Master In Teaching Program

End Of Program Survey 2008

27 responses out of 35 graduates

Choose one to describe your current plans for next year:
	Teach full-time
	Teach part- time
	Substitute teach
	Not teach
	No answer

	27
	0
	0
	0
	0

	100%
	
	
	
	


Ten weeks of student teaching, ten weeks of campus work, and a second ten weeks of student teaching were a valuable part of my student teaching experience:

	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	14
	9
	1
	2
	0
	1

	52%
	33%
	4%
	7%
	0%
	4%


I understand what it means to have a positive impact on student learning according to Standard 5:
	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	21
	4
	0
	0
	1
	1

	78%
	15%
	0%
	0%
	4%
	4%


I know how to collect evidence, including evidence based on student voice, to determine positive impact on student learning:

	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	19
	5
	1
	0
	0
	2

	70%
	19%
	4%
	0%
	0%
	7%


If you wish, enter comments about the structure of year two here:
I think it was valuable to have a quarter of reflection between the two quarters of student teaching. It allowed me time to regroup and reflect after a difficult first quarter before beginning the next quarter of student teaching.
Having two sessions of student teaching was of great value in working in the school system with professionals. It also provided a chance to teach in a different environment and grade level.
I wish that winter quarter had been more meaningful. I liked the contract project because we got to focus on something of interest to us. Revisiting all the topics we had previously studied seemed like a waste of time sometimes. Maybe gather feedback from students about what they would like to revisit before planning winter quarter. Students could even be divided into groups based on their interests of what they would like to focus on further. I also think it would be cool to have students choose some of our own seminar books. There are tons of books we mean to read but can't find the time. Students could choose their own books for one or two weeks and we could seminar on common themes.
I think the structure of year two needs improvement to be more effective and have a more continuous flow. I think that because students begin student-teaching in early September, and end in early November, that winter quarter should also start three weeks early, and spring as well. This would allow for a longer time period after spring student teaching to prepare job applications and substitute teach.
Spring and Fall student teaching placements were awesome. Really liked the independent study in the Winter quarter. Question the validity of meetings during the second student teaching placement.
I feel very fortunate to have had two student teaching experiences. I am definitely a more prepared and better teacher going into my first year of teaching than I would have been without it.
Seminars during the 2nd student teaching quarter felt useless. Perhaps have a speaker come? Winter quarter felt more like a series of professional development workshops than graduate level work. Wish we had managed to read some Sonia Nieto or one of the anthologies that she has edited. Wish that we had done a closer study of different approaches to classroom management.
seemed as if many winter quarter activities were designed to fill time.

Another student teacher in my building was student-teaching for the entire year. I thought that was more realistic and might prepare me better for the real thing. But by getting 2 experiences (in my case high school and middle school) and by being able to go back and analyze and reflect, I gained understanding and had an opportunity to use that knowledge to improve in my 2nd student-teaching experience. I think I prefer it our way.
It could have been more academic; separating out classes by grade level & specialization may have helped.

Second student-teaching placement is awkward for student-teacher, mentor teacher, and students. A single, lengthier placement (as with other programs) would have been preferable.
I did not enjoy Winter Quarter of year two. After having the long Christmas break to reflect on my successes and challenges of student teaching, all I wanted to do was get back into the classroom and try out new ideas. Winter quarter on campus was torture - covering topics we had already covered and being kept out of the classroom.
The middle winter quarter was grueling. I would much rather have done two student teachings one after the other and then had time to substitute in the spring to make connections and money.
In an hour of my faculty observing me teach, and giving me feedback, I learned more than I did reading whole books and participating in seminars. I appreciated the foundation that year one provided, but I learned so much more when I actually got in front of students.
Having the opportunity to student teach twice is highly valuable!!
Waste of time.
Year 2 winter quarter was not significantly helpful.
The reflection quarter felt more like prescribed seat-time. I don't think I got much out of it and recommend that it be changed to include either more independent/contract work and more time spent on special ed.
t was extremely difficult to engage in the middle ten weeks of campus work after having had the real-life experience of the fall student teaching, but the independent project helped a lot. Many activities during that time felt really artificial. It would be excellent to instill more student directed learning in the winter quarter, along the same philosophy as the independent project.
The structure of the second year of the MIT program is a great way to balance practice (and hopefully praxis) with time for reflection during winter quarter. However, winter quarter needs to focus this reflection in practical terms through practical means. Time to sit and seminar on fake lesson plans for hypothetical youth whom need accommodations is far from practical, and as such, is not very helpful.
As a teacher, I plan to address biased attitudes and actions:
	All the time
	Sometimes
	Rarely
	Never
	No Answer

