MIT Alumni Survey Results

(Tallied October 10, 2002)

1. In which year did you graduate?

1999 - 8 graduates responded to the survey

2000   6 graduates responded to the survey

2001   3 graduates responded to the survey

TOTAL
17 graduate responses

2. Choose one to describe your current employment status:

Year
teaching
seeking teaching job
no longer teacher
never taught
no response

1999
6
1
1



2000
6





2001
3





TOTAL
15
1
1



3. Ten weeks of student teaching, ten weeks of campus work, and a second ten weeks of student teaching were a valuable part of my MIT experience:

Year
strongly agree
agree somewhat
neutral
disagree somewhat
strongly disagree
no response

1999
3
4



1

2000
3
3





2001
1
2





TOTAL
7
9



1

1999 

The second student teaching experience was invaluable. I learned so much more the second time around. It was like I was more comfortable and really made an attempt to use it as a learning experience, instead of being intimidated by being a "teacher."

I liked that we had 2 different s.t. assignments, however, I can also see the benefit in having one, longer assignment.

I'm glad I got to student teach in both a high school and a middle school.

Having two student teaching experiences was extremely valuable and I wouldn't change that for anything.  The ten weeks in between was a very productive time for me personally, however it was more of a luxury than a necessity in terms of what I accomplished.

Experiencing the beginning and the end of the school year gave me a good understanding of how to start a classroom and how to close down.

2000

I believe the two ten week student teaching segments were the most valuable experiences in the MIT program.

Although the work was at times (unnecessarily) painful with my cohort and our theme of "Teachers of Native American Learners," it was indeed one of the most powerful learning experiences of my life.

Completing the Thesis between the two student teachings took focus away from classroom practice.  It would have been a valuable learning experience to focus intensely on classroom practice during the interim between student teaching.

Completing the Thesis between the two student teachings took focus away from classroom practice.  It would have been a valuable learning experience to focus intensely on classroom practice during the interim between student teaching.

Completing the Thesis between the two student teachings took focus away from classroom practice.  It would have been a valuable learning experience to focus intensely on classroom practice during the interim between student teaching.

2001

I think it would have been more beneficial to have spring qtr be the reflection qtr and extend the 1st student teaching experience instead

4. As a teacher, I address biased attitudes and actions:

Year
constantly
sometimes
rarely
never
no response

1999

2
5

1

2000

3
3



2001

1
2



TOTAL

6
10

1

1999

When it happens in the classroom we address it right then and there.

I addressed these issues constantly...usually with classroom meetings but also on a one to one basis if I felt that that was needed.

I don't put up with discriminatory statements in my classroom but I prefer to have a discussion about the topic rather than simply admonish a student for their views.

Staff, students, parents, and MYSELF!  Wow! I'm adamant about the importance of stressing this aspect of teaching as part of our preparation.  I'm amazed at the teachers whom I've encountered that are absolutely clueless.

This can be very difficult.  In my "previous life", when I heard bigoted comments, I would just get loud and cuss the person out.  In my new professional role, I have had to work very hard to find a way to voice my feelings without using profanity or personal insults.  My kick-ass prof at Evergreen really worked with me to get me ready for this, and for that I am forever grateful.

It is easy to get caught up in the day to day.

2000

Sometimes a very delicate road to walk as you enter the profession and are trying to build relationships and set up a support network for yourself and your students.

Kids, at the elementary level, still have an aura of innocence about them. Biased comments are addressed appropriately, usually privately, and addressed publicly through my curriculum.

I don't feel that I am always able to "solve" a problem or issue when it comes up in the classroom, but I never let it go without addressing it in some way.  Usually to encourage students to think about their actions or comments affect others.  I try to encourage empathy.

2001

I feel very comfortable correcting students when biased comments are made.  My students all know about and respect my pet peeve:  using the word "gay" interchangeably with "stupid."  By the end of the first quarter last year, I no longer had to correct them on this matter.  Not only did they self-censor, but they also corrected each other.

