focused on content first and then broke it down.

· Although I felt very prepared, I can never get enough ideas in the area of reading strategies.

· At level placed (7,8)

· Thank you Sherry!

· At first I put a 3 but then I realized that I folded in reading strategies almost daily and students ability to interact with text seemed to improve.

· If it was my classroom totally (not me coming in for a few weeks), I would have done more, but as it was it would have made transition back to other teacher hard for students.



	I felt prepared to effectively use instructional strategies to develop students’ abilities in writing.


	· No set writing block in day (student teaching)
· Due to philosophical split with Mentor Teacher
· Writing was not implemented much during my teaching.

· Grammar in context book helped, as well as Atwell writing workshop strategies.
· Students wrote daily. They reflected on areas for improvement.
· At level placed (7,8)

· Thank you Sherry!

· Especially in science writing, need work with math writing



	I felt prepared to effectively use instructional strategies to develop students’ abilities in critical thinking.


	· It was very difficult to encourage critical thinking in my classes. Kids seemed really apathetic. I tried, though.
· To the levels of my students.
· Only in the cracks of the curriculum.

· Some of what the curriculum asked did not aim at the development of critical thinking skills. I would try to offer supplemental materials.
· Last year’s workshop on questioning was a huge help.

· I asked higher level questions and tried to engage all students and worked off their ideas.

· These things are taught quite well by the program.

· I tried to apply strategies regularly, but I am still learning how to create effective learning opps.



	I felt prepared to effectively use instructional strategies to develop students’ abilities in problem solving.


	· There was little opportunity to engage in real life problem solving with SS.
· Only in the cracks of the curriculum.

· Some of what the curriculum asked did not aim at the development of critical thinking skills. I would try to offer supplemental materials.

· I was too overly concerned with classroom management to even get much beyond that.

· I tried to incorporate disequilibration in some of the lessons.

· These things are taught quite well by the program.

· I did not create enough opportunities for students to engage in problem solving in my 9/10 English class. We did quite a bit in the 11/12 English, History, and world cultures classes.

· Troubles I had tied to issues I had with social development above. How to get them to do the work of problem solving.



	I felt prepared to diagnose reading difficulties and use research-based intervention strategies.


	· Did not have opportunity to do this in art room placement.
· It wasn’t in the curriculum or it wasn’t encouraged/taught to me.
· ¼ of class already received reading support (including SPED) w/ a couple on their way.
· Able to recognize. Harder to respond.

· Even participated in student/parent conference about reading difficulties for a student who refused SPED services but qualified.

· School culture.

· Applied when I could. That is, used for my own information and lesson construction. Prescribed goals were not always congruent.

· We had a set curriculum that I went by.

· I was required to use a scripted program for those students who had difficulties reading.

· I asked my teacher about reading skills for she had most of the students before.

· At first placement.

· I felt stronger in diagnosing difficulties and still unsure of how to provide intervention for all students

· Little Time for 1 on 1

· When it came up… we did a lot of out loud reading or reading our own work…

· If it was my classroom totally (not me coming in for a few weeks), I would have done more, but as it was it would have made transition back to other teacher hard for students.




	I felt prepared to use individual and group motivation for encouraging positive social interaction.


	· I was able to practice/reflect upon social development and skill building in my students daily.
· Did group work and teambuilding activities. More variety in group work theory would have been good.

· Difficult within the existing community.

· When I was able to negotiate time. Not a part of school culture 

· I used my instincts but I’m not sure I was always correct.

· Last years workshop on concepts helped here. I started the year off 
with a concept formation lesson on respect.

· After learning about them, I grouped them by behavior and scaffolding possibilities.

· I felt strong in theory going into student teaching but applying theory to practice was challenging

· Learned from observing mentor teacher



	I felt prepared to use individual and group motivation for encouraging active engagement in learning.


	· I tried this a lot without much success.
· when able to/school culture
· applied whenever and wherever I could.
· I tried to include active learning in every lesson.

· I knew about assigning group roles but did not implement this.

· I felt strong in theory going into student teaching but applying theory to practice was challenging

· Learned from observing mentor teacher

· Marginal success due to issues of social development. 



	I felt prepared to use individual and group motivation for encouraging self-motivation.


	· Not intentionally applying or thinking about it with my students
· When able to/School culture

· I felt strong in theory going into student teaching but applying theory to practice was challenging

· Learned from observing mentor teacher

· Marginal success due to issues of social development.


	I felt prepared to use effective verbal communication for fostering active inquiry, collaboration, and supportive interactions in the classroom.


	· In solo three weeks.
· There is a learning curve here. I’m getting better.

· Perhaps more concrete instruction on setting up and facilitating group presentations would have helped.

· I answered all questions and actively encouraged verbal participation.
· Learned from observing mentor teacher

· Still learning about questioning strategies.



	I felt prepared to use effective non-verbal communication for fostering active inquiry, collaboration, and supportive interactions in the classroom.


	· Am still unsure that my body language is inclusive of all cultures/ethnicities
· Due to previous experience.
· In solo three weeks.

· There is a learning curve here. I’m getting better.

· Faber and classroom management lesson helped here.

· I am good with facial expressions and body language which we learned about in class.
· I don’t know how intentional my actions were.
· MIT plus Visual Arts experience.
· I can’t pinpoint where MIT helped me with this. I feel like I brought it into the classroom on my own.


	I felt prepared to use effective media communication for fostering active inquiry, collaboration, and supportive interactions in the classroom.