	21
	5
	0
	0
	1

	78%
	19%
	0%
	0%
	4%


If you wish, enter comments about your interest in addressing biased attitudes here:

I have always had an interest in addressing biased attitudes.
After the work and reflection in this program, I am more aware of biased attitudes--including my own. I have less tolerance for them, knowing the negative effect they can have. I am more courageous about addressing them.
While I am interested in addressing issues of bias, I do not believe that our program adequately addressed whether or not we accept certain issues of bias. It seems that one needs to buy-in to a blanket of anti-bias work rather than truly examine social issues.
I'm deeply committed.
I understand now how to address biased attitudes in a professional instructional manner.
More needs to be done in the beginning of the program to build community before and during times of addressing bias issues within the cohort. Conflicts arose early in the program involving students accusing others of biased attitudes along the lines of personal attacks about cohort members' biases. Essentially, explicit instruction about how to talk to people in such a way that, as I tell my own students, 'respects the person while challenging the idea'. We have all been encapsulated at some point, and attacks simply close off dialogue rather than keeping it open. Faculty needed to intervene during these times, and this didn't happen sufficiently to keep these discussions safe.
I think it is very important.
When student teaching in Shelton, it became clear that biased attitudes were common, and accepted, and at every school I have observed, the pejoratives "retard" and "gay" are heard all the time. While I would address these possible (and have), it's simply not possible to.
Strategies involving collaborative learning and student-inclusive decision making will be essential in my classroom:
	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	22
	3
	1
	0
	0
	1

	81%
	11%
	4%
	0%
	0%
	4%


If you wish, enter comments here about your interest in collaborative learning and student inclusive decision making:
Collaborative learning and student inclusive decision making were a focus of my lesson planning this year. I was able to facilitate a Foss Science unit on Mixtures and Solutions which included both of these aspects in the process.
My interest has been tapped but I have not yet witnessed a successful model of collaborative learning and student inclusive decision making, so it seems pretty theoretical at this point.
In the special ed populations that I have taught, it is not always possible or beneficial for students to collaborate.
Can't imagine doing otherwise.

I wish we had spent more meaningful time covering classroom management. The book we read was great and I am really proud of my democratic management plan, but I really would have liked to engage further with this as a cohort.
It make so much sense to use collaborative learning in mathematics--I think it is supportive, more engaging, and more interesting for students when it is set up correctly. It so important to include students in decision making--it's their life, they need to know they have some control over it.
I could not conduct a class without them.
Meaning other than the fact that it's essential?
Including students in their own learning is important because it makes it more relevant to their lives. Students must also learn to work with peers, as that is just important as the concept being learned.
I will incorporate student-centered, constructivist pedagogy into my teaching:
	Constantly
	Sometimes
	Rarely
	Never
	No Answer

	20
	6
	0
	0
	1

	74%
	22%
	0%
	0%
	4%


If you wish, enter comments here about your interest in student-centered, constructivist pedagogy:

MIT did a good job with getting this part across.
This is certainly not the way I learned math, but it makes me all the more dedicated to it. I can see the wisdom to push for conceptual understanding and not just procedural. However, procedures are important too--students just need to understand when and how to apply them.
John Dewey!
During student teaching I was able to see the benefits of student centered learning. Student engagement was always greater.
I will practice constructivist pedagogy the way it appears in books, and not in the lazy, uncaring, entirely worthless way Masao Sugiyama practiced it.
Students with learning disabilities do best with structured learning in a structured environment. My biggest failures as a student teacher were when I attempted to have kids work collaboratively in a constructivist manner. Maybe I can figure out a way to introduce this work to them so that the "iffyness" and freedom of it don't throw them, but as yet, it has been a disaster.
Extremely valuable; can be overwhelming to low-status students, especially within a limited timeframe (10 weeks)
I see myself as a leader or advocate for democracy in schooling, anti-bias and multicultural education, and developmentally appropriate pedagogy:

	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	16
	8
	1
	0
	1
	1

	59%
	29%
	4%
	0%
	4%
	4%


If you wish, enter comments here about your interest in being a leader or advocate for democracy in schooling, anti-bias and multicultural education:
It's hard to say if I am a leader in these areas, but I am most certainly an advocate.
Well simply put, if you're not fighting against bias, for democracy and multicultural education than you're fighting for it.
I really don't know -- truly don't, after all this time -- what "democracy in schooling" means. While anti-bias and multiculturalism are important and will be a component of my curriculum, they will be just that: a component.
MIT prepared me to meet state and national standards involving, among other things, WACs, EALRs, 504s, and IEPs:

	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	0
	15
	2
	1
	9
	0

	0%
	55%
	8%
	4%
	33%
	0%


If you wish, enter comments here about your preparedness to meet and to help your students meet standards:
I feel I was very well prepared to and know the importance of aligning my teaching with state standards (EALRs), even though they are changing. I think there was little emphasis on special education--IEPs and 504s--but in both of the schools I student taught, there seemed to be little to no emphasis placed on these anyway. I plan to do more work in this area.
Didn't know what 504 was until it came up at my student teaching.
I feel that our SPED training could have been more complete in terms of how to work with SPED professionals.
504 and IEP are still a mystery, I worked with them during the school year and I don't quite understand the difference. I think this is systematical and not what TESC did.
I still feel that I lack what is needed out there to teach reading to students with different needs.
More could be done to prepare for special education experiences before the winter quarter. By the winter quarter we all had professional real-life experiences with IEPs and 504s, and so the special education portion felt completely artificial.
Most of what I learned about these was through the schools I student taught at and not through class work or reading.
Our special ed unit contained little/no information about 504s and about the difference between 504s and specially designed instruction. We did not learn how a student qualifies for a 504. We did not learn what our responsibility as teachers is to students who have 504 plans. We did not learn what IDEA is. Having earned my SPED endorsement last year from St. Martin's University, I feel well-qualified to say that in the Evergreen cohort this year, we learned virtually nothing about IEPs. We did not learn what goals and objectives are and whose responsibility it is to see that students are meeting them. We learned nothing about IEP meetings and what a general education teacher's responsibility is when attending one. I know that many of my peers were extremely confused (and still are) about response to intervention, what it is, and what their responsibility will be as gen ed teachers. We did not learn much about the referral process or how a student qualifies for an IEP. And on and on and on! I would like to say that we DID learn a lot about various disabilities, but Ms. Ensign's lesson about autism, for instance, was a 40-year-old movie of the week. She added nothing about the fascinating recent research developments, etc. Similarly, what we learned in the book was about it.
I feel prepared to meet WACs and EALRs. We received very little guidance on 504s and IEPs, so I do not feel prepared in that area.
I feel totally prepared to deal with EALRs and GLEs, but somewhat unprepared to deal with 504s and WACs. I feel very prepared.
I feel very prepared.
Learning about WAC's, EALRs, 504's and IEP's my first year helped me to become comfortable and able to reference them at will when needed in lesson planning or in general.
Thinking back to student teaching, how well did MIT prepare you to be successful as a teacher? Enter comments here about your overall preparedness to teach:
I feel very prepared and confident in my ability to teach and manage a classroom. I think all that could be done was done--now I need to get out there and do it.
I felt ready to step in and solo teach right away.
Very well. Every time I heard educators talk I could follow along with the conversation because I had the relevant background knowledge.

My overall preparedness to teach is beyond what I would have expected. Parents, districts and teachers comment on my abilities to teach, use multi modal methods of teaching, and my ability to deal well in stressful situation.
MIT program gives you the theory but it was up to me to figure out how to apply it. This is probably the case for any program!
I am prepared.