5. Strategies involving collaborative learning and student-inclusive decision making are essential to my classroom:

Year
strongly agree
agree somewhat
neutral
disagree somewhat
strongly disagree
no response

1999
4
3



1

2000
2
3



1

2001

3





TOTAL
6
9



2

1999

I believe there are times when it is appropriate and times when it isn't.

Because MIT utilized collaborative learning I had a strong handle on how to implement c.l. in my own classroom.

I do a ton of collaborative work, however, rigorous state standards have limited the extent to which I can use student decision making in regard to curriculum.

Daily.  Daily. Daily.  It's very empowering for kids to learn skills to get along with people and to learn how to use their voice to impact their world.

As an 8th grade language arts teacher, I am required to meet the communication ealrs of the state, including the one about communicating effectively with a diverse range of audiences.  But even if there was no such ealr, I consider it my strong suit: teaching them how not to kill each other.  Evergreen's focus on collaborative learning certainly helped me become more proficient at making group learning a PRODUCTIVE venture, rather than just an excuse to let the students hang out.

2000

Including students in decision making requires a lot of time.  The rigid schedule makes this very difficult.  We try our best...

As far as classroom management is concerned, things are very student-centered . . . as far as curriculum/learning, things aren't quite as easy as I wrestle with the state's/district's standards and expectations.

Students always have the option to work with others, except on state mandated testing.  Student interest guides the content direction, I guide skills acquisition.

2001

No comments

6. I incorporate student-centered, constructivist pedagogy into my teaching:

Year
constantly
sometimes
rarely
never
no response

1999
1
2
4

1

2000
1
2
2

1

2001


3



TOTAL
2
4
9

2

I strive to include them in my classroom.

I make every effort to use constructivist learning, although with the WASL sometimes it is difficult.

Yes...I would not take a job or work in a school that I could not teach in a way that matched my philosophy...there is such an unbelievable amount of pressure to "meet the standards" that I sometimes had an extremely difficult time feeling confident that the kids would get there.  Even though I believed deep down in my heart that they would, product oriented parents, government, administration, what have you, constantly stressed me out and I felt a ton of pressure.  Even so, I still taught in a developmentally appropriate way and my philosophy is centered on constructivist pedagogy.

My teaching is centered around the idea of what is best for every kid.  What can I do to get as many students involved in the content I am teaching.

Is there any other way?

more training in it!!  It cracks me up when I go to inservices and they call themselves constructivist and then the next thing they say is, "You'll want to model this first for your students." Arrghhh!  Lol

2000

Getting better at giving students choice in their study and governance...

As a beginning 3rd year teacher, I'm still learning the ropes. Mastering the curriculum given to me is essential before I begin getting creative with it . . .

it's all about the kids :)

2001

No comments

7. Every faculty has its own dynamic, personality, and way of doing things.  As you think back on your faculty team, did it "practice what it preached" in demonstrating teaching skills, values, and expectations? If so, or it not, how?

1999

My faculty did not practice what they preached.  They marginalized students based on the student’s point of view.  Secondly, the faculty did not modify instruction to meet the needs of all learners, instead they adhered to an extreme constructivist point of teaching.  They expected all students to teach from this point of view. 

Before I start my explanation of the above statement I want everyone who reads this to understand that this is one biased point of view. I may lack pertinent information in making these judgements, but I do not think they are unfounded.  Please consider these criticisms before casting them aside.  I truly believe that the MIT program expects from and gives more to the students then any other program, but it can do this without being extreme.    

Since I’ve graduated from this program I have felt extreme pride for the teaching abilities my faculty provided to me. However, I am also ashamed at how the faculty treated many of my peers and my lack of action.  I needed to graduate from the program.  Know I am glad to be able to state my opinion without ramifications.

 My faculty, (Faculty Member), (Faculty Member), (Faculty Member), and (Faculty Member) had extremely high expectations of themselves and their students.  They spoke of a program that graduated highly capable teachers with more diverse skills than other programs.  They accomplished this goal.  