	· What does this mean?
· School

· More time with media and media literacy would be great. We did have a good deal of media use in MIT and I integrated it as often as possible in student teaching.
· We hadn’t scheduled computer lab time yet.

· I videotaped my literature circles for group reflections.

· I am not good at this and it was difficult to get any resources at this school.

· What I consider non-verbal may fall under media, do you mean technology?

· Mostly came from prior experience when it dealt with technology




	I felt prepared to communicate effectively with my students’ parents, relatives, or guardians.


	· I don’t feel like we even really touched on this? 

· This was difficult to accomplish due to placement.   
· Due to previous experience. This was not covered in MIT.
· Felt somewhat prepared but did a very good job doing so

· Due to mentor teacher control of classroom.

· The role-playing in MIT was great. I wonder how we could add even more. Had regular e-mail communication with some parents. Good conferences.

· I learned more about his from my mentor teacher.

· Most of my students parents spoke languages other than English

· I met parents through conferences and did email a couple parents which worked out nicely.

· Email and handouts only



	I felt prepared to actively engage my students’ families in planning and implementing curriculum.


	· N.A. in art room used by 26 classes (in student teaching capacity)
· My curriculum was set by the Tacoma School District.

· Due to mentor teacher control of classroom.

· Only applied for three particular students. Would love to work more with this.

· Again, working with my mentor teacher helped me attend to this.

· I sent home 2 letters at the beginning but they were merely informational. I would like more knowledge here.

· Only to the extent of pre-assessing K-4 readings, writing understanding and experience.

· Most times it dealt with issues around students needing SpEd accommodations. See earlier comment about SpEd.



	I felt prepared to use knowledge of subject content to plan and implement instruction.


	· Sometimes I wasn’t sure. I felt stronger in K-3 content than 4-6.
· As well prepared as I could be for this point in time.

· Pre-packaged curriculum.

· Again, Terry’s class helped here.

· I taught texts I have never read but used skills in deciphering and breaking apart text to teach it.

· Not necessarily knowledge alone, but knowledge plus resources.

· And then some.



	I felt prepared to use knowledge of my students’ communities to content to plan and implement instruction.


	· I was able to do this by listening to and asking my students questions.
· School culture

· I related lessons to them and asked specific questions about neighborhoods where they live.

· I didn’t know much about the communities in the school’s location.

· With regards to fine art experience

· Again, lack of experience with American children reduced applicability



	I felt prepared to use knowledge of curriculum goals to plan and implement instruction.


	· As a student teacher in the art room I designed the curriculum based on state EALRs and district goals.
· North Thurston has explicit goals in math.

· Through EALRs/GLEs

· I often crafted my own lessons outside curriculum, with standards present, to supplement and enhance district guidelines.
· 1st year’s work on EALRs and GLEs helped here, as each lesson was aligned to a state requirement.

· My teacher mentor gave me sheets about what will be on A.P. tests and WASL and I made sure to emphasize those skills.



	I felt prepared to reflect on my teaching and set goals for improving instruction and student learning.


	· MIT’s reflective practices have helped me to develop as a reflective practitioner. A necessary quality for teaching.
· Constant reflection
· Portfolios and seminars helped here.

· I reflected after every lesson and thought of ways to improve

	I felt prepared to use educational technology including the use of computers and other technologies in instruction.


	· School mentor teacher culture and beliefs
· The only technology available to me was an overhead. I brought in my own laptop for video reflections.

· Again, based on my lack of skill and the limited resources

· I used computer lab, but my language approach needed to be tweaked more. Needed a more basic, age appropriate approach.

· Document camera/slides

· My classroom had no computers (working). Not even an overhead projector!

· And then some. Even sued technology from Lab stores on campus to take to class – might mention this possibility in the future.




	I felt prepared to use educational technology including the use of computers and other technologies in assessment.


	· I can’t think of an example.
· The only computer use in terms of assessment was the teaching of statistics and educational data. Teacher use not student.

· I learned how to do this for my CT.
· I was not given access to teacher’s computer until very end.

· Summative assessment only (powerpoint)

· Technology was not used at all for assessment, grading, homework help, etc. It’s difficult to gage how prepared I would have been.



	I felt prepared to use educational technology including the use of computers and other technologies in professional productivity (eg. Electronic grade-books, websites for homework help, etc.)


	· Used websites to research art works. Not applicable: Grade books and homework help.
· My mentor taught me their system.
· Learned on the job.

· I had exposures to ESIS before student teaching.

· I was not given access to teacher’s computer until very end.

· This rating due to mentor teacher, not MIT.

· Technology was not used at all for assessment, grading, homework help, etc. It’s difficult to gage how prepared I would have been.

· 

	I felt prepared to participate effectively in group decision-making.


	· Mentor teacher prevented input.
· As student teaching went on I grew in confidence and became more active in professional development activities and faculty brainstorm sessions. Quiet at first.
· In terms of seminar, I was given support, encouragement and advice.

· With other teachers staff re: joint approaches to particular students.

· I got HUGE kudos for my collaboration abilities with other teachers and staff – MIT really gave me an advantage in this area.

· Not sure what this refers to




General Comments:
· I gave very few 4s because I feel ‘very prepared’ only when I’ve practiced repeatedly – until getting experience through student teaching I was rarely very prepared.
· For nearly all, I felt somewhat prepared because until these ten weeks I did not have many opportunities to see/do these above mentioned things in classrooms where it was happening in a good way. This was my first real doing without a lot of seeing somewhat prepared. Ten weeks=fast so I applied things occasionally to rarely. I’m not skilled enough for regular application. Somewhat prepared=a solid foundation to get there with more experience and seeing.
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