I feel prepared to recognize my future unpreparedness, which is as successful as a program can be in my opinion. The focus on self-reflection has helped me develop reflection as a habit; an invaluable skill.
I feel that I was prepared as any person might be prepared to go before a classroom full of thirty students.
As far as practical strategies and techniques to use in the classroom, the MIT program did not prepare me well. Giving me a theoretical background to use as a basis for trial and error in the classroom and to stumble upon practical strategies and techniques, the MIT program did a good job.
MIT steeped us strongly in education theory and history and weakly in the practical day-to-day of dealing with a class. We were, in particular, poorly prepared to deal with behavior management issues, with special education, and with parents. Unit planning was most useful.
I am prepared to instruct. I feel less prepared to manage behavior.
After year 1 I felt totally unprepared, but after 2 student teaching placements I feel like I am prepared to be a great teacher.
I feel prepared to teach because I have had practice in actual classrooms.
The MIT program definitely did prepare me for successful teaching. Having great faculty supervisors working with my mentor teachers also contributed to my success in the classroom.
Could have been better, but I think that I am as prepared as I can be at this point. I would have liked more specific instruction on how to teach English.
I feel more prepared than new teachers from other programs I have met.

I credit the program for the majority of my preparation and ability to teach during student teaching. Collaboration with my mentor was major too, but the program was the biggest factor. Faculty supervision by Gery Gerst during student teaching was a third major asset to me during the experience.
Thinking about the Master's Project, do you agree that this project helped you develop skills and knowledge that will be useful to you in your teaching career:

	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	12
	9
	4
	1
	0
	1

	44%
	33%
	15%
	4%
	0%
	4%


Enter comments here about skills and knowledge you gained from doing the Master's project:

Already had the skills to write a literature review, but I did gain some knowledge about my topic.

I think this was more about preparing us to be able to do education research, more than doing something to prepare us to teach.
It was a great spring board. It solidified my knowledge in that area and gave me a foundation to build on. We chose our subjects so early, I wonder what I might have chosen if asked to choose in the second quarter instead of by week 3. It was very nice to be completely done by the end of the first year!
I understand collaboration. I found my teaching identity. I am able to teach the EALRS! I know how to plan, facilitate, and assess student centered lessons.
I did the extensive master's paper rather than the conference paper. The stress and time that it entailed -- including working every break and through summer vacation -- were not at all worth the information and skills that I gained from it.
This became a process in tedium rather than an acquisition of knowledge. After reading the research, I had internalized the findings. Writing the paper was just a prolonged process of crossing the t's and dotting the i's.
I gained skills in writing and research that were superfluous to my teaching/future in a way. The skills and confidence I gained by presenting my Master's Project are valued outcomes of the program for me.

I like doing research so I found the project interesting. It is not directly applicable to my teaching to do a research project but I do think that teachers should be learning to seek out and to understand original research.
My favorite part of winter quarter.
Sharpen professional writing skills.

Conference papers should be sed for all further cohorts. Lengthy, jargon-full theses are great for jumping the hoop of graduate school, but do nothing more than impress upon us as students and teachers, the importance of traditional erudition. The conference paper was a way to hone our research skills without killing the teachers in us. I highly recommend these for the future.
I feel that I choose a topic that I could reference throughout my teaching career. This project also developed my research skills and gave me a chance to facilitate a conference workshop. Part of teaching is research, investigation and sharing information. My master’s work involved all of these things.
"Conference paper" provided first-hand experience in the research & publication practices within the education community which I believe is essential to leading the education field towards progress.
Again thinking of the Master's Project, do you agree that completing this project gave you a significant sense of accomplishment:

	Strongly agree
	Agree somewhat
	Neutral/No Opinion
	Disagree somewhat
	Strongly disagree
	No answer