However it came at an extremely high price.  They also marginalized students because of differing viewpoints or abilities.  Later, I will give two examples of this marginalization.

Secondly, they only allowed one line of teacher thinking: extreme constructivism. I am not sure this was the best practice for the faculty.  I will give an example of this pedagogical bias. Then I will conclude with my explanation of why the marginalization of students and extreme adherence to constructivism is in direct conflict with this faculties' goals.  In some senses this group of faculty was it own worst enemy.  I will share an experience I have had over the last three years that demonstrates how I use my understanding to further constructivist teaching, without alienating teachers.  I understand that the members of the faculty are the "gatekeepers".  They are responsible for putting out the best teachers, however, not just the best constructivist teachers.

The faculty spoke of diversity and inclusion but did not practice it, instead it practiced marginalization. Here are two examples:

We had a student with a learning disability in our group who did not finish the program, in my opinion, solely because the correct accommodations were not made.  She did not have the writing or reading skills of the other MIT students, but this was her disability.  She had one of the biggest hearts I have ever seen.  She gave everything to this program.  Would this faculty just cast away an elementary or high school student because they couldn't meet the bar?  I am saddened because I believe they would.  I just think they lost sight of the talent she had.  Her talent was identify and assisting students with disabilities.  She was a role model for, "what can be done".  She could show those students that striving for more was possible.  She can't now.  She doesn't have a classroom.  She doesn't have a teaching degree, as far as I know.  This faculty demonstrated by their actions an inability to accommodate and adjust.  What this lady could have given to students went way beyond reading and writing. SHE COULD PROVIDE HOPE AND UNDERSTANDING! 

Another misunderstanding of diversity and inclusion was an exercise we had in one of our seminars.  The faculty had one student act as though he was disgusted by all the focus on sexuality, gays and lesbians.  He stood up in seminar and voiced his disapproval and then a discussion followed.  It was a great activity.  However, one member of our seminar, who happened to be religious, was warned prior to the activity of what was going to happen.  From what I understand the faculty was worried about what he might say and do.  If he agreed with the actor they didn't want that to come out in the seminar.  I found this to be outrageous.  One of my peers was prejudged.  He didn't have a chance to be himself.  Isn't the idea to have open and honest discussion, not to make sure only one side of the discussion is heard?  The same student who was informed of this activity was later dismissed from the program.  I am not sure if his dismissal was due to his ability or his beliefs.  I am sure he wasn't treated fairly.

Adhering to the teaching philosophy of the faculty was also very important.  If you couldn't "tow the party line", which meant being an extreme constructivist you couldn't make it.  One student, who taught traditionally, was ask to tape and reflect on each day of his second student teaching experience in order to finish the program.  Upon this request the student left the program.  I can't imagine that anyone thinks this is feasible.  I could never have taped every day of a student teaching experience.  When you are given, in my opinion, an unrealistic assignment it is not a choice.  I don't think the most constructivist teachers in our program could have met those expectations.  He was treated unfairly.  

Know, I am going to state my conclusion based on two things I believe true: 1) Constructivism is not the main pedagogical teaching philosophy of teaching programs or the main philosophy used by teachers.

2) Evergreen is seen as an extremist teaching program and an extremist school. 

Why should the faculty care about this?  Well, I believe they should think about making allies instead of adversaries.  If you teach an extreme point of view I believe it is difficult to have a major impact, unless you can move individuals closer to your point of view.  This is what the faculty missed.  It isn't about making elite constructivist teachers; it is about making every teacher more constructivist. 

From what I understand, the 1998-99 MIT program had about 50 participants out of an allowable 60.  The number of graduating students was 32. My belief is that most of the 18 students who didn't graduate speak poorly of the MIT program and of constructivist teaching.  They are not allies.  Now, the 32 students that did graduate probably speak positively of the program and constructivist teaching.  If your ration per year is 32 allies and 18 adversaries I don't think you will make as big an impact as possible.  I also believe your ratio is less that 32 to 18.  Think of this scenario.  What if the faculty used growth toward a goal as an additional indicator of progress?  Then perhaps some of the students who couldn't meet the mark could have the opportunity.  I just think that you need to have a standard bar, like the WASL for example, but also have an individual measure.  Here is an example to illustrate my point.  You have a student that knows how to ride a bike and one that doesn't.  After three weeks of help the students are tested.  The one that already knew how to ride the bike passes the other fails.  However, the bike rider is no more proficient at riding a bike then when she started.  The non-bike rider can only ride for a block and falls when making a left hand turn, but she can ride.  MY POINT: If the only graduates of the MIT program believed in constructivism or started further left on the constructivist continuum than the others what impact did you have?  You convinced constructivist teachers to be more constructivist and non-constructivist teachers to hate it.  Now you go back to the numbers 32 allies and 18 adversaries.  If the 32 allies had graduated from another program let's say 25 would still be constructivist teachers.  It is in their blood.  Now the ration is 7 new allies (25, including me, were allies before the program started) and 18 adversaries.  Does this help or hinder? I will close by stating my ultimate goal for MIT faculty and then give an example from my experience.  The ultimate goal: Graduating the most extremely traditional teachers with a more constructivist viewpoint.  This means: Can you take the teacher who disagrees with you the most and move them closer to your point of view?  They may never agree with you, but they can understand and respect constructivist philosophy.  

I was a member of the Teacher on Summer Assignment (TOSA) program in 2000.  For the last two years I have been the Outreach coordinator for this program.  I use Grant Wiggins and Jay McTighe's book "Understanding by design" as a philosophical base. I believe it shows best practice and constructivist pedagogy.  I had a chemistry teacher in 2001 who believed he could not teach focusing on a global question and still teach content.  He has tried for the last two years, and now his chemistry students survey water quality on over 10 different streams on and around Kent.  The students go on their own time and do the surveying in groups.  They share this information with the city and county.  Also these students go to elementary classrooms to explain how water quality relates to salmon habitat and human needs.  I can't imagine a more constructivist approach.  How disequilabrating is it to stand in a stream and think about how water quality impact humans and salmon?  Then these students share the information with others. WOW!  I firmly believe this teacher would never have signed up for the MIT program and for good reason.  He would never graduate.  He was a disbeliever.  Instead, now this teacher has a major impact on his students, teaches constructivism and content.  He is a great teacher.  I implore the Evergreen MIT program to stop focusing on the believers, work with the disbelievers. It is much harder to do but more rewarding.

I believe overall the faculty followed what they said. I do think that people make mistakes and correct their errors upon them being brought to attention. My experience with the faculty was very appropriate according to the expectations and skills they presented themselves.

I really think they did...many people in my program complained that they didn't however.  I hope that with foresight those people see that they did "practice what they preached" and believed in a constructivist philosophy of learning and teaching.

Yes, I believe they did.

To an extent.  My faculty was very grounded in acedemia and, with the exception of our actual teacher faculty member, was a bit removed from what a real life classroom operates like.  Theory informs what a teacher does, but it doesn't necessarily dictate.  I often felt like issues were too often placed in black and white, without acknowledging the shades of gray that are essential in a real classroom.

I think the faculty did an outstanding job with content and demonstrating strong learner expectations and lesson planning.  Those areas were over the top.  The affective stuff, however, was awful.  A safe, caring, supportive community was never established.  Rarely did I ever feel supported.  I did not feel that my faculty believed in me, which was very discouraging and stressful.  And for goodness sakes, they are leading us in a profession that deals with kids.  If a teacher doesn't believe in her students, who will?  Based on my experience and according to my personal philosophy, relationship building is the highest priority.  Kids need to feel cared about, respected, supported, and emotionally safe in order to take any risks as a learner.  With constructivism, students are constantly being asked to risk.  Besides, teaching is really about people.  It's about helping kids find answers to the question "What kind of person do I want to be?"  It's a profession of love and hope.  And I don't believe love or hope was modeled authentically or consistently by our faculty.  Except, of course, for (Faculty Member).