	10
	11
	2
	1
	2
	1

	37%
	40%
	8%
	4%
	8%
	4%


Enter comments here about how you feel about having completed your Master's project, including any comments about possible long term benefits to your professional self-confidence:
The presentation part was what I was most proud of.
It was a lot of work so I do feel I accomplished something.
I have done literature reviews before. The project was so spread out over the two years that I felt rather disconnected from it by the time we finally presented.
I think there should be some specialized project that is student-directed, in this case, the conference paper. I felt somewhat accomplished in producing a final piece, but as I have done this before, it was nothing new - and though I hate to be repeating myself - it was just another hoop.
I think our cohort had it easy. I would have been more proud of having written a major thesis instead of a 25 page conference paper.
Producing the Master's Project did not give me a significant sense of accomplishment. I felt that the other aspects of the program I was able to achieve in year one were greater accomplishments. I did value the conferences held during Winter Quarter of year two and found these experiences helped me feel more capable as a teacher.
Never having tackled anything quite this big before I was overwhelmed at first. It was nice to have it broken down into manageable pieces and have success along the way. Overall, it was a confidence booster. I could do it again--I don't want to, but I could.
I grew tremendously!
Adds to professional resume.

I used parts of it in a session at a professional conference
The process was very difficult, but I was happy that it forced me to learn new research skills and work hard to achieve a successful product that I can be proud of.
Very beneficial to my future teaching.

My Master's Project was what I was most concerned with going into the program. Completing my Master's Project was very empowering.
It garnered far more resentment than pride. I felt that it was a sort of academic hazing, with little actual learning involved. Will anyone ever read it? I have no doubt it will be moldering in the library stacks long after I die, nary a fingerprint on the cover. I did gain some knowledge, but again, it was not worth it.
I completed a thesis in fulfillment of my undergraduate degree. The "conference paper" constituted a miniscule amount of work compared to previous accomplishments. It is also an embarrassment to be published alongside many of my colleagues simply because they do not meet any reasonable standard of publication-ready.
Considering your experiences, would you recommend the MIT program to others:
	Highly recommend
	Recommend
	Neutral/No Opinion
	Not recommend
	Strongly recommend against
	No answer

	16
	5
	2
	1
	2
	1

	58%
	18%
	8%
	4%
	8%
	4%


Enter comments about recommending the MIT program here:
I think the MIT program did a good job overall. I don't think I would have gotten a better teacher education anywhere else. I think the reflection aspect is very important for future teachers to experience.
I have criticisms of details, but I think overall there is no other teacher program that would have suited me so well and focused on what I think is important.
Yes, but it depends on the faculty.
I recommend it all the time.
The MIT program is comprehensive and very supportive to developing teachers like myself.
I can't imagine a more supportive, nurturing, demanding, reflective, challenging, or rewarding program in existence.
Participating in the MIT program was the hardest two years of my life but I am pleases with the end result. I feel well prepared as a teacher to teach and collaborate with other professionals.
Great program
Evergreens MIT emphasizes on anti-bias teaching has made me a better teacher. I don't know how graduates from other programs could possibly be as ready to teach with only one student teaching and no structured time to reflect and try again. I would recommend Evergreen to anyone and everyone.
It depends on the person. If that person is a friend of mine and identifies as person of color, I might not. If that person is someone who feels they can play a game and not personalize a great deal of this, and this person happens to be white, and preferably, male, and even more than this, straight, then I would heartily suggest this program. For those who do not fit this norm, this program is a fair bit more difficult to complete.
It would strongly depend upon the individual person.
Depends on quality of faculty.

I would advise people entering the MIT program to check out who their faculty is ahead of time and to wait a year if they would like to work with different faculty.
I think the experience relies strongly on the faculty.
More could be done to make a comfortable environment for non traditional students; I would recommend the program but tell people to be prepared for that.