MY FACULTY KICKED ASS!!!!!!!!!!  I'm serious: (Faculty Member) and (Faculty Member) ROCK. I could not have asked for better instruction or more committed instructors.  Both women are clear and precise in their reasoning, extremely well-versed in research and national education politics, and deeply invested in producing quality educators.  As my seminar leader, (Faculty Member) constantly pushed me to excel, and her advice impacts my decision-making to this day.  I owe her more than I can ever repay.  P.S. I think you should let them team-teach from now until forever!

2000

Sometimes I was frustrated by their insistence on having the cohort find the solutions rather than showing us.

I find most teachers are reluctant to change their system and utilize the vast resources in other staff members.  We need to work more on using each other as a learning community.

Without a doubt . . . they preached the concepts of student-centeredness, and practiced on us, the students, as we constantly wrestled with our curriculum . . . it was at times overwhelming, but most of us "got it" the last few months we were together.

The MIT 2000 cohort developed a strong "familial" bond.  I believe this was one of the intentions of the faculty; to create this kind of environment in the hope that we would create similar environments in our classrooms.  The need for a safe learning environment in which students and teacher trust and respect one another and understand each other's strengths, weaknesses and, differences.  Many activities and experiences we created on our own, rather than having the faculty assign them.  We were also encouraged to work in various groupings, self-assess, and peer-assess.  Students were always welcome at faculty planning meetings to listen and provide input. What we practiced did turn out to be the message "preached" by the faculty.  It was not always apparent during the program.  Probably a situation, for me at least, of "not seeing the forest for the trees."

No, I wouldn't necessarily say so.   Although I think it is important to have the faculty team dynamic, it seems as though everything is created anew with each MIT group and there is little consistency.  We had one faculty member who carried our group and made it a worthwhile endeavor.

No.  When my faculty actually taught they did a great job.  Often times they were not even present during class.

2001

I thought the team was weak.  None of the faculty had taught in a k-12 classroom in the last decade.  I would have liked Evergreen's program to have been modeled after Seattle U.

We had THEEEEEE best faculty of all.  All MIT cohorts know it.  I am so very very very (I know that's redundant) glad I went the years I did!!!

Definitely.  I respect my faculty members immensely, and feel they are largely responsible for my success thus far.  I learned a great deal throughout my two years in the MIT program.  

However, there was some concern among my colleagues that most of our faculty members had either never taught in a K-12 classroom or had only done so for briefly, many years ago.

8. I see myself as a leader or advocate for democracy in schooling, anti-bias and multicultural education, and developmentally appropriate pedagogy:
Year
strongly agree
agree somewhat
neutral
disagree somewhat
strongly disagree
no response

1999
2
5



1

2000
3
2



1

2001

2



1

TOTAL
5
9



3

1999

I make every attempt to correct bias and to speak for inclusion, development education, etc. but I do feel that sometimes politics makes it difficult.

I would hope people see me that way, because I believe I have made my teaching practices and feelings obvious to my cohorts.

But it's a lot harder working with adults than it is kids!

2000

Although I have a long way to go, the MIT program really brought me out of my shell and I am definitely more of a "leader" than I was before the program and I can more easily speak my mind.

2001

I have been asked to assume leadership positions in my school, and I definitely let my opinions be known in faculty meetings.

9. As I compare myself to teachers prepared at other institutions, I see myself as….

Year
much better prepared
better prepared
the same
worse prepared
much worse prepared
no response

1999
1
5



2

2000
1
2



3

2001

2



1

TOTAL
2
9



6

1999

As I compare myself to teachers prepared at other institutions, I see myself as better prepared.

I have been asked to assume leadership positions in my school, and I definitely let my opinions be known in faculty meetings.

So many masters degree programs are jokes.  People enter the classroom without a clue often times and it offends me as someone who was involved in a rigorous academic program.

P.L.U. sucks!!  I had a student teacher from there last year, and she was so pathetic she actually admitted to me the reason she wanted to teach was to have summers off!  She also admitted she "wasn't used to dealing with minorities".  My student teacher from P.L.U. this year had spelling errors on her letter of introduction!!  What I want to know is, what the hell are they teaching them out there?  I think Evergreen forces its students to address really the key issues in educating Everybody's Children before letting them loose in the public school system.  It's something these other institutions should be doing.

2000

For example, most of the indoctrinated teachers that I've been teaching with these past 2 years wouldn't understand half of the vocabulary used in this questionnaire. 

I cannot say my teacher preparation was better or worse...  Just different.  I value many of the ideals behind the MIT program but didn't necessarily agree with some of the processes chosen to help us learn more about those values.  The two student teaching experiences were essential and made me more prepared than most graduates at other institutions.  I do think there was a startling lack of preparation for some of the most basic elements of teaching-- i.e. how do children learn to read and how do we, as teachers, facilitate their learning?

It depends on what components are compared.  In some areas others seem more prepared; in other areas I feel I am more prepared.  One thing I notice is that teachers who took classes in separate subjects talk about things in a more compartmentalized way.  They know what they are talking about, but I sometimes feel they miss the more important points.  I sometimes don't feel well versed on a topic, but understand how it relates in a broader way.

I was not prepared at all to teach. When I graduated I was not confident in my teaching skills.

2001

no comments

10. MIT prepared me well to meet the state and national standards involving, among other things, WACs, EALRs, 504s and IEPs:

Year
strongly agree
agree somewhat
neutral
disagree somewhat
strongly disagree
no response

1999
1
5



2

2000
5




1

2001

2



1

TOTAL
6
7



4

1999

I feel the guest speakers and in depth study of the EALRs made me much more aware than even people in current administration positions.

And it prepared me to meet the standards and benchmarks in other states!

Definitely on the EALRs.  The others are still confusing to me after 3 years of teaching.

2000

Most of the talk of state and national standards were antagonistic.  Didn't get a balanced view of this.

WACs training was WAY too student-centered . . .

One thing that I really did learn was the EALRs.

2001

And that preparation has helped me to transfer knowledge to that of the standards, etc. in another state.

My principal told me that the MIT grads at our school had, by far, more knowledge of state standards and assessment than other teachers, even veterans.

11. Thinking back to your first year of teaching, how well did MIT prepare you as a beginning teacher?

1999

I felt as prepared as any training could have given me. You can't be completely prepared for anything you haven't done before. I do believe that MIT prepared me much better than St. Martin's or WSU would have because of the two student teaching experiences.

I had a strong philosophical base, and still do, but I was a mess as far as knowing WHAT to teach.  I think I needed more guidance with what my whole program would look like...although I know we studied what should go into a literacy or math program for example, I still was not prepared enough with that.

It gave me a solid background to work with and some real world experience.  I found that some of the most important things I do every day, however; have very little to do with how I was taught and more to do with my ability to interact with kids.

I love MIT.  Love MIT, love MIT, love MIT.  I knew going in I would learn invaluable information and strategies, and I was right.  I shudder to think what my first year 

of teaching would have been without what I learned at MIT.

2000

I think MIT should have had more of an emphasis on lesson plans. I felt very unprepared in that category.

I somewhat felt that I didn't have the "toolbox" I wish I had.  However, my teaching was more creative due to this.  MIT forced me to attempt to reinvent teaching.  Great for the long run, tough for the short...

Overall, quite well. I felt week only in areas of classroom management and planning . . . otherwise, I entered into the profession pretty confident and successful after my first year.

I think I was well prepared... a significant part of that preparation was one of my student teaching experiences.  I was lucky to have a very good mentor teacher.  I watched other MIT graduates who have strong philosophical understandings about education, but didn't have enough of the nuts and bolts stuff to make it in public education...  I'm not sure if the program as a whole was good insofar as preparing me to teach, but the large chunk of student teaching time was important.