MIT does not follow the "question authority" ethos that Evergreen is famous for. Any slight to a faculty member (real or perceived)or questioning of any sort can result in negative consequences. Few of us would dare to be honest in our evaluations of faculty, for instance. Who needs the fallout? The upshot is that one's academic (and professional) career is dependent on the wholly subjective judgment of the faculty. Without the more or less objective measuring sticks of traditional universities -- grades and points -- students are at the mercy of faculty's personal opinion. At Evergreen it's all about personality: do the faculty like you? Have you been a proper student and stayed in your place? Not questioned them, in fact made them look good in some way? Then they'll likely write a very nice evaluation of you and let you slide here and there. If they don't like you, well, good luck, bucko!
Is there anything you would suggest we consider to strengthen the MIT program:

Year two: because we are wrapping up, I think the long break between fall and winter quarter halts the momentum and creates a disjointed experience.
I honestly feel that I should get a tuition refund for the 3 quarters Masao Sugiyama "taught" us. He was apathetic about our learning and apathetic about what we were learning. He called laziness "constructivism." I feel I learned less and didn't get as good a teacher education as I could have had we had a faculty member who was engaged and who cared.
More work in special education, it is so important and something that we, as teachers, will have to deal with on a daily basis.
I would try to group the MIT faculty so as to minimize the possibility/potential for faculty not getting along. Year one was strained when faculty were openly feuding.
I enjoyed the times in the program when additional faculty contributed and supplemented the planning and work of our three core faculty members. I would suggest an extension of this trend.
Instill as much student choice into the winter 2nd year as possible. Student-directed reading groups might be useful, with students pulling in books (or other texts) of their own choice beforehand. Before the quarter begins, since there's a long break, everyone in the seminar could choose teaching-relevant texts they think it is important for the rest of the cohort to read, and lead their own seminar on that text. No student would have to choose a text. Also, if the faculty does not have personal expertise with a certain topic, bringing in people who do have that expertise is vital. The ELL and special education portions, for instance, felt particularly insufficient.
When the faculty was unified, their strengths were highlighted and we all benefited. But when the faculty was divided their weaknesses were underscored and we all suffered, our confidence in them was undermined, and it was confusing. I hope, in the future, faculty issues can be resolved behind the scenes and major philosophical differences can be discovered and resolved before the year begins.
Professors collaborate better.

I would continue to keep inspiring faculty members and staff in the program. The reading list was great throughout the program but I would suggest a book to assist teachers for their first year of teaching. (The First Days of School, by Harry Wong)
Make more time for separate grade band classes for teaching reading and writing. Don't do anymore on-line classes. The one thing I got little from was the ELL online class.
FACULTY CHOSEN. Please do not select faculty who intend to retire and who have lost their interest in teaching. This is not fair to paying students who wish to learn. Also, please be very aware of hiring faculty, particularly men, whom are highly sexist though purport to be otherwise. This does a great disservice to half or more of the cohort.
Enforce post-graduate standards for quality of written work (development of ideas, grammar), timeliness, workload.
better faculty, better community building, better use of cohort member strengths, less mindless busy work, more responsive to students
I have grown a lot but have also felt very disappointed throughout this program. I think that the MIT program would be stronger if the faculty wasn't at odds with each other.
Never use Jacque Ensign again.
More guest experts in critical areas like special education, ESL, etc
Quit hating Native Americans.
Assign faculty members to teach areas they actually know about. For instance, Sonja Wiedenhaupt taught classroom management (including behavior management) in the 2007 cohort. She in fact had never taught in a public school classroom and was unable to offer anything but theory... when the reality of the classroom is often much different than the models read about in books. Jacque Ensign taught special education this year. Her CV does not reflect any particular educational background in this area and I can attest to Ms. Ensign demonstrating very little knowledge about special education. She also never taught in a public school (as far as I can tell from her CV). Why does MIT hire people who know so little about their subject areas?? Does the school not have the resources to hire experts?
Enter any closing comments here:
Wow! I'm glad it's over!
Thanks.
I'm proud to say that I am an Evergreen MIT grad!
Overall the program provided me with the basics that I need to go out and be a good teacher. Now it will be up to me to expand and continue to grow and learn through experience.
Scott is great!
I'm sure I sound entirely negative here because that aspect has outweighed the positive experiences I had in MIT. I did have plenty of enriching, illuminating, highly worthwhile academic adventures in the program. I simply wouldn't recommend it to anyone else, particularly being the yearly game of faculty roulette that it is. It's not possible to recommend a group of faculty I would be unfamiliar with, who have their own curricula and particular attitudes that are new every year.