I feel my student teaching experience prepared me for my first teaching position.

2001

At first I didn't think I was as well prepared as I should have been.  But then I realized I was trying to put myself into the "system" and not teach the way I'd been taught.  Once I realized that the students were the only things that mattered, all fell into place.

I felt completely confident walking into my classroom for the first time.  I think the fact that we had two different student teaching experiences, rather than just one, enabled me to feel very comfortable as a new teacher.  At our district's meetings for new teachers, it was very apparent to me that my education was far superior to that of teachers trained elsewhere.  For example, the MIT graduates in our district were the only new teachers who had ANY knowledge of the new Professional Certification requirements.  Everyone else was taken completely by surprise!

12. Taking all of your experiences into consideration, would you recommend the MIT program to others?

Year
highly recommend
recommend
neutral
not recommend
strongly not recommend
no response

1999
2
3

1

2

2000
2
3



1

2001
1
2





TOTAL
5
8

1

3

1999

I already have!

I like the concept of the program.  However, the core faculty you have makes a big difference.  There needs to be some standardization across the years.  Expectations change dramatically depending on the faculty and the make-up of the program.  For example, the program after 1999 was a night a weekend program. Many of the students worked full-time, from what I understand.  This was almost impossible in my program.  It took me personally 70 hours a week to keep up.  Again, not 70 hours a week to strive, 70 hours a week to keep up.  How can you have the same expectations when the next year the program is a night a weekend program?  Do the people sleep?  I can't recommend a program that changes so drastically from faculty to faculty.

I had a very positive experience and the MIT program helped me develop my confidence and teaching style.

The only part that I struggle with regarding the MIT program is the way that the faculty seemed to scrutinize the students, sometimes without any final purpose.  While I see the value in this (There are many teachers in this profession that do not meet any sort of standard)  However, many of my scrutinized classmates ended up with their teaching degree and license anyway.  This did not seem to be rectified by the end of my program, but I hope it is looked into.

I would ask them who the faculty was.  From what I have heard, the program fluctuates in its intensity and value based upon whom is operating it.

Although I learned a tremendous amount and gained important skills, I was miserable throughout the entire program.  I don't believe that misery need be a part of a master's program.  So, when people ask me I simply say that my experience was mixed and encourage them to go to the meetings, read the literature, and look at other programs as well.

My sister wants to be a teacher and I told her there was absolutely no choice:  she's going to Evergreen!

2000

MIT is not for everyone and I'm not sure it was the right program for me. But they did get me thinking outside the box which is not my natural inclination

Absolutely!  Overall, I was VERY satisfied with Evergreen.

I always speak highly of this program to others and encourage them to check it out.

I would recommend the program to certain people.  I enjoyed the process and it was important for me in my development.  I do think that some people need a little more preparation with practical matters and that lack of the seemingly more insignificant stuff in teaching is what gives the MIT program a negative connotation with some people.  I must emphasize that it would be VERY IMPORTANT for me to know who the participating faculty members would be for the program in order to recommend it to another person.

I was not happy with my experience at Evergreen.  My cohort spent a lot of time talking about real personal problems (being raped, being gay, etc.) that I was not comfortable with and I don't believe is appropriate when we should be learning about teaching.  During my two years at TESC I wrote one 2 page paper plus my thesis.  That is about all the work that was required of me.  I feel that I should have had more academic work for a Master's degree program.  However, This is only my experience from my cohort.  My father attended TESC Tacoma and had a wonderful experience that was life changing.

2001

I cannot imagine a better, more comprehensive teacher preparation program.  I tell everyone who asks about my training how wonderful the Evergreen MIT program is.

13. Is there anything you would suggest we consider to strengthen the program?

For some reason the faculty get badmouthed. If there were a way to prevent that it would help. My experience with the faculty was positive; however, others in my cohort did not have a positive experience and quit the program supposedly because of that. Overall, my experience was positive and if faced with the decision again I would do it in a heartbeat.

I appreciated that we looked at and read many different books but I wish we had read more books that were directly related to teaching throughout the entire two years.  I would have also appreciated more guidance with setting up a general outline or guide for what an elementary teaching program might look like.

Remember that school is about children first and foremost.  Encapsulated boxes designating students as black or white, female or male, gay or straight, etc. can often times lead you to generalizations about those groups that are unintended.  It is important to have a background in the social struggles that certain people have endured, but in my experience, kids are kids and simply demand equality more than anything.  You cannot change a students' environment, but you can provide them with a safe environment in which to work and learn.  Let fairness, equality, and compassion drive what you do, not just what box is checked on the enrollment form.

The issue of the Master's thesis is a critical point.  It seems unrealistic to do it in one year, esp. when that year is also spent doing rigorous academics in other areas.  Is there any way to allow students one year post-program to complete their thesis?  Also, having faculty available for assistance is critical, especially during breaks (i.e. summer) when class is not in session and students actually have time to work.  I also think the program needs to be more flexible, allowing for people to combine work and schooling.

I would have to say that the million-hours-of-work paper is not worth the time and energy entailed.  Spend that time on classroom management and/or lesson plan development instead.

Three things: 

1) Send this survey to people that entered the program, not necessarily graduated from it, or to be who have been intimately involved in the program, but are not main faculty.  If your not already doing this you are surveying the believers.  Some of the people that exited from the program in my class did so late in the second year.  They had enough experience to comment on the program.  Survey the disbelievers.  People who come to mind are (Staff Member) and (Faculty Member).

2) Put a disbeliever on the board that oversees the program.  You need a dissenting voice. 

3) Standardize across core faculty.  It should not be a core faculty philosophy, but the MIT program philosophy.  I don't think this happened when I went to Evergreen. 

2000

The emphasis on Educational Theory was great but I could have used some more "nuts and bolts" as a first/second year teacher.

More emphasis on lesson plans.

Keep the student-teaching relationships between MIT and the community schools professional and strong. Maintain the theme concept (e.g., "Teachers of Native American Learners") to the cohort's focus.

*Bring in some teachers to share their experiences, maybe as a panel, or to share activities.  *Develop a partnership with some of the ESD's so that MIT students can afford to attend more workshops.  *Observation is so much more valuable to me after getting in and actually trying things myself.  The first few observations didn't feel very productive for me.  Is there a way for students to do an early 1st year more intensive classroom experience - a two or three week "foot wetting" perhaps, then move into the observations with this experience?

I think this is a great step towards improvement, and from what I hear in the local  education community the program has improved by leaps and bounds in past years.  I think there needs to be more consistency from program to program and that first year participants could learn from second year participants more (more interaction-- also invite graduates to share their learning if they wish at times-- i.e. about the job search process).  I also think the program needs to do some more PR-type things in the community to help people seeking student teaching experiences and to help graduates job searching.

2001

I think Evergreen needs to have regular faculty who are trained specifically to teach teachers in the program.  There should be an emphasis on the PGP process as well.

Have only (Faculty Member), (Faculty Member), (Faculty Member), and (Faculty Member) as the faculty and don't EVER lose (Staff Member).

At times I felt that higher standards were needed.  Students in the MIT program only get out of it as much as they put into it.  Therefore, if you are an extremely hard worker, then you will receive an excellent education.  However, if you are a slacker who skips class and is always late with his or her work, then you won't learn much.  I was upset that some people were allowed to graduate who had simply coasted by with the least possible effort (and not very good work) for two years.  I do not believe that these people were well prepared to teach, and I do not think we can afford to have them educating our young people.

One thing that particularly upset me was the way that Master's Project deadlines were relaxed for certain individuals without good reason.  Everyone was expected to finish their project before beginning student teaching.  However, certain people, who had simply put things off until the last minute, were allowed to begin student teaching without completing their paper.  Furthermore, most of these students did not finish until MUCH later in the year, and no punitive action was taken.  I thought this was outrageous.